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ABSTRACT
This study examined the influence emotional well-being and social adjustment among adolescents in the boarding school environment of Godfrey Okoye University Secondary School, Enugu State, Nigeria. Using a cross-sectional survey design, data were collected from boarding students through standardized instruments, the Social Adjustment Scale (SAS) and the Emotional Well-being Scale (EWS). 200 Participants were selected using a convenience sampling technique. Descriptive statistics, Pearson correlation and hierarchical multiple regression analysis were used to analyse the data. Findings revealed that emotional well-being did not significantly predict students’ social adjustment, and no meaningful relationship was found between the two constructions. Furthermore, demographic variables such as age and gender did not significantly influence social adjustment. These results suggest that while students may maintain average levels of emotional and social functioning, emotional well-being alone may not determine how adolescents adjust socially within the boarding school context. The potential implication of the findings is that boarding schools should consider a more comprehensive view of adolescent development, and this involves the adequate quality of peer interactions, school environment, and support systems, rather than focusing on emotional health indicators. The school executive and policy makers should cultivate communally oriented, socially interactive and emotionally supportive boarding cultures. The proposal of the next steps that should be engaged in this research implies the use of longitudinal structures and mixed methods to reveal the intricacy of the relationship between social and emotional achievements in proximity education environments.
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CHAPTER ONE
Introduction
Background of the Study
Adolescence is an influential period in development characterized mainly by manifesting complicated alterations in terms of physiological, psychological and social aspects. One critical aspect of this period is emotional well-being, which plays a foundational role in how adolescents relate to themselves and others. Emotional well-being encompasses the presence of positive emotions, life satisfaction, and the ability to manage stress and negative feelings effectively. For adolescents in boarding secondary schools, emotional well-being becomes even more crucial due to the distinctive living and learning environment that removes them from familial emotional support systems and places them in tightly knit peer-driven microsystems.
Students living in boarding schools like that in Nigeria have structured condition and are aimed at academic excellence, independence and leadership. These institutions also create unique social ecosystems in which adolescents must navigate relationships, conflicts, and communal living without direct parental guidance. Although some researchers have extolled the development of self-sufficiency and resilience through such environments (NeuroLaunch, 2024), others are concerned that the absence of direct family bonding can bring emotional issues that can affect social adjustment and relationships of students. Zhong et al. (2024) emphasized that while boarding schools positively impact cognitive development, they may adversely affect students' affective and attitudinal dimensions, both of which are central to emotional well-being.
Boarding schools are generally well known to be disciplined institutions with full length academic programs in the Nigerian educational culture. Boarders still have the sense of offering better academic experiences as originally thought of by missionaries and colonial administrators who initially founded them to offer formal instructions (Chang et al., 2023). These schools usually have nicer facilities, higher teacher engagement and a culture supporting success and discipline (Keating & Ellis, 2019). They also offer a wide range of extra-curriculum activities which seek to instill balanced growth among learners such as moral, social, and leadership skills (Fantuzzo et al., 2000).  Yet, despite these strengths, the emotional and psychological implications of boarding school life remain under-explored, especially in the context of how they affect adolescents' ability to socially adjust.
Emotional well-being is closely linked to social adjustment—the process by which individuals learn to function effectively in social contexts. Social adjustment during adolescence involves mastering peer relationships, navigating social norms, and developing effective communication and conflict-resolution skills. The psychosocial theory by Erikson assumes that adolescent development is centered on identity development versus role confusion, and that their social interactions are the primary means of self-concept and belonging concept (Maree, 2021). In boarding school environments, adolescents are immersed in peer groups that significantly influence their emotional state and social development. The ecological theory of classes strongly correlates with what Bronfenbrenner argued based on the ecological systems theory because the interaction between the immediate environments (such as schools) and broader systems in society greatly influenced the behavior and well-being of adolescents (Ozdogru, 2011).
In the absence of daily parental contact, adolescents in boarding schools often turn to peers and authority figures for emotional support. Given that the environment is positive, this dynamic can develop social competence and independence. According to Laiser and Makewa (2016), good interpersonal interactions with peers are highly associated with improved emotional health and academic achievement among learners. On the contrary, environments characterized by bullying, exclusion, or rigid hierarchies can impair emotional well-being and hinder the development of social skills. Chang et al. (2023) observed that boarding students may be more susceptible to bullying due to the absence of immediate parental oversight, a factor that can negatively affect both emotional health and social adjustment.
