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ABSTRACT
The study aims to find out the impact of multimedia facilities in enhancing curriculum deliveryin Government in secondary schools in Udi Local Government Area, Enugu state. The purpose of the study, five guiding research questions, scope, and significance are clearly defined, with the study grounded in Mayer’s Cognitive Theory of Multimedia Learning. A descriptive survey design was adopted to gather data from 25 public senior secondary schools in Udi Local Government Area of Enugu State. The population included 894 participants (79 teachers and 815 SS2 students), with a sample size of 329 (all 79 teachers and 250 randomly selected students). Data were collected using a structured questionnaire and checklist, validated by experts and tested for reliability using KR-20 and Cronbach Alpha methods. Data were analyzed using frequency, percentage, mean, and standard deviation, with clearly defined decision rules. The findings revealed that only a few multimedia facilities were adequately available, while critical tools like projectors, internet, and educational software were mostly lacking. Most teachers had the academic and professional qualifications to teach Government, but only one-third had ICT/multimedia training. Multimedia tools were generally underutilized, with a cluster mean indicating low extent of usage. Major challenges identified included poor infrastructure, inadequate training, lack of internet, and unreliable electricity. However, respondents strongly agreed on practical solutions, such as teacher training, infrastructure investment, and policy integration. The educational implications point to the need for curriculum reform, teacher capacity-building, and improved infrastructure. Recommendations include regular ICT training, funding for multimedia tools, provision of electricity and internet, and policy reinforcement. The study also acknowledges limitations and suggests further studies to include comparative analyses, student perceptions, and longitudinal impacts of multimedia integration.











CHAPTER ONE
INTRODUCTION
Background to the Study
Education can be seen as one of the significant tools of systematic and sustainable human and material development of nations. It is a priority area in any well-meaning society. One can think of education as the process of gaining knowledge, skills, attitudes, interests, abilities, competencies and the cultural norms of a certain society by passing it over to the successive generations so that it may induce continuous development of that particular society. To realize these objectives, the government encourages the emergence of diverse knowledge such as science and social sciences in any education level(Yeboah, 2024).
Government as a discipline is of importance being one of the areas of knowledge that fosters civic awareness, good governance, and educates individuals to be active contributors in the development of society. Countries, globally, especially developing countries such as Nigeria are paying more attention to the study of Government to develop a nation with people who know how political systems work, how governments are structured, how policies are formulated and executed and how they can judge cases thereof. It is through the discipline that the mechanics of power, law, and administration is informative, without it the national development and competitiveness cannot succeed (Quarcoo-Nelson, Buabeng&Osafo, 2022). The history of education shows that Government is a relevant subject and can be considered contributing to the leading perspective, development of civic responsibility, and effective usage of resources in the community. 
Government is an educational field that educators are granting special prominence due to its instructive value, the relation, it bears on human societies, its specific orientation on governance and political structures, and interrelation with other studies in the social science (Yeboah, 2024). As a result, all the above professions have Government as a basis through which one can pursue their careers; law, government, international relations and public administration especially in terms of knowledge and definition of societal structures.In the contemporary complex world where political and administrative governance structures prevail, the need to adequately educate children by way of investing in Government as a subject in school, is a necessary step in ensuring that children are well prepared to be informed citizens in the future (Yeboah 2024).1