One of the most important aspects of the boarding school that was described is family separation. Bowlby outlined attachment theory which emphasizes the need of ongoing emotional relationships with caregivers to emotional and social well-being. Boarding schools interrupt this bonding scheme which may create a sense of isolation, neglect, or insecurity at an emotional level. 
According to Pfeiffer et al. (2024), a good number of boarding students have less close family ties with their peers in day schools. Then again, they also discovered that there are students who emerge to have a stronger appreciation of family relations due to the separation. This implies that emotional consequences of life in a boarding school are complicated and personal depending on personality, resilience, and nature of peers relationships.
Beyond family dynamics, extracurricular activities in boarding schools are often employed as tools for fostering social adjustment. Drama, sports and debate clubs may boost confidence, the ability to cooperate and manage emotions. Lifespan Pfeiffer et al. (2016) found that involvement in extracurricular activities correlates positively with emotional well-being and social integration. Godfrey Okoye University Secondary School, for example, incorporates various programs into its curriculum that promote student interaction, leadership, and communication. Such programs may act as counters to the emotional pressures inherent in boarding school life, but success at these programs will relate to how students become engaged in these activities and supported by the staff.
Despite the increasing body of literature on boarding school experiences, the intersection of emotional well-being and social adjustment among Nigerian adolescents remains insufficiently studied. Most of the available literatures are more academic centered with less literature being given to the affective and interpersonal aspects of student experiences. Zhong et al. (2024) called for more nuanced studies that investigate the emotional and social dimensions of boarding life, especially in contexts with unique socio-cultural dynamics such as Nigeria.
Godfrey Okoye University Secondary School, a reputable institution in Enugu State, offers an ideal context for exploring this topic. The school is known to focus on character building and academic achievement which makes the school multicultural, and students are offered a variety of extracurricular and psychosocial support programs. However, the extent to which these offerings influence students' emotional well-being and, subsequently, their social adjustment has yet to be empirically established.
This study is therefore motivated by the need to explore how emotional well-being shapes social adjustment among adolescents in a boarding school environment. By focusing on students at Godfrey Okoye University Secondary School, the study aims to contribute to the understanding of emotional and social development in structured, peer-centric educational settings. Insights from this research could inform policies and practices aimed at promoting mental health, emotional intelligence, and positive peer relationships in boarding schools across Nigeria.
Statement of the Problem
Adolescence is a very important period of development marked by increased emotional vulnerability and an increasing demand of social connectedness. During this period, the emotional well-being of adolescents plays a pivotal role in shaping their ability to adjust socially, especially in structured and demanding environments such as boarding schools. Emotional well-being, which encompasses feelings of happiness, emotional stability, and psychological resilience, is essential for healthy interpersonal relationships and effective adaptation to social settings. Nonetheless, students in residential institutions tend to experience emotional pressure that may include homesickness, peer pressure, anxiety and loneliness since they spend long periods without their family and have to observe the social hierarchy on their own. These emotional experiences may significantly influence how adolescents adjust to life in boarding school, affecting their ability to form friendships, participate in group activities, and establish a sense of belonging.
Although boarding schools are praised as a means of enhancing discipline, academic prowess and independence, the emotional requirements they apply on the children are often not fully realized. Surveys suggest that emotionally concerning issues and dampened affective performance of the students can be a byproduct of boarding school settings to an extent, and that they are intellectually demanding, although not necessarily stressful (Zhong et al., 2024). It is possible that the regimented aspects of the boarding life force the emotional expression to be stifled and prevent students having access to emotional support systems hence impacting the social life and emotional well-being of the students. Forming of weaknesses in the emotional stability or lack of emotional support can result in social withdrawal, bonding issues with peers, and an inability to adapt to living in a group. Consequently, understanding the emotional well-being of students is crucial in predicting how well they adapt socially in such residential educational contexts.
Even though boarding school consequences have increasingly been studied, most have addressed such areas as academic achievement and feelings regarding cognitive growth with little attention to the more important aspects of emotional and social well-being that also must have an impact on adolescent success. Very few studies in the Nigerian context have specifically examined how emotional well-being influences social adjustment in boarding schools. The available body of evidence has examined the issue in either a broad manner touching on general student well-being or specifically peer relationships without providing a causal or predictive relationship between emotional states and social influencing. Bronfenbrenner’s Ecological Systems Theory (Özdoğru, 2011) and Erikson’s Psychosocial Development Theory (Maree, 2021) both emphasize the role of environmental and emotional factors in shaping adolescent behavior, but more empirical work is needed to apply these frameworks to real-life school environments in Nigeria.