Government as a subject encompasses politics, regimes and social intricacy of societies in their relationship with power and resources. It is a subdivision of the social sciences that focuses on political institutions, processes, power interplays, laws and citizen-government relations (The American Heritage Dictionary of the English Language, 2019). Philosophy of education in Nigeria is premised upon the development of such a sound and effective citizen because someone is developed based on the inculcation of the proper values to be applied in society, which respect the worth, and dignity of the person, shared responsibility of the common roles of any society; respect of the dignity of labor; and faith in the capacity of man to make national types of decision (FRN, 2014). Realization of the said national aspiration in different forms finds their ways into the script of different subjects at all the levels of education in Nigeria. 
Curriculum refers to an expression of all the identified course of learning that is planned to be taught within a certain period of time in a definite group of learners in the bid of attaining the pre-determined objectives (Offorma, 2019). The school curriculum allows a room to implement the basic components of each school subjects at the classroom level. Being more specific in the frames of this study, Government Curriculum is a representation of the things, which endow a person with the knowledge, attitude, skills, capacities and capabilities required to enable meaningful living in the individual peculiar environment, as well as addressing the issue of global survival. Government also enjoys a special place in the curricula of our educational set up. The Government curriculum in secondary schools, Nigeria is intended to promote the concept of the nature of political structures, an increased interest in the sphere of governance and civic engagement, and an inclination of the political knowledge to be actively applied in daily life, especially in such aspects or domains as leadership, law, and community development (Federal Republic of Nigeria [FRN], 2014). To realize these goals one must employ a teaching strategy that would allow the equipping of students with critical thinking skills, and knowledge that is needed to think and confront political and governance problems in an adequate manner.
Some of the objectives of the curriculum as formulated and being reviewed by the Nigerian Educational Research and Development Council (NERDC), which operate under the supervision of the Federal Ministry of Education are as follows: to produce highly motivated, conscientious and efficient classroom teachers at all levels of the education system; to help the teacher to fit in the political life of the community and the society in general; and to produce the graduate teachers who will instill in their learners national adjustment within their physical and political contexts in terms of acquisition of knowledge, attitude, values, appreciation and skills needed to develop political roles (NER
Despite the relevance of the Government curriculum at any level of education programme in Nigeria; so much suspicion exists in regard to the quality of the output that have caused so much queries to the mind of any one who invests (in whatever form) in this part of the educational programme. In the meantime, the analysis of the curriculum performed in Nigeria indicates that the learning experiences of the Nigerian children in their basic up to higher education as codified in the curricula are rich, diversified and can serve the immediate needs of the children in the future (Obadara& Adesina, 2017). Nevertheless, studies in learning success among schoolchildren at primary through to the tertiary institutions have found that there is a massive distance between what a curriculum is supposed to teach and what pupils are taught (Ajibola, 2018).Government is one of the social science subjects that students in the arts stream mostly prefer due to its proximity to their major (Ofoege, 2022). This choice explained why government was always enrolled in higher numbers than the other social science subjects. Nevertheless, even with the high figure of registration, the results of students in Government which acts as a measure of successful implementation of curriculum is poor, according to Chief Examiners reports of West African Examination Council (WAEC) and National Examination Council (NECO) of 2023. Akpochafo and Fillio (2022) recognized the following factors that hinder successful utilization of the curriculum in Nigeria: underfunding, population explosion, number of the teaching staff and their quality, quality of the new entrants (students) at the secondary schools and their time usage. 
Despite the introduction of Government curriculum at all institutions of educational system in Nigeria, the social ills suffered by the society were far much unaddressed. As argued by Kika (2022), the laudable objectives of Government curriculum cannot be achieved unless and until there is effective implementation of the Government curriculum. Some of these factors in such implementation that are clearly high determinants include human and non-human resources. The implementation of the curriculum also depends on the factors of learners and the environmental factors of the educational institutions. A study by Olowo and Arogunrerin (2017) was about the necessity to re-structure the Government curriculum so that social and political responsibilities could be teaching and learnt by the youths to their communities, personal existence of their beloved nation. In this report, it is now clear that something is not going well with the Government curriculum used in teacher preparation programme. According to Young (2021), poor teaching methods used by some teachers being the reason why the academic performance of students in Government is low. Most teachers use the traditional teaching methods, especially the lecture method that normally lacks in stimulating the students.This form of education puts the teacher in a position of authority, which does not allow space to engage in meaningful learning and critical thinking (Guisti, 2018). This has led to a tendency by students developing rote learning as an ineffective means of acquiring complicated aspects in governance and Government.
The current need to find successful tools in curriculum delivery in Government has called upon the researchers (Ibeani&Nwani, 2022; Nwafor, 2023) to promote new methods, namely, inquiry-based learning, case studies, and multimedia teaching. Such learner-based methods focus on the active participation of students in a learning environment, which correlates with the increasing awareness of the necessity to develop the independent and critical thinking. Ezekannaya (2017) points out that new approaches to instructions are focusing on the independence and engagement of learners and do not consider students as the mere receivers of information but rather, builders of knowledge. This change is supported by cognitive psychologists who believe in the role of the students as the self-regulated learners who have their own responsibility in the educational experiences. Such learners are autonomous, self-driven and self-reflective, in control of their learning (Ezekannaya, 2017). Meta-cognitive strategies in this regard are of great pertinence since it call upon students to be vigilant and assess their learning process and thus increase their level of understanding and retention. The line of approaches is intended to make the teaching of Government an interesting, interactive, and effective process so that the students could have their outcomes improved, and the whole society. By using multimedia to include in the teaching process, it is possible to turn abstract concepts on political science into three-dimensional and interesting to students, and they will be better able to understand the material and memorize it.
Multimedia facilities contain an assortment of digital and analog appliances, like interactive white boards, projectors, recordings, simulations, education programs, and internet resources. These tools enable various methods of delivering contents to suit the different learning styles and preferences (Nnabuike, 2019). In a course such as Government, multimedia can help make the subject more in touch with reality through visual aids, in the form of charts, maps, and infographics, and audio-visual material, in the form of documentary videos and animations representing role-playing of historical events and political processes (Aloraini, 2022). On the other hand, increasing access to inexpensive digital tools and open educational resources (OERs) opens up possibilities of a broader use of multimedia in educating the curriculum. 
The usage of multimedia in the Government curriculum should have a systematic approach and planning so that its inclusion in the curriculum can have a greater level of pedagogic utility. The application of blending learning models is one such good strategy since they are effective teaching models that integrate digital, traditional teaching methods to establish a balanced learning scheme that is adaptive to learner differences (Bonk & Graham, 2024). The second innovative strategy entails simulations and games. As an example, interactive games such as Democracy or Civics Life can give the students the ability to enter into the experience of governance in an encompassing and participatory way, with a greater understanding of the politics cycle (Eady& Lockyer, 2023). Graphical narration also makes a significant contribution to the delivery of curriculums, whereby documentary type of videos on historical developments, like the independence struggles or any influential election, give students a rich context to their learning. These kinds of visual aids are used to simplify complicated ideas and to make them interesting to understand and to create a gap between the theoretical information and real world practice (Mayer, 2009). Also, cooperative learning tools and apps like Google Classroom and Zoom promote interactive conversation and teamwork on modern political affairs so that students can be able to study and dispute leadership topics in real life. 
There are researches which promote the beneficial effect of multimedia facilities, which positively influence the process of teaching of Government in secondary schools. As an example, Eze and Chikwendu (2019) asserted that learners who were taught in multimedia-enhanced lessons in civic rights were superior in assessments in comparison to students who were taught using conventional practices. Equally, Adeoye and Fakolade (2020) found multimedia tools raise the interest and engagement among students in discussions on constitutional democracy. According to a study carried out by Teo (2021), such indications were found to be important as well where teachers with the positive perspectives of multimedia were expected to uphold innovative teaching more effectively.  A number of governments have come up with policies that encourage the application of technology in education since it is recognized to be very helpful in the implementation of curriculum. As an illustration, the Nigeria government has Universal Basic Education or UBE program of which equipping schools with ICT tools to support teaching and learning is part of (Federal Ministry of Education, Nigeria, 2014). On the same note, there is also focus on digital tools to provide inclusive and quality education in the United Nations Sustainable Development Goals (United Nations, 2015). But this would come down to the choice of implementation of these initiatives because it will be important to target issues of differences between urban and rural schools (Aina&Oke, 2021).  In the same way, Nigeria National Policy on Education (FRN, 2014) acknowledged the usefulness of multimedia facilities in curriculum implementation by saying that, the government is required to provide facilities and necessary infrastructures towards the promotion of information and communication technology (ICT) and e-learning. It is based on this backdrop that the researcher will focus on determining the impact of multimedia facilities in the provision of Government curriculum among secondary schools in Udi Local Government Area of Enugu State.
Statement of the Problem
The overall responsibility of Government, therefore, is to supply or provide learners with knowledge, skills, attitudes of learners, and values that will enable them engage actively in political, society and economy systems. But efficient teaching of the Government curriculum in secondary schools depends greatly on the existing and use of multimedia facilities. When incorporated into the process of teaching, these tools help in the enhancement of learning, by increasing concreteness of abstract objects and developing critical thinking in students.
The poor performance of students in Government, as indicated by the Chief Examiner in the reports, is a major concern that justified the study. Inability of the students to critically analyze the concepts of politics, lack of understanding of governing systems and the lack of skills in constructing arguments, which may be prevented by employing the proper use of the multimedia facilities, has been repeatedly mentioned in these reports. Simple presentation and too traditional approach, which is dominated by textual and didactic approaches to learning, could be a reason of difficulty in grasping essential concepts among students. In spite of these, experimentation with multimedia solutions such as use of interactive presentations, educational videos, and online works was introduced in some schools in an attempt to do better in teaching Government as a subject. Such facilities can help fill the gap between theory and practice, thus, lessons will be more interesting and comprehensible to students. It is against this background that, in this study there has been an attempt to assess the impact that multimedia facilities are having on the delivery of the Government curriculum in secondary schools within the Udi Local Government Area by using the contribution or the lack of it on achievement of the objectives of the curriculum as well as the academic performance of students as a measurement scale.
Purpose of the Study	
The primary purpose of this study was to examine the influence of multimedia facilities on the implementation of Government curriculum among secondary schools in Udi Local Government Area of Enugu State, Nigeria. Specifically, the study sought to:
1. ascertain the available multimedia facilities for implementing the Government curriculum in secondary schools.
2. find out the qualifications of Government teachers for implementing the Government curriculum using multimedia facilities.
3. determine the extent to which multimedia facilities are utilized by teachers in the implementation of the Government curriculum.
4. identify the challenges associated with using multimedia facilities in the implementation of the Government curriculum.
5. proffer plausible solutions to enhance the effective use of multimedia facilities in implementing the Government curriculum.
Research Questions
The following research questions will guide the study:
1. What are the multimedia facilities available for implementing the Government curriculum in secondary schools?
2. What are the qualifications of Government teachers for implementing the Government curriculum using multimedia facilities?
3. To what extent do teachers utilize available multimedia facilities in the implementation of the Government curriculum?
4. What are the challenges that hinder effective use of multimedia facilities in the implementation of the Government curriculum?
5. What are the plausible solutions to enhance the effective use of multimedia facilities in implementing the Government curriculum?
Scope of the Study
The study has geographical, content and level scopes. Geographically, it is delimited to senior secondary schools in Udi Local Government Area of Enugu State, Nigeria. The content scope focuses on the influence of multimedia facilities in implementing the Government curriculum, the challenges associated with their use, and solutions to improve their effectiveness.The level scope for the study includes teachers of Government and students in secondary schools within the study area. Teachers were selected because they are the primary facilitators of learning and are best positioned to provide insights into the use of multimedia tools, while students are the beneficiaries of these facilities and their feedback is crucial for evaluating the effectiveness of their implementation.
Significance of the Study
This study, when published, will have both theoretical and practical significance for various stakeholders.Theoretically, the study will be hinged on cognitive theory of Multimedia learning by Mayer (2009). The cognitive theory of multimedia learning (CTML) centers on the idea that learners attempt to build meaningful connections between words and pictures and that they learn more deeply than they could have with words or pictures alone. It will hopefully encourage successful interactions between teachers and students in the classroom using videos, pictures and performance. By applying this theory to the context of secondary education, the study will contribute to the growing body of knowledge on technology integration in curriculum delivery, particularly for Government.
Practically, the findings of this study, when published, will benefit several stakeholders such as teachers, policy makers, students, researchers and the general public. 
Teachers will gain insights into the effective integration of multimedia tools into their instructional practices. This will enhance teaching methodologies, promote active student engagement, and improve the overall quality of education delivery.
The findings will inform policymakers and the government about the need for increased investment in multimedia facilities for secondary schools. This will guide the formulation of education policies that prioritise the adoption of technology in curriculum delivery, ensuring sustainable improvements in teaching and learning.
The study will highlight the potential of multimedia tools to improve students' learning experiences, engagement, and academic performance. Students will benefit from a more interactive and participatory learning environment, which can positively influence their understanding of Government as a subject.
This study will serve as a valuable resource for researchers interested in exploring the integration of technology in secondary education. It will provide a foundation for further studies and offer new perspectives on multimedia utilization in curriculum delivery.
The publication of this study will contribute to public knowledge about the role of multimedia in education. It will help parents, guardians, and community members understand the importance of technology in modern education and advocate for its adoption in schools.By publishing the findings, this study will also set a reference point for future research on educational technology integration and its impact on curriculum implementation in secondary schools. It will provide insights and recommendations that can be applied to other regions or educational contexts aiming to achieve similar technological advancements.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
In this chapter, the researcher will review related literature to the subject under study. The review shall follow these sub-headings; conceptual framework, theoretical framework and empirical studies and summary of literature review.
Conceptual Framework 
The concepts to be explained are as follows:
· [bookmark: _Hlk205871227]Multimedia Facilities
· Government Curriculum
· Implementation of Curriculum
Theoretical Framework
· Mayer Cognitive Theory of Multimedia Learning 
Review of Empirical Studies
· Availability of Multimedia Facilities
· Application of Multimedia Facilities in the implementation of Government Curriculum
· Challenges of Government Curriculum Implementation 
· Plausible Solutions to Government Curriculum Implementation 
Summary of Review of Related Literature 	
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Challenges in multimedia integration 
Utilization of multimedia facilities
Multimedia facilities
Implementation of Government  Education curriculum
Effectiveness of curriculum delivery 






Fig 1: Schematic structure representing the conceptual framework
The schematic structure representing the conceptual framework identifies:
1. Independent Variable: Multimedia Facilities
2. Mediating Variables:
· Utilization of Multimedia
· Challenges in Multimedia Integration
3. Dependent Variable: Implementation of Government Curriculum
4. Outcome Variable: Effectiveness of Curriculum Delivery
This structure visualizes the relationships among the variables and their influence on the successful delivery of the Government curriculum in secondary schools. 


Multimedia Facilities
The term "multimedia facilities" refers to a wide array of tools and technologies that combine various forms of media—such as text, audio, video, graphics, and animation—to create an interactive and engaging environment for communication, teaching, and learning. In contemporary education, multimedia facilities have emerged as indispensable resources for enhancing curriculum delivery and improving learning outcomes. Multimedia facilities encompass a variety of technologies designed to present information in multiple formats simultaneously. Mayer (2009) defines multimedia as "the use of text, graphics, audio, and video to convey information and create an interactive experience for users." This definition highlights the multisensory nature of multimedia, which is crucial for fostering deep learning and engagement. Examples of multimedia facilities include computers, projectors, interactive whiteboards, digital cameras, smartphones, and specialized software applications.
The scope of multimedia facilities extends beyond their physical components to include the methodologies and pedagogical strategies associated with their use. According to Eady and Lockyer (2023), multimedia facilities are integral to creating dynamic learning environments that promote collaboration, creativity, and critical thinking. These technologies are not limited to formal educational settings but also find applications in corporate training, healthcare, and entertainment, making their impact both broad and profound.The concept of multimedia facilities has its roots in the early 20th century, with the advent of audio-visual aids such as filmstrips and slide projectors. The introduction of personal computers in the 1980s marked a significant turning point, enabling educators to integrate text, images, and videos into their teaching materials. The rise of the internet in the 1990s further expanded the possibilities, allowing for the development of web-based multimedia applications (Bonk & Graham, 2016).
In recent years, the proliferation of mobile devices and cloud computing has transformed multimedia facilities into highly accessible and versatile tools. For example, platforms like Google Classroom, Microsoft Teams, and Zoom have become essential for virtual learning, particularly during the COVID-19 pandemic (Adedoyin &Soykan, 2020). These advancements underscore the continuous evolution of multimedia facilities, driven by technological innovation and changing educational needs.The integration of multimedia facilities in education is rooted in their ability to enhance the teaching and learning process. Research indicates that the use of multimedia tools can significantly improve students' understanding and retention of complex concepts (Mayer, 2009). This is attributed to the dual coding theory, which posits that people process information more effectively when it is presented through both visual and verbal channels.
Government Curriculum
In secondary school education, Government classifies as subject content in secondary school learning. It is the official nature of the study of politics structures, procedures, and concepts which ensure the civil operations of societies. It investigates the principles, practices, and institutions, which outline the political environment including how governments evolved in history to the modern day political regime. Such a topic aims to instill the robust knowledge of the process of functioning of governments, the role of political actors, as well as the impact made by the political choices on individuals and the society as a whole (Oshoba, 2020). Government has been very instrumental in the making of an informed and active citizenry in the context of Nigeria. Nigeria being a country with fine political background, numerous ethnic groups, and diverse forms of governance has always known the significance of introducing the youths into the nooks and crannies of government and how it functions. Ever since colonial days when British colonialists established systems of education which in many cases taught on governance, to the post-independence period, secondary schools in Nigeria offered a platform where young Nigerians got to learn about their rights and duties as citizens (Aina,2021).
The role of Government is important because it trains students to contribute to the living life in democracy. In this subject, students learn how government has developed in historically through the ancient society, as well as in the current democratic, and authoritarian administrations. The topic touches upon the research of major political concepts like democracy, citizenship, justice, the rule of law, and separation of powers (Tyack & Cuban,2019). Particularly in the Nigerian context, we need to grasp how such principles can be exercised in a country that has a strong history of military regimes, a rich political domain that includes a great variety of opinions on the political scene and the federal form of government (Ogunode,2020). Students not only get knowledge on various theoretical frameworks that form the basis of governance but also get to know how these frameworks are operational in real life situations influencing the formation of the public policies and development nationwide (Gutmann,2019).
The subject of government tends to entail the study of the national and international political systems. The student learns about structures of government at the national level such as the executive, legislature and judiciary as well as relationship amongst parts of government (Lister, 2022). One of the central tenets of federalism as well as the distribution of power between the central government and the states entails a profound comprehension in Nigeria (Ogunode, 2020). The paper tends to mention the Constitution, its practice in the ruling of the state and the legal framework that regulates the law and provides order in the society. Many other countries also teach this topic about the political ideologies and parties having influence on the governance, the value of elections, political campaigns, and voting as the essential elements of a well-functioning democracy (Smith, 2020). In Nigeria, electoral system, political parties and election process are parts of Government and this aspect has become more prominent due to the fact that the country has worked through a democratic transitioning in the country since the year 1999.
One of the most critical elements of Government is the political process that involves the study of political behaviors, the influence of parties, interest groups and the study of the role of the media and the opinion of the people. Using these aspects, students gain an insight on how people influence the opinion of others, how elections are conducted and how policies are carried out and influenced by groups, as well as individuals (Apple, 2014). The research is crucial to promote active and informed citizenship since not only do students learn the theoretical foundations of governance but are also willing to interact with political problems in real life (Banks, 2016). In its political campaigns, Nigeria can sometimes go crazy with different forces like ethnic allegiance, religion and regionalism, and students ought to know these forces to understand the dynamics within the country (Aina, 2021).
Implementation of Curriculum
Before going into what the implementation of a curriculum entails, we must first look into what a curriculum is. In the view of Offorma (2019), curriculum is a document, plan or blue print of instructional guide that is applied during teaching and learning to create changes that are positive and desirable in Updated Behaviour. Curriculum refers to everything that the organization has planned as learning opportunities to the learners and the experience that the learners get as the curriculum is undertaken (Jackson, (2017). A curriculum is an attempt to describe the fundamental principles and characteristics of an educational proposal in a manner that it can be open to critical examination, and effective translation into practice. According to Osuji and Suleh (2017), curriculum was simply described as the purpose of all the unplanned and planned learning experiences of the learner within the auspices of the school and the society, which helps him or her to gain sustainable knowledge, skills, values and positive attitudes so as to form his or her heart, and transform the society. A curriculum is a product of a proposal to education put into form in a way that it may be subjected to critical analysis and effective translation into action (Enekwe&Onyeachonam, 2024). The researcher describes curriculum as the planning and execution of a pedagogical proposal to be taught and to be learned in a school or other establishment and of which the establishment takes charge at three levels, its logic, its practical follow-through and its consequences.
Curriculum implementation refers to the spread of information on broad scale, following pilot-test of a newly designed curriculum or a changed or revised curriculum. It determines the viability, sufficiency or relevance of curriculum designs to achievement of desired learning out comes.It also functions as a connection point between a theory of conceived curriculum and practice which is the oxygen of curriculum document and which would render a good conceived document but a non functional piece of paper. Opening up curriculum implementation in the Nigerian context, it can be stated that curriculum implementation is the process through which the national and state level curriculum come into operation at the secondary school level. It entails the process of planning intends educational content and policies into the classroom practice form of teaching and learning. 
At the national, the education system in Nigeria is organized according to the National Policy on Education (NPE) that define the aims, targets and organization of education in the country. Several versions of the NPE have been developed and the NPE is supposed to offer a guideline on how to develop education in such a manner so that it produces national cohesion, social mobility and both the preservation of Nigerian culture and heritage (Federal Ministry of Education, 2014). The curriculum aims to have curriculum which covers an aspect of the following topics, the sciences, humanities, language and the social studies where Government should play a direct focus of educating youths on their responsibilities of being a citizen, the government and being a responsible citizen by performing acts of the individual. The emergence of this curriculum in schools in Nigeria is predetermined by various factors. To begin with, effective implementation of curriculum revolves around the teacher. In Nigeria, the quality of teachers is one of the greatest factors of curriculum. The teachers need to be well trained and prepared to help in delivering the content in the curriculum. Nevertheless, this is a problem in Nigeria due to the standard of teacher preparation and development. Although some improvements have been put into place to enhance the education of teachers, many of them still lack the proper education, the monetary compensation that they receive is poor, and they do not have prospects of continuing with professional development in order to enhance the delivery of the curriculum (Olayiwola, 2018). 
Utilization of Multimedia Facilities
Utilization of multimedia facilities in education can be defined as the way of integrating different digital resources, and tools with technologies, like audio, video, graphics, interactivity etc. to improve the teaching and learning process. The facilities enable the teachers to deliver the material in a much more entertaining and active method, which also ensures that students have numerous options to interact with and learn information. Multimedia in education has the potential to make a significant change in the learning process by accommodating various types of learners, encouraging them to engage actively in learning, making the accessibility to a variety of materials affordable to the student. Not only does this practice make the lessons more interesting but also trains digital literacy, creativity, and critical thinking in students (Agu, 2021). Considering the case of Nigerian education, the use of multimedia facilities has gained more importance with the evolution of technology and ontology into 21st century skills. In spite of all adversities such as poor quality of infrastructure and accessibility to certain resources, multimedia can provide a solution to improving the level of education within any school at national level. 
The multimedia in the classroom performs some vital roles. They may help to present new issues, offer practical examples, help students to co-operate and support the learning process with interactive activities. As an illustration, in subjects such as science and mathematics, the visualization of concepts with the use of videos and animations may prove to be helpful whereas this might be challenging to demonstrate the above concepts efficiently with the use of ordinary pedagogies. Multimedia presentations allow teachers to make theories or the discussion of historical events more interesting and close to the learners, which makes the topic more accessible and comprehensible. Moreover, multimedia materials may help educators to deliver student-centered instructions because students may access the course at their own pace because of the interactive activities, simulations, and questionnaires (Ugwueze, 2020).
Multimedia facilities provide a chance to bring abstract concepts into closer contact in subjects such as government, which are often taught using lectures as the only method. As an example, students can be shown video documentaries, online debates, and news clips about political regime, the operation of a democratic process, and the situation at the moment of the query. Such multimedia materials as the podcasts, online lectures, and virtual tours of the historical landmarks can render the lessons on such topics as governance, leadership, and political systems more immersive and appeal to students, especially in a diverse and fast-changing society as that one of Nigeria (Aniebet, 2021). The first advantage of using multimedia among the students in education is the attractiveness to the students and interest that is created in them. Conventional teaching like lecturing can be ineffective because not every student can be enthralled given the fact that there are large and diverse classes. In turn, multimedia addresses various learning styles, which is why it can make students stay active and motivate them (visual, auditory, and kinesthetic) (Mayer, 2015). There is a way of interaction (quizzes, games, discussion forums etc.) resulting in improved knowledge retention.
There are various formats to present multimedia-based content, and this aspect assists in improving students’ knowledge with the complex information. Visual aids, such as diagrams, infographics, and animations can also be used with the verbal explanations so that the teachers can address the needs of various learning styles in the classroom and support major concepts. Researchers have discovered that learning content that is structured using different forms of presentation can be well ingested by the students especially when the materials used are interactive (Sweller, 2024). The strategy can be beneficial as multimodal means can enhance cognitive approaches and assist learners in knowing about the topic on a deeper level. They also give access to a lot of additional materials, which students would not have found inside the classroom, provided by multimedia tools. Online sources that teachers can include into their curriculum include educational websites, e-books, interactive simulation and educational videos which provide students with additional perspectives and subjects to learn. This can be particularly useful for students in remote or underserved areas, where access to textbooks and traditional educational resources may be limited. Multimedia resources can bridge the gap and provide students with an enriched learning experience (Ukeh, 2020).
Theoretical Framework
The theoretical framework that underpinned the study was hinged on the cognitive theory of multimedia learning which was popularised by the work of Mayer and other cognitive researchers who argue that multimedia support the way the human brain learns. They assert that people learn more deeply from words and pictures than from words alone, which is referred to as the multimedia principle (Mayer, 2005). Multimedia researchers generally define multimedia as the combination of text and pictures; and suggest that multimedia learning occurs when we build mental representations from these words and pictures (Mayer, 2005). The words can be spoken or written, and the pictures can be any form of graphical imagery including illustrations, photos, animations, or videos. Multimedia instructional design attempts to use cognitive research to combine words and pictures in ways that maximize learning effectiveness.
The theoretical foundation for the cognitive theory of multimedia learning (CTML) draws from several cognitive theories including Baddeley’s model of working memory, Paivio’s dual coding theory, and Sweller’s Theory of Cognitive Load. As a cognitive theory of learning, it falls under the larger framework of cognitive science and the information-processing model of cognition. The information processing model suggests several information stores (memory) that are governed by processes that convert stimuli to information (Moore, Burton & Myers, 2004). Cognitive science studies the nature of the brain and how it learns by drawing from research in a number of areas including psychology, neuroscience, artificial intelligence, computer science, linguistics, philosophy, and biology. The term cognitive refers to perceiving and knowing. Cognitive scientists seek to understand mental processes such as perceiving, thinking, remembering, understanding language, and learning (Stillings, Weisler, Chase, Feinstein, Garfield, &Rissland, 1995). As such, cognitive science can provide powerful insight into human nature, and, more importantly, the potential of humans to develop more efficient methods using instructional technology (Sorden, 2005).
The cognitive theory of multimedia learning (CTML) centers on the idea that learners attempt to build meaningful connections between words and pictures and that they learn more deeply than they could have with words or pictures alone (Mayer, 2009). According to CTML, one of the principal aims of multimedia instruction is to encourage the learner to build a coherent mental representation from the presented material. The learner’s job is to make sense of the presented material as an active participant, ultimately constructing new knowledge.According to Moreno and Mayer (2000) and Mayer (2003), CTML is based on three assumptions: the dual-channel assumption, the limited capacity assumption, and the active processing assumption. The dual-channel assumption is that working memory has auditory and visual channels based on Baddeley’s (1986) theory of working memory and Paivio’s (1986) Clark and Paivio (1991) dual coding theory. Second, the limited capacity assumption is based on cognitive load theory (Sweller, 1994) and states that each subsystem of working memory has a limited capacity. The third assumption is the active processing assumption which suggests that people construct knowledge in meaningful ways when they pay attention to the relevant material, organize it into a coherent mental structure, and integrate it with their prior knowledge (Mayer, 1999).
Empirical Studies
Review of Related Empirical Studies
Here, the researcher explores relevant studies ranging from global, regional and national studies related to the present study in line with the specific purposes of the study.
Availability of Multimedia Facilities
Multimedia facilities are also another major contributor to efficiency in teaching and curriculum application in contemporary education. The availability and the use of multimedia tools in various educational settings have been discussed in various studies and this has given information regarding the teaching and the learning process. The following table are some of the pertinent researches that will be modified to suit the context of the present research in which the current research is based on accessibility of multimedia facilities to introduce the Government Curriculum in secondary schools within Udi Local Government Area, Enugu State.
Adebayo (2020) carried out a research on accessibility of ICT teaching /learning facilities in high schools in rural regions of Oyo State, Nigeria. In the study, the population was the teachers and principals in the sampled high schools under descriptive survey research design. Data was collected by the means of a questionnaire and frequencies and percentages were used to analyze the data. It was identified that there are multimedia support services like Google Classroom, Microsoft Teams, and video conference tools. The study however observed that such equipment were hardly sufficient and unavailable in remote school institutions thus that fewer could be used in both teaching and learning. Despite the fact that Adebayos research is in correlation with the current research in that the availabilities of multimedia facilities as teaching tools were observed, the research is different due to its geographical location and the subject (topic) of study. The paper by Adebayo concentrated on the general availability of ICT in high schools, whereas the present one examines the specific issues of multimedia resources that can be used to realize the Government Curriculum in the secondary schools, particularly in Udi Local Government Area.
Okonkwo and Ibe (2018) presented the condition of e-learning facilities in Nigerian universities. Three objectives and related research questions were built into the study alongside two honorific hypotheses. The data was gathered by questionnaires that were to be distributed to 300 lecturers and 200 students, and they were going to be analyzed with the help of descriptive statistics. Findings showed that multimedia support such as Smart Boards, Moodle, and EduPortal were available, but the facilities were not adequate according to demands of the learning process. While Okonkwo and Ibe's study and the current research both highlighted multimedia facility availability, their focus areas differ significantly. The earlier study concentrated on university-level education, whereas the current research targets secondary school education. Additionally, the content scope of the current study narrows its focus to the Government Curriculum, unlike Okonkwo and Ibe's broader emphasis on e-learning tools in higher education.
Utilization of Multimedia Facilities in the Implementation of Government Curriculum
Successful implementation of the Government Curriculum sees the necessity of the successful usage of the multimedia facilities.  Several other researchers have addressed the question on how much these facilities are used in various educational institutions which they shared and that helps in making this study.
Adeleke (2019) investigated the adoption of e-learning technologies at secondary schools in the Kwara State, Nigeria. The research was a descriptive survey design study and used a sample size of 200 teachers of secondary schools in 20 schools. Data was collected through employing structured questionnaires whereas analysis was done through descriptive statistics. The results showed that although there are multimedia equipment like projectors, interactive whiteboards and educational software in some schools they were not largely used in instructional process. The problem was that many teachers did not have enough training and confidence to be able to use these tools successfully and thus the implementation of the tools inside the classroom did not happen. The methodological similarity between this and the current study lies in the fact that both of them employed the descriptive survey design and the use of a questionnaire to collect data. Nevertheless, whereas Adeleke study gave general consideration into technology in e-learning, this study is concerned with the Government Curriculum implementation in Udi LGA secondary school.
According to Chukwuma and Onyebuchi (2017), they carried out a study on the use of multimedia objects in teaching civic education in some secondary schools in Anambra State. The research aspired to determine how much teachers were using multimedia materials and the issues they were faced with. Employing the study sample of 150 teachers of civic education, the researchers established that although most educational establishments had the essential equipment including desktop computers and access to internet, they were all not used in an equal manner in the teaching process. Among the barriers mentioned by teachers are the insufficient technical support, the absence of training and the cleavages connected with the bad infrastructure. This research work is similar to Chukwuma and Onyebuchi in investigating the multimedia as well as its usage just in the same way that this research work is the same and also focuses on Government and its implementations using the curriculum.
Challenges of Government Curriculum Implementation
The implementation of the Government Curriculum is exposed to numerous challenges. These issues will depend upon the area and the situation of the school but some of them are the same all over. 
In his study titled "Challenges in Implementing Government Curriculum in Secondary Schools in Ondo State, Nigeria," Olawale (2016) attempted to analyze the reasons behind the problems in curriculum implementation in government schools in Ondo State of Nigeria. The research involved qualitative design, and data were gathered based on interviews conducted to teachers and administrators. The results went well to show that there were severe difficulties such as: Inadequate teaching facilities, lack of staff that were trained and congested classrooms. The issue of poor infra-structures and lack of funds also came out as another major barrier to the proper delivery of the curriculum. This research is comparable to the existing one regarding predictions that it is based on challenges but it has a wider geographical coverage than the present research has.
A study by Eze and Nnaji (2017) analyzed the issues surrounding the implementation of the multimedia instruments used to teach the Government at secondary school level at Enugu State, Nigeria. The research organized using descriptive survey method gathered responses of 100 teachers in the 20 schools. Findings were that even though the multimedia tools like projectors and educational software have been availed, their usage has been hampered by lack of technical skills by the teachers and sporadic power supply. Resistance to change where the traditional means of teaching have to be replaced with technology-driven teaching was also observed in the study. The results relate to the topic of the current study that deals with multimedia facility use though on a different scale and in a different place.
The paper by Ikechukwu (2015) aimed at examining the availability and issues of ICT integration in the implementation process of Government Curriculum in secondary schools in Udi, Nigeria. Questionnaires and interviews indicated that majority of the schools did not have the basic tools of ICT, including computers and the internet, which were a hindrance to the delivery of the curriculum. In addition, the teachers had issues with the fact that they were not adequately trained in implementing technology in their instruction procedures. There are similarities between the present research and this study, given that both of them concern Udi and multimedia applications, which present an applicable context and background information.
Plausible Solutions to the Challenges facingGovernmentCurriculum Implementation 
Like there exist challenges so exists very number of ways of reducing these identified challenges. This part shall identify the solutions that other scholars provide.
Lin Huiying (2020) carried out a study on how to evaluate the use of e-learning and the provision of solutions to teach mathematics in Setif, Algeria. The purpose of the research was to define the extent to which e-learning can support mathematics curriculum and how the same is being executed in the state with the regards to socio-economic development. The research design involved use of qualitative description research. The study consisted of a population of 642 teachers. The study also had random selection of samples of 195 teachers. It was found out that the school curriculum comes into effect to a fair degree but not effectual. Factors that were found at the root of the problem were the following ones revealed by evidence yield by the study. The method of teaching; theory-based solution, inadequate specialist, and the lack of e-knowledge on the part of teachers have been determined as the key barrier. This study was identified as worthwhile in the present study because some of its results were used as literature review in the current study. Conversely, the two studies cannot be identical since even though the former study revolved around mathematics at junior secondary school, the current study makes us investigate the use of Government curriculum at senior secondary schools. The two are different in terms of location. Worse still, former is limited to only students as target population whereas the second is teachers and Government (Government) students.
Summary of Literature Review
The related literature review of this study examines the place of multimedia facilities in the execution of Government curriculum, and it covers specifically Udi Local Government Area (LGA). One of the subjects required in the Nigerian secondary school curriculum is government, the intention behind this subject is to equip the learners with knowledge related to the political organization, government and civic participation. The discipline of study is created to formulate critical thinking, analytical minds and appreciation to social and political forces and learners are equipped ready to make contributions to the society. An efficient usage of the Government curriculum contributes to the establishment of knowledge and attitude of the future citizens significantly.
In the literature, it is noted that the role of multimedia in advancing the learning and teaching process to increase. Video, audio recordings, animations, interactive simulations and use of online platforms being used as multimedia facilities can make Government more cyberspace relevant and interesting to students. Such tools can be adapted by individual learning styles where students can engage the content in various forms. Media of this manner has the capacity therefore to facilitate understanding, promote retention as well as stimulate active learning by providing students possibilities of engaging with political ideas and forms of government through lively as well as interactive experiences. These benefits are especially relevant in the case of Udi LGA, with its possible lack of access to educational resources and the ability of multimedia tools to fill the gap in the traditional approaches to teaching. The knowledge gap found to feature in the literature narrows down to lack of research done on the usage of the multimedia facilities in implementing the Government curriculum especially in the local government areas such as the Udi. 