This study seeks to fill this gap by investigating the influence of emotional well-being on social adjustment among students in Godfrey Okoye University Secondary School. It discusses the impact of positive emotions and psychological resilience on the successfulness of integration included in students with anxiety, discussed under emotional distress, within students in regard to boarding school life and development of supportive peer relations. It is anticipated that the results of the current research would guide the implementation of mental healthcare strategies at the school level and create a more accommodative community geared towards facilitating social inclusion and psychological health of boarding students.To address the problem raised in this study, the following questions are stated:
1. What is the level of emotional well-being among students in Godfrey Okoye University Boarding Secondary School?
2. What is the level of social adjustment among students in the school?
3. To what extent does emotional well-being influence social adjustment among boarding students?
Purpose of the Study
The primary purpose of this study is to examine the influence of emotional well-being on social adjustment among students in Godfrey Okoye University Boarding Secondary School. The study aims to explore how adolescents’ emotional states, whether positive or negative, affect their capacity to adapt socially within the unique environment of a boarding school. Emotional well-being, which includes the experience of happiness, emotional resilience, and psychological stability, plays a crucial role in shaping how adolescents engage in peer relationships, cope with stress, and adjust to group living. Given the distinct challenges associated with boarding school life such as limited family interaction, peer pressure, and structured routines, understanding the impact of emotional well-being on social adjustment can provide insight into the support structures needed for holistic student development.
Specifically, the study seeks to:
1. Examine the level of emotional well-being among students in Godfrey Okoye University Boarding Secondary School.
2. Assess the level of social adjustment among these students.
3. Determine the extent to which emotional well-being influences social adjustment in the boarding school context.
Operational Definition of Terms
1. Adolescents: Refers to individuals typically aged 10 to 18 years, undergoing developmental transitions from childhood to adulthood. This group forms the target population of the study and is considered particularly sensitive to emotional and social changes.
2. Boarding School: For this research project, we focused on students living on the Godfrey Okoye University Boarding Secondary School campus and getting their education there rather than at home.
3. Emotional well-being- covers how a student feels overall, including how often they experience positive emotions—happiness, calmness, satisfaction—and how well they handle negative ones such as sadness, anxiety, and stress. To gauge this, we used the Emotional Well-Being Scale (EWS) by Diener et al. (2009).
4. Social adjustment- looks at how easily students fit into social settings, build and keep positive friendships, and act appropriately in a boarding school context. It considers the group involvement, peer discussions and acceptance of the student among peers in the classroom. We used the Social Adjustment Scale (SAS) by Baker and Siryk (1984) to measure it.
















CHAPTER TWO
Literature Review
This chapter provides a comprehensive review of the theoretical and empirical literature relevant to understanding the influence of emotional well-being on social adjustment among adolescents. It establishes the conceptual foundation for the study by examining key developmental theories that elucidate the complex processes of social and emotional growth during adolescence, particularly within the Nigerian context, and justifies the need for the present investigation at Godfrey Okoye University Secondary School.
Theoretical Review
The following theories were reviewed in this study;
· Erikson’s Psychosocial Development Theory (1968)
· Maslow’s Hierarchy of Needs (1943)
· Attachment Theory Bowlby’s (1969)
· Bronfenbrenner’s Ecological Systems Theory (1979)
· Social Learning Theory  (1977)
Erikson’s Psychosocial Development Theory
	We can go back toreeksonerikson Psychosocial Development Theory (1968) when we discuss the teen emotions and relationships that manifest therein. He divides development into eight sequential steps, each characterized by a particular psychosocial conflict, which has to be negotiated should we desire healthy development. When a person passes every stage without incident, he absorbs essential virtues that precondition all the subsequent life experiences. Take, as an example, at the adolescent stage, the big conflict here is identity versus role confusion. This is to say that, teens are in the process of discovering who they are, not to mention attempting to join peer groups and the larger social system. When they receive positive emotional support and acknowledge and support social contact, they are able to overcome this struggle; otherwise they can become lost, emotionally imbalanced, and socially lost.