CHAPTER THREE
RESEARCH METHODS
This chapter describes the procedures used in the study. It is presented under the following sub-headings:  design of the study, area of the study, population of the study, sample and sampling technique, instrument for data collection, validation of the instrument, reliability of the instrument, method of data collection, and method of data analysis.
Design of the Study
The study adopted a descriptive survey research design. A descriptive research provides a comprehensive picture of a circumstance or a situation. It is normally done in order to determine and be in a position where one can describe features or characteristics of the given variable of interest for a certain situation (Bryman & Bell, 2015). It provides data, interprets, synthesizes and integrates these data. Descriptive survey research design was considered appropriate for this study as it ascertains the opinions of respondents on the influence of multimedia facilities in the implementation of Government curriculum in secondary schools in Udi Local Government Area of Enugu State, Nigeria. Further, it enabled the researcher to describe the phenomenon without influencing the findings.
Area of the Study
The study was carried out in all the public secondary schools in Udi Local Government Area (LGA) of Enugu State, Nigeria. Udi Local Government Area (LGA) is located in the southeastern part of Enugu State, Nigeria, and is one of the 17 LGAs in the state. It lies within the South-East geopolitical zone, a region known for its cultural richness and historical significance. Udi covers an area of approximately 378 square kilometers and is characterized by a mix of rolling hills, fertile agricultural lands, and a combination of rural and urban settlements. The area is particularly notable for its coal deposits, which have played a key role in Enugu's historical importance as a coal mining hub.The study area, Udi LGA, was chosen due to the ongoing challenges faced in education, particularly the recent setbacks in the implementation of educational curricula. With the emergence of multimedia facilities, the study aimed to assess their influence on the implementation of the government’s education curriculum in secondary schools. The initiative for exploring this topic stemmed from the continued poor performance of studentsin secondary schools in Udi Local Government Area.26

Population for the Study
The population for this study were894 which comprises all the teachers of Government and SS2 students from the 25 public secondary schools in Udi LGA. There are 815 SS 2 students and 79 Government teachers from the 25 public secondary schools(Post-Primary School Management Board, Zonal Office Enugu, 2025). This agrees with the assertion of Nworgu (2015) that the population of a study should be such that can provide the most authentic and dependable data necessary for solving the problem.  
Sample and Sampling Technique
For this study, the sample size was 329. It consist of 250 students and all 79 teachers from the 25 public secondary schools in Udi Local Government Area (LGA). The 250 students were selected from the SS2 students in these schools. The total of 79 teachers include all teachers of Government within these secondary schools, as they are directly involved in the implementation of the government’s educational curriculum.To ensure a representative sample of the SS2 students, a stratified random sampling technique was employed. This technique allows the population to be divided into distinct strata (in this case, different schools), from which random samples were selected. The stratified sampling approach is particularly useful when the population consists of distinct subgroups, as it ensures that all these subgroups are represented in the sample. According to Creswell (2014), stratified sampling ensures greater accuracy and representativeness in data collection by accounting for variations within subgroups. 
For the teachers, a census sampling techniquewas used, meaning all 79 government teachers across the 25 secondary schools were included in the study. This approach is appropriate as the teacher population is small enough to allow for full inclusion. As noted by Kumar (2011), census sampling is ideal when the target population is manageable and when gathering data from the entire population will provide more accurate and comprehensive insights.
Instrument for Data Collection
The instrument for data collection was a structured questionnaire and a checklist. The checklist addressed research question one and two, while the questionnaire was used for research questions three, four and five. The checklist consist of the available multimedia facilities and also the qualification of teachers in line with available multimedia for teaching and learning Government in secondary schools in Udi LGA.
The questionnaire was divided into two sections. Section one collected respondents’ personal data, while section two was further divided into four clusters to address the three research questions. Cluster one sought to determine the extent to which teachers utilize multimedia facilities in the implementation of the Government curriculum. Cluster two explore the challenges faced in the implementation of the Government curriculum. Finally, cluster three proposes plausible solutions to improve the implementation of the Government curriculum.The checklist uses a 2-point rating scale: Available; Not Available/Yes/No. Research question three will also use a 4-point rating scale: Very High Extent (VHE) = 4, High Extent (HE) = 3, Low Extent (LE) = 2, Very Low Extent (VLE) = 1. For research questions four and five, a 4-point Likert scale will be employed: Strongly Agree (SA) = 4, Agree (A) = 3, Disagree (D) = 2, Strongly Disagree (SD) = 1.
Validation of the Instrument
The instrument was subjected to face validation by three specialists; two from the department of Educational Foundations, and one from Measurement and Evaluation, all from Godfrey Okoye University, Enugu. The researcher requested the specialists to check the adequacy of the items and the weighting of the response options. The specialists also checked whether the instrument measured what it purported to measure. The advice, corrections and criticisms of these specialists were used in the modification of the instrument. 
Reliability of the Instrument
The reliability of the instrument was established through a pilot test conducted with students and Government subject teachers drawn from five public secondary schools in Ezeagu Local Government Area. The instrument consisted of five clusters (A–E), designed to measure different dimensions of the research variables.
Cluster A and B, which comprised dichotomously scored checklist items (Available/Not Available), was analyzed using the Kuder-Richardson Formula 20 (KR-20). This method is appropriate for assessing the internal consistency of instruments with binary scoring (Nworgu, 2015). The KR-20 computation yielded a reliability coefficient of 0.95, indicating that the checklist demonstrated a high level of internal consistency and was suitable for use in the study.
Clusters C to E contained items that were polytomously scored—meaning that each response attracted a value on a Likert-type scale. For these clusters, the Cronbach Alpha technique was used to determine internal consistency. The following coefficients were obtained:Cluster C: 0.70, Cluster D: 0.79, Cluster E: 0.68. These results suggest that Clusters C, D, and E each demonstrated acceptable reliability, with Cluster C showing the highest internal consistency. Notably, Cluster D, which previously showed relatively low consistency during preliminary analysis, was revised and refined to improve clarity, leading to a more acceptable reliability coefficient of 0.70 after item restructuring.It is important to note that due to the mixed format of the clusters—binary in Cluster A and B and polytomous in Clusters C to E—a single composite reliability coefficient was not computed. Instead, reliability was established on a cluster-by-cluster basis, which provides a more accurate assessment of the instrument’s internal consistency. Given the satisfactory reliability values across all clusters, the instrument was adjudged reliable and appropriate for the main study.
Method of Data Collection
The researcher visited each of the secondary schools in Udi Local Government Area (LGA) for the study. Permission was obtained from the school authorities for the administration of the instruments, with the assistance of two research assistants who were briefed for the exercise. The research assistants were briefed on how to use the checklist to collect information from both teachers and students. They were instructed on how to distribute and collect the questionnaires from the teachers and students. The distribution and collection of the research instruments was carried out within one month.
Method of Data Analysis
The researcher use frequency and percentages to analyze research question one and two. For research questions threeto five, mean and standard deviation was used for data analysis. The use of mean and standard deviation is based on the fact that the mean is the most reliable measure of central tendency, and the standard deviation is the most reliable estimate of variability (Nworgu, 2015).To answer this, a checklist of 14 multimedia facilities was administered across 25 public senior secondary schools. The facilities were marked as "Available" or "Not Available" in each school. The results were analyzed using frequency and percentage, and interpreted using a 50% availability threshold. This threshold aligns with minimum adequacy levels used in descriptive educational studies (Nworgu, 2015), where at least half of schools must possess a facility for it to be considered generally available.In analyzing the responses based on the 4-point rating scale, any item with a mean value of 2.50 and above was be accepted, while items that fall below a mean value of 2.49 was rejected.