The boarding school environment is now in the picture: children are literally taken out of their families and thrust into a socially vigorous environment. Due to that, identity management and relationships are even more difficult to negotiate. Emotional well-being takes center stage: can students explore their identities, manage stress, and adapt socially without solid emotional foundations? The built up in some sense strict setting provides them an opportunity to exercise discipline and resilience with regards to living together and bonding with their peers, although the con of it is in the creating of separation with family and a heavy incentive to one to fit the institutional norms can cause discomfort or silencing of genuine expression. And without that emotional support, it is that much more difficult to make meaningful peer relationships or prevent the development of social withdrawal. Erikson’s framework lines up perfectly with this study, which digs into how emotional well-being shapes teenagers’ ability to adjust socially within a boarding school context.
The theory of Erikson in psychosocial development is truly brilliant because it adopts a life-span approach and keeps the discussion going of the influence of our social world in shaping our mindsets. It all boils down to the fact that the support of the significant ones, reconciliation with our identity, and social connectedness are immense factors to consider in terms of readjustments during the adolescent stage (Rorije et al., 2023). In a boarding-school environment, emotional well-being acts like a safety net, helping students deal with social pressures and the usual ups and downs of identity. When that emotional health drops, they can find themselves isolated, insecure, or mired in awkward relationships with peers all of which is evidence that these crises can be long-lived when they are not addressed.
Nevertheless, the theory is not perfect. Critics accuse it of overlying an obsession with adolescence as that which shapes identity more than any other developmental period and point to the fact that it ignores other earlier periods too easily. Moreover, its large, stage-level image does not always reflect the huge selection of individual lives and experiences conceptualized by culture, class, and institution (GradesFixer, 2024). These observations can definitely resonate with anyone in Nigeria, where shared norms, deep-rooted kinship bonds and powerful cultural beliefs can guide the way adolescents approach the issue of self and psychological well being.
Despite these limitations, Erikson is still a good conceptualization of exploring overlaps in feelings and social bonds in Nigerian boarding schools. It reminds us that environments that foster emotional health and support identity exploration let adolescents tackle their commitment issues and adjust well in social spaces. In this study, Erikson’s theory predicts that boarding students with stronger emotional well-being will settle their identity conflicts and handle social life better, whether that’s through hanging out with friends, joining clubs, or throwing themselves into school activities.
Maslow’s Hierarchy of Needs
	The Hierarchy of Needs developed by Abraham Maslow which came into light in 1943 is a motivational theory in which he organizes the human needs into a five tier pyramidal framework as following: Physiological needs, safety needs, love and belonging, esteem and self actualization. According to the model, lower-level needs need to be fulfilled before proceeding to the higher levels and failure to meet needs on any particular level may impede psychological development and operations. When applied to emotional well-being and social adjustment among adolescents in boarding schools, Maslow’s model offers essential insight into how basic and emotional needs must be met to foster healthy social integration and personal development.
Among boarding school students, physiological needs are normally fulfilled through institutional provisions (food, shelter and rest). Satisfaction of safety needs (emotional safety, safety against bullying and stable learning conditions) is, however, differently satisfactory. On not meeting safety needs, the student will be in an anxious; mood swinger situation which is not good in social interaction and trust formation. Emotional well-being is closely tied to safety; an adolescent who feels unsafe or emotionally neglected is less likely to engage in healthy social behaviors or form lasting relationships.
The third tier, love and belonging needs, is especially crucial for understanding social adjustment. The level entails significant associations, reception, and emotional closeness, which are vigorous in the social growth of adolescents. Without frequent interactions with their family, the students of a boarding school depend on the peer network and the personnel of the school to address their needs. High emotional well-being fosters a sense of belonging, which in turn strengthens empathy, cooperation, and social participation. Conversely, emotional neglect, loneliness, or rejection can undermine social confidence and lead to withdrawal, thereby impeding social adjustment.
Imagine the fourth hierarchy of human needs esteem. It is an issue of self respect, confidence and validation by others. Real loggers do insist in boarding schools on academic performance and headship, so when a student improves and gets an award, those self-esteem needs are ticked off. But the flip side is that if a student struggles academically or socially, self-worth can take a hit, and that hurts emotional well-being. When esteem needs aren’t met, adolescents can become disengaged, defensive, or socially isolated signs of poor social adjustment.