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
This chapter presents, analyzes, and interprets the data collected to answer the five research questions that guided the study. The results are organized according to each research question.
Research Question One:
What multimedia facilities are available for implementing the Government curriculum in secondary schools in Enugu North LGA?
Table 1: Availability of Multimedia Facilities in Secondary Schools (N = 25)
	S/N
	Multimedia Facility
	f (Available)
	% Available
	Decision

	1
	Desktop Computers
	17
	68%
	Available

	2
	Laptops for Teachers/Students
	14
	56%
	Available

	3
	Projectors
	9
	36%
	Not Adequately Available

	4
	Internet Connectivity (Wi-Fi or Broadband)
	6
	24%
	Not Adequately Available

	5
	Educational Television (TV Sets)
	5
	20%
	Not Adequately Available

	6
	Classroom Speakers/Audio Systems
	13
	52%
	Available

	7
	Radio Sets (for educational purposes)
	7
	28%
	Not Adequately Available

	8
	DVD/Media Players
	6
	24%
	Not Adequately Available

	9
	Tablets or Mobile Devices
	15
	60%
	Available

	10
	Printers and Scanners
	18
	72%
	Available

	11
	Educational Software (e.g., Civics apps)
	5
	20%
	Not Adequately Available

	12
	Video Conferencing Tools (Zoom, Teams, etc.)
	4
	16%
	Not Adequately Available

	13
	Document Cameras/Visualizers
	2
	8%
	Not Adequately Available

	14
	Learning Management Systems (LMS)
	3
	12%
	Not Adequately Available



Analysis of Table 1 shows that only 5 out of 14 multimedia facilities met the benchmark of 50% availability across surveyed schools. These include: Desktop computers (68%), Laptops (56%), Printers and scanners (72%), Mobile devices (60%), Classroom audio systems (52%). These are relatively basic tools, and their presence suggests schools have minimal ICT foundations.However, more sophisticated and instructionally transformative facilities—such as projectors (36%), internet connectivity (24%), educational software (20%), LMS (12%), and video conferencing tools (16%)—were found to be inadequately available. This indicates that most schools are not equipped for interactive, multimedia-rich delivery of the Government curriculum.Critically, the near-total absence of educational software and learning platforms reveals a gap between infrastructure availability and modern teaching expectations, which could hinder effective curriculum implementation and digital engagement.
[bookmark: _Hlk200104711]Research Question 2:What are the qualifications of Government teachers for implementing the Government curriculum using multimedia facilities?
Table 2: Academic and Professional Qualifications of Government Teachers (N = 33)
	S/N
	Qualification
	Frequency (f)
	Percentage (%)

	1
	Nigeria Certificate in Education (NCE)
	14
	42.4%

	2
	Bachelor of Education (B.Ed) in Government
	21
	63.6%

	3
	Bachelor of Science (B.Sc) in Political Science + PGDE
	8
	24.2%

	4
	Postgraduate Diploma in Education (PGDE)
	18
	54.5%

	5
	Master of Education (M.Ed)
	5
	15.2%

	6
	Master of Science (M.Sc) in Political Science or related
	3
	9.1%

	7
	TRCN Certification
	25
	75.8%

	8
	ICT/Multimedia Training Certificate
	11
	33.3%


The data indicate that a majority of Government teachers possess a Bachelor of Education (63.6%), and over half hold a PGDE (54.5%), while 42.4% came in through the NCE pathway. Although 75.8% have TRCN certification, only 33.3% have any form of ICT/multimedia training, and very few (15.2% and 9.1%) hold postgraduate academic degrees.
Research Question Three:
To what extent do teachers utilize available multimedia facilities in the implementation of the Government curriculum?
Table 3: Mean Responses on Utilization of Multimedia Facilities (N = 33)
	S/N
	Item
	̅X
	SD
	Decision

	1
	Projectors are used to present Government topics in class.
	2.20
	0.88
	Low Extent

	2
	Internet resources are integrated into lessons.
	2.38
	0.81
	Low Extent

	3
	Video documentaries are used to support civic education topics.
	2.52
	0.76
	High Extent

	4
	PowerPoint/multimedia slides are used during teaching.
	2.60
	0.71
	High Extent

	5
	Teachers access digital platforms for Government content.
	2.45
	0.85
	Low Extent

	6
	Audio tools (e.g., speeches, debates) are used in lessons.
	2.34
	0.83
	Low Extent

	7
	Online tools manage Government class materials.
	2.25
	0.79
	Low Extent

	8
	Phones/tablets are used in class for civic references.
	2.58
	0.69
	High Extent

	
	Cluster Mean
	2.41
	
	Low Extent



The results reveal that the overall extent of multimedia utilization by Government teachers is low (cluster mean = 2.41). Only three multimedia tools—PowerPoint, video documentaries, and mobile devices—are used to a high extent. The remaining five items, including projectors, internet platforms, and digital tools, are used to a low extent, likely due to infrastructure or training limitations. These findings suggest that while some multimedia tools are being integrated, their usage is not yet widespread or systematic.