So, emotional well-being acts as a double-edged sword: it both props up self-esteem and shapes how teenagers react to social feedback and the challenges life throws their way.The final level, self-actualization, represents the realization of one’s potential and the pursuit of personal growth. For boarding students to reach this stage, their emotional and social environments must support autonomy, creativity, and emotional expression. Schools that provide opportunities for exploration—through extracurricular activities, mentorship, and open communication—foster conditions for both self-actualization and healthy social integration. However, if students are emotionally distressed or feel constrained by the school’s social norms, their personal growth may stagnate, and their social experiences may remain superficial or conflicted (Guy-Evans, 2024).
One of the strengths of Maslow’s theory is its holistic view of human motivation and development. It acknowledges the interdependence between basic needs and higher-order psychological functions, such as social behavior and emotional regulation. This makes it particularly useful for examining adolescent well-being in educational settings like boarding schools. However, critics of the theory argue that the hierarchical structure is overly rigid and may not account for cultural variations or individual differences. For instance, some adolescents may prioritize peer acceptance (belonging) over physical comfort (physiological needs), depending on their values and context (Verywell Mind, 2023; Stevens, 2024).
Despite these criticisms, Maslow’s theory remains a valuable tool for interpreting how emotional well-being influences social adjustment. It highlights the importance of a nurturing environment that addresses both the tangible and psychological needs of students. In boarding schools, where adolescents are expected to function autonomously, understanding the progression of needs can guide interventions that enhance emotional support, social inclusion, and ultimately, student well-being.
Attachment Theory (Bowlby)
	John Bowlby’s Attachment Theory (1969) presents a foundational understanding of the emotional bonds that influence social functioning, particularly in childhood and adolescence. The theory posits that children are biologically predisposed to form attachments to caregivers as a means of survival. These attachments provide a secure emotional base from which they can explore the world, regulate emotions, and develop the capacity for healthy interpersonal relationships. Bowlby’s core assumptions include the concept of monotropy—that one primary attachment figure (typically the mother) has a unique role—and the notion of a critical period in which attachments must be formed for optimal emotional and social development (Bowlby, 1969; McLeod, 2024).
In the context of boarding school adolescents, Bowlby’s theory highlights how separation from primary caregivers may disrupt secure attachment patterns and negatively influence emotional well-being. Being abruptly separated out of the daily routine of family life can be difficult for teenagers. Be it their transfer to boarding school or simply their time spent at home only during summers, many students struggle with their insecurity, homesickness and nervousness during the initial weeks. This emotional shuffle can slow down their social adjustment, making it trickier to forge trusting bonds with classmates or teachers.
However, there is a good news behind all that, in the boarding school environment they will find new means to reconnect with each other. Substitute attachments would be the peer interactions that a student has on a day to day basis, teacher guidance, or older students serving as mentors. When a student has an established safe attachment history, then it is likely that they are able to adapt faster, getting into new friend groups and learning to be able to cope with stress. On the other hand, the transition might be more pronounced with students with insecure attachments or those with problematic separation anxiety, having emotional dysregulation, withdrawal, or clinginess, which affect social skills.
This is why Attachment Theory is of fundamental importance in a boarding school setting. The theory describes the way previous emotional patterns determine the present behaviors. Without their positive belief in steady emotional support, teens can feel threatened and unpredictable in their social circumstances, and thus ignite peer disputes and behavioral problems. According to Bowlby, emotional security is the basis without which it is already more challenging to trust other people, to share emotions and to ask them, and finally this weakens the level of sociality competence, psychological robustness.
A silver lining is that the framework present in Bowlby is strongly supported by empirical evidence. The studies also indicate that adult emotional discipline, mental health, interpersonal functioning rely on the adult attachment styles directly on early understanding (Bretherton, 2023). It has also trained school-based and clinical interventions for kids confronting bereavement or trauma.
In general, the knowledge of Attachment Theory makes a clear perspective about the emotional lives of student leavers. It explains why some youngsters handle boarding school with ease while others struggle, and it highlights the importance of emotional self-regulation, which is deeply rooted in early attachment experiences and directly affects how well adolescents integrate into their new social world. No one can deny that the Attachment Theory developed by Bowlby is a game changer within developmental psychology. It demonstrates the way in which attachment to parents in early childhood forms later relationships and behavior and it is difficult to find a better explanation of it. Not everyone is persuaded though. According to some scholars, it may put much emphasis on the mother-child dyad, leaving aside other social actors; peers, teachers, and even institutions. The lesson here is straightforward: perhaps the theory fails to appreciate the pace with which children are capable of creating new attachments after decamping to live on their own (Rutter, 2024).