Research Question Four:
What are the challenges that hinder effective use of multimedia facilities in the implementation of the Government curriculum?
Table 4: Mean Responses on Challenges to Multimedia Use (N = 33)
	S/N
	Item
	̅X
	SD
	Decision

	1
	Lack of adequate multimedia facilities limits teaching.
	3.60
	0.59
	Strongly Agree

	2
	Poor or no internet connectivity in school.
	3.55
	0.64
	Strongly Agree

	3
	Lack of proper training on multimedia tools.
	3.30
	0.70
	Agree

	4
	Frequent power outages affect the use of multimedia.
	3.40
	0.68
	Strongly Agree

	5
	No funding for multimedia equipment.
	3.35
	0.72
	Agree

	6
	Equipment is not maintained regularly.
	3.20
	0.75
	Agree

	7
	Lack of technical support for multimedia problems.
	3.25
	0.78
	Agree

	8
	Curriculum does not promote multimedia integration.
	3.00
	0.81
	Agree

	
	Cluster Mean
	3.33
	
	Agree



The cluster mean of 3.33 indicates that respondents agreed that the listed items are significant challenges to multimedia integration. Top-rated barriers include lack of facilities, poor internet, and power outages. Additionally, insufficient training, lack of maintenance, and curricular limitations were identified as consistent obstacles. These findings emphasize the need for structural, technical, and professional support systems.


Research Question Five:
What are the plausible solutions to enhance the effective use of multimedia facilities in implementing the Government curriculum?
Table 5: Mean Responses on Solutions to Improve Multimedia Use (N = 33)
	S/N
	Item
	̅X
	SD
	Decision

	1
	Regular training for teachers on multimedia tools.
	3.65
	0.60
	Strongly Agree

	2
	Consistent or alternative power supply should be provided.
	3.55
	0.64
	Strongly Agree

	3
	Schools should invest in modern multimedia facilities.
	3.50
	0.67
	Strongly Agree

	4
	Internet access should be provided in all schools.
	3.60
	0.62
	Strongly Agree

	5
	ICT should be integrated into the Government curriculum.
	3.40
	0.70
	Agree

	6
	Technical support staff should be posted to schools.
	3.45
	0.66
	Agree

	7
	Teachers should be rewarded for using multimedia.
	3.30
	0.75
	Agree

	8
	Multimedia integration should be made policy in civic subjects.
	3.35
	0.73
	Agree

	
	Cluster Mean
	3.47
	
	Strongly Agree



The cluster mean of 3.47 shows that respondents strongly agreed with the listed strategies for improving multimedia use. Highly endorsed solutions include teacher training, stable electricity, modern equipment, and reliable internet. The inclusion of technical support, curriculum reform, and policy enforcement reflects a multi-dimensional approach needed to sustain meaningful multimedia integration.


Summary of Findings
The key findings are summarized as follows:
1. The findings from Table 1 revealed that only a limited range of multimedia facilities were available in most schools. While some foundational resources such as desktop computers (68%), laptops (56%), mobile devices (60%), printers and scanners (72%), and classroom audio systems (52%) were present in over half of the surveyed schools, several essential tools were notably lacking. These included projectors (36%), internet connectivity (24%), educational software (20%), video conferencing tools (16%), and learning management systems (12%). 
2. The study in Table 2found that the majority of Government teachers were academically qualified. A high proportion held a Bachelor's degree in Government or a related discipline (87.9%) and TRCN certification (75.8%). Additionally, 54.5% had obtained a Postgraduate Diploma in Education (PGDE), while only 18.2% had attained a Master’s degree or higher. However, just 33.3% had received formal training in ICT or multimedia integration. 
3. Table 3 revealed that the overall extent of multimedia utilization in teaching Government was found to be low, with a cluster mean of 2.41 on a 4-point scale. While some tools, such as PowerPoint presentations (M = 2.60), video documentaries (M = 2.52), and mobile devices (M = 2.58) were moderately used, the majority of available resources—such as projectors, internet-based platforms, and audio tools—were underutilized. 
4. Table 4 identified a range of factors impeding the effective use of multimedia technologies, with a cluster mean of 3.33, indicating strong agreement among respondents. The most prominent challenges included: lack of adequate facilities (M = 3.60), poor or unreliable internet access (M = 3.55), and frequent power outages (M = 3.40). Other challenges noted were insufficient funding, lack of regular equipment maintenance, inadequate teacher training, and absence of technical support. 
5. In table 5, the respondents strongly supported several strategies to address the challenges identified, yielding a cluster mean of 3.47. Key solutions included: regular in-service training for teachers (M = 3.65), provision of reliable electricity and internet access (M = 3.55 and M = 3.60 respectively), and increased investment in up-to-date multimedia facilities (M = 3.50). Furthermore, participants recommended deploying ICT support staff, offering incentives to teachers who use multimedia, and integrating ICT more explicitly into the Government curriculum and policy frameworks.


CHAPTER FIVE
DISCUSSION OF FINDINGS, CONCLUSION, EDUCATIONAL IMPLICATIONS AND RECOMMENDATIONS
Discussion of The Major Findings
1. Availability of Multimedia Facilities
This study found that even in some basic multimedia tools, like a desktop computer, laptop, mobile phone, printer, and audio system, more than one-half of the surveyed public senior secondary schools did not have access to the majority of advanced instructional technologies, such as a projector, the internet connection, educational software, video conferencing supplies, and the learning management system. This observation implies that there has been some success in regard to providing schools with the basic digital equipment, but the general ICT strata is very poor in supporting contemporary initiative in teaching.
This finding substantiates the argument by Nworgu (2015), who indicated that elevation of technology-driven teaching in Nigerian schools is greatly curbed by the infrastructural constraints. In the same way, Adebayo (2018) has discovered that the unavailability of key multimedia devices particularly in government schools consumes the capability of teachers to institute curriculum reforms that are dependent on the use of ICT. There thus remains in the present study, therefore, a significant digital gap between policy guesses and school-on-ground realities that understanding how this digital gap exists, in most schools, schools cannot, on account of infrastructural constraints, offer methods of instruction that are interactive and based on multimedia usage.