Take the Nigerian boarding pupils. The children in most Nigerian families are supposed to grow independent at an early age and anticipate that care will be provided to them by a group of relatives, rather than by an individual parent. Due to it, living in a boarding school and being treated collectively may seem like home. Meanwhile, the psychological stress of being out of the see-and-be-seen aspect of known care can be immense, and the resulting carrying-over to difficulty building stronger relationships with peers can be major. So basically, Be it in Africa or the West, the adolescent residential schools require amicable environments within which the youths can depend on stable, compassionate intercourse with youthful and adult relationships- in other words, an environment that resembles the safe attachments they have left home (Rutter, 2024).
In short, Bowlby’s theory offers a crucial lens for understanding how breaks in early emotional bonds affect adolescents’ emotional health and social adjustment. It challenges us to perceive that youngsters are unable to address the social needs of implementing boarding without a sense of emotional safety. Such an understanding is important in identifying at-risk students and creating interventions that can increase resiliency and generate social inclusion in residential education programs.
Bronfenbrenner’s Ecological Systems Theory
	Urie Bronfenbrenner’s Ecological Systems Theory (1979) provides another key angle for grasping how emotional well-being interacts with environmental influences to shape adolescent social adjustment. The theory presents human development as a result of how the individual relates to systems of the environment through various levels. These layers such as the microsystem, mesosystem, exosystem, macrosystem and chronosystem act in an interactive manner to shape the behavior, development and adaptation.
Looking at boarding schools, the microsystem incorporates immediate environments a student is exposed to on a daily basis e.g. peers, teachers, and dormitory staff. Emotional well-being here is influenced by the quality of relationships, the availability of social support, and experiences of acceptance or rejection. Learners who possess stable emotional health have more chances to establish positive relationships with their peers, develop prosocial behavior, and respond to the social requirements of the school. Conversely, those who are emotionally distressed often struggle with peer integration, discipline issues, and feelings of alienation, screwing up their social adjustment.
Mesosystem is the linkages that exist among microsystems such as the mesosystem between school and home. For boarding students, emotional well-being is shaped by the strength of family communication despite physical separation. When family support endures through phone calls, visits, or encouraging messages, adolescents feel emotionally secure, which in turn boosts their social adaptability within the school. The mesosystem thus reinforces the assumption that emotional well-being bridges familial emotional support and social integration in boarding settings (Shelton, 2019).
The exosystem includes factors that indirectly affect adolescents—such as school policies, teacher behavior, and parental work conditions—and it plays a critical role in shaping emotional well-being. Lack of trained counselors or the existence of excessively punitive disciplinary measures can hamper expressiveness of emotion and its adaptation. Several “systemic stressors” can drag down emotional well-being and make it tougher for students to jump into social interactions with confidence. How we feel and the roles we are expected to fulfill are formed by the macrosystem or the larger cultural, social, and educational contexts. In Nigeria, as one example, the large cultural pressure to be respectful, disciplined, and straight A children can be excessive to adolescents. Depending on the person, that pressure can be either an increase in resilience or strain. When emotional needs aren’t met within this broader framework, social adjustment can stall, leaving teens struggling with peer relationships and group dynamics.
The chronosystem, which is essentially a chronology of life events, obviously does matter also. A change as simple as entering a boarding school can have devastating impacts on both feelings and actions. The transition period is particularly crucial: students, who learn to control their emotions early on, succeed in terms of social well-being, and those who experience chronic distress commonly develop behavioral issues or become isolated.
My favorite aspect of the Ecological Systems Theory of Bronfenbrenner is that it enables us to have a comprehensive understanding of growth since the theory allows us to zoom in the relationship between a person and various environmental systems. That fits right in with the aims of this project, because it reminds us that emotional health and social adjustment aren’t isolated moments—they’re molded by complex environmental influences. Nonetheless, the breadth of the theory can be a two-edged weapon: it is challenging to bring articulated causal connections or quantitatively quantify the interaction at the system level.
Even with those caveats, Bronfenbrenner’s framework is a solid point of departure for exploring how emotional well-being and social experiences shape one another in boarding schools.It supports the view that improving emotional well-being through systemic interventions—such as peer