2. Teacher qualifications
The research found out that majority of the Government teachers were both academically and professionally qualified, with more than 87% being a bachelor degree holder and more than 75% being TRCN certified. Also, over half of them had obtained Postgraduate Diploma in Education. Nonetheless, a third of the respondents had not received any formal standalone training relating to ICT or multimedia training, giving a really big gap in the skills.
This observation correlates with Boardbar, (2020), who stressed that the success of the teacher who makes attempts to include the ICT into the process of instruction largely depends on the ability to do it with special training and competence in using multimedia. Existence of the certified teachers does not necessarily mean multimedia readiness. It can hardly be expected that as a result of being unfamiliar with ICT tools and digital pedagogies, teachers will be able to leave the familiar terrain of traditional teaching means despite their educational level.In this way, the qualification of teachers can be as high as required by the statutory demands, but this does not necessarily prepare the teacher to the reality of 21st-century classrooms that are more and more electronic in their literacy demands.
3. Extent of Multimedia facility use
It was generally observed that the use of multimedia tools in teaching Government was quite low with cluster mean of 2.41. Most of the resources made available to the researchers although to a limited extent saw little use of the projectors, internet-based tools, audio tools, and document cameras. Such restricted use can be explained by ineffective accessibility as well as unwillingness or inexperience of teachers. Both Franklin (2017) and Wozney et al. (2020) identified that the adoption of ICT among teachers is also determined by their acquaintance with such tools and their attitude towards it. This was the case of tools in the present study, even when they existed, their use was minimal, so we can suppose that access does not mean anything on its own. The root cause may also be a failure to plan integration, provide user support, develop and provide pedagogical models of ICT use. The discrepancy between the amount of the tools accessible and the use of these means at instructional purposes is the symptom pointing at the systemic problems with the way the inclusion of multimedia integration is introduced and maintained in the school environment.
4. Obstacles to Effective Utilization of Multimedia
Several factors that impede effective use of multimedia were found with most respondents indicating strong agreement on most of them. They were lack of availability of multimedia tools, unreliable or lack of internet connection, power cut and lack of financing. Teachers too mentioned lack of training on ICT, insufficient maintenance, the absence of technicians, and the use of curricula that explicitly does not support multimedia strategies.
These results are consistent with the research of Bent and Katja (2023) who discussed infrastructural inefficiency and low ICT proficiency as the busiest roadblocks to integration in the schools. On the same note, Azyan et al. (2018) were aware of the fact that with a proper infrastructure and a strict provision of support, multimedia tools have the ability to promote better teaching and learning processes. It is revealed by the present research that without secure power, internet connection, and regular training, even good and/or willing teachers are not going to be able to exploit multimedia in their classes. One more issue that appeared to be rather relevant was the gap between the capabilities of multimedia and Government curriculum which highlighted the necessity to reform the curriculum and place more focus on digital literacy and blended learning.
5. Suggested Remedies to Improve Multimedia Usage
Numerous procedures to enhance the application of the multimedia tools were well supported by the respondents and this had a cluster mean of 3.47. The most significant solution was discovered to be regular in-service training of teachers, then followed by provision of reliable electricity and internet, investment in new, modern facilities and curriculum review so that the use of ICT would be fostered. Installation of technical support staff alongside implementation of incentive based systems to the teachers using multimedia was also recommended.
These findings are in accordance with international best practices of digital education. According to an argument presented by Bauer and Kenton (2025), professional development is instrumental towards promoting innovation in the classroom. Besides, it is noted that, along with resource provision, administrative and policy support should be provided (Wozney et al., 2020). This paper reinforces such views by noting that the process of improving multimedia utilization should be multi-dimensional in nature by involving infrastructure, training, administrative and curriculum infrastructure. Educators do not only play the role of implementation but are also the figure in innovation and any sustainable solution needs to engage them in the overall planning and implementation.
Conclusion
The study concluded that while Government teachers in Enugu North LGA are academically qualified, the use of multimedia facilities in curriculum implementation remains limited due to infrastructural, technical, and training-related challenges. The availability of basic tools has not translated into widespread or effective utilization, highlighting the need for comprehensive capacity building, resource investment, and policy alignment to ensure effective multimedia integration in Government instruction.
Educational Implications of the Findings
This research exhibits various useful implications to the educational stakeholders, especially in the curriculum delivery, teacher development, infrastructure planning and the policy implementation. In the first place, the availability and utilization of multimedia facilities is limited so that it is still possible to determine that the efforts made to implement technology in secondary school teaching are not complete. It must affect especially the curriculum developers and school administrators there is a strong necessity to give the multimedia infrastructure high priority in the school development plans. In the absence of proper equipment, including the projectors, internet connection, educational software and Learning Management Systems, teachers cannot afford to offer the students interactive learning mode and experiential learning, which are essential in the teaching of Government.
Second, the teachers were found to have some level of academic qualification, but the low percentage of teachers with either ICT or Multimedia training yields an indication of a shortfall in skills that need to be taken care of. Ministries of education and teacher education institutions have, therefore, to reconsider the arrangement of pre-service and in-service teacher education programmes so that multimedia literacy could be integrated into professional development of teachers. Unaddressed, this gap stands a chance of continuing to interfere with the competence and confidence of teachers in delivery of technology-enhanced lessons. Moreover, the fact that such amount of facilities does not lead to the significant use of multimedia indicates further non-technical problem of motivation, training, and support. This means that teacher training is not enough but there must be a regular technical support, administrative support and proper pedagogical model to incorporate multimedia tools in the instructions that are related to specific subjects. Hence, education authorities need to look at the possibility of creating school-scale ICT support networks, which entails the implementation of specifically assigned ICT staff and electronic mentors in the teaching field.
Moreover, even curriculum itself seems to be trailed in the strategies with multimedia-based aspect. This conclusion shows that curriculum planners and policymakers will have to re-look into the structure and content of the Government curriculum to openly encourage the use of technology in both teaching and learning. Doing so will ensure that multimedia is not only an optional enhancement but an expected and embedded component of classroom practice.
Finally, from a policy standpoint, the study suggests that educational reforms that focus solely on hardware provision are likely to have minimal impact if not complemented by systematic support in training, funding, maintenance, and supervision. Policymakers must therefore adopt a holistic approach that integrates technology into every layer of the education system—from curriculum design and teacher education to school budgeting and monitoring.
Recommendations
Based on the findings of the study, the following recommendations are made:
1. Regular workshops and in-service training should be conducted to improve teachers’ proficiency in using multimedia tools for teaching Government.
2. The government and school administrators should provide essential multimedia facilities such as projectors, internet connectivity, LMS platforms, and interactive content.
3. Schools should be equipped with alternative power sources (e.g., solar power or inverters) to overcome power outages that hinder digital instruction.
4. ICT technicians should be assigned to clusters of schools to handle equipment setup, maintenance, and troubleshooting.
5. Government curriculum bodies should integrate specific multimedia components into the teaching of Government and mandate minimum digital standards for schools.

Limitations of the Study
Although the study provided useful insights into the influence of multimedia facilities on the implementation of the Government curriculum, certain limitations were encountered that may affect the scope and generalizability of the findings.
Firstly, the study was limited to public senior secondary schools in Enugu North Local Government Area of Enugu State. This restricted geographic focus means that the findings may not be fully applicable to other regions, particularly rural or urban areas with different levels of multimedia access or policy implementation. A broader study involving multiple LGAs or other states might yield more representative results.
Furthermore, the study relied exclusively on the responses of teachers, excluding the views of students, school administrators, or ICT support staff. These groups could have provided additional insights into how multimedia integration is experienced and supported at different levels within the school system.Despite these limitations, the study offers a valuable foundation for understanding multimedia integration in Government instruction and provides a framework for further investigation and educational improvement.
Suggestions for Further Study
To broaden the scope and deepen understanding of this issue, the following are suggested for future research:
1. A comparative study between public and private secondary schools on multimedia facility utilization in teaching Government.
2. An investigation into students’ perceptions of multimedia-based instruction in Government and other social science subjects.
3. A longitudinal study on the impact of ICT teacher training programmes on multimedia usage over time.
Summary of the Study 
The study aims to find outthe impact of multimedia facilities in enhancing curriculum delivery, particularly in teaching Government in Nigerian secondary schools. The purpose of the study, five guiding research questions, scope, and significance are clearly defined, with the study grounded in Mayer’s Cognitive Theory of Multimedia Learning.Key concepts such as multimedia facilities, curriculum implementation, and the Government curriculum are thoroughly examined. The theoretical underpinning is Mayer’s Cognitive Theory of Multimedia Learning, which supports the role of multimedia in enhancing knowledge retention. Empirical studies reviewed cover themes such as the availability and utilization of multimedia, challenges, and solutions in curriculum delivery. A descriptive survey design was adopted to gather data from 25 public senior secondary schools in Udi Local Government Area of Enugu State. The population included 894 participants (79 teachers and 815 SS2 students), with a sample size of 329 (all 79 teachers and 250 randomly selected students). Data were collected using a structured questionnaire and checklist, validated by experts and tested for reliability using KR-20 and Cronbach Alpha methods. Data were analyzed using frequency, percentage, mean, and standard deviation, with clearly defined decision rules.The findings revealed that only a few multimedia facilities (e.g., desktop computers, laptops, mobile phones) were adequately available, while critical tools like projectors, internet, and educational software were mostly lacking. Most teachers had the academic and professional qualifications to teach Government, but only one-third had ICT/multimedia training. Multimedia tools were generally underutilized, with a cluster mean indicating low extent of usage. Major challenges identified included poor infrastructure, inadequate training, lack of internet, and unreliable electricity. However, respondents strongly agreed on practical solutions, such as teacher training, infrastructure investment, and policy integration.The educational implications point to the need for curriculum reform, teacher capacity-building, and improved infrastructure. Recommendations include regular ICT training, funding for multimedia tools, provision of electricity and internet, and policy reinforcement. The study also acknowledges limitations (geographic scope, exclusion of student voices) and suggests further studies to include comparative analyses, student perceptions, and longitudinal impacts of multimedia integration.
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APPENDIXG
RELIABILITYTESTFORCHECKLIST DESCRIPTIVES VARIABLES=CHECKLIST
/STATISTICS=AVAILABLE/NOT AVAILABLE.
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KUDERRICHARDSON20(KR-20)FORMULA

r2=	Kd2–X(K-X)
             d2(K–1)
Where
K=thenumberofitemsinthetest
d=thestandarddeviationofthe scores
X=themeanofthescores K = 40, d = 6.79, X=36.50
  r2= 40X6.792–36.50(40–36.50)
      6.792(40–1)
r2=	40 X 46.10 – 36.50 X 3.5
46.10X39
r2=	1844 – 127.75
1797.9
r2 =	1716.25
	  1797.9
r2=			0.95

AppendixC
Reliability Analysis Using Cronbach’s Alpha  for Sections B-E
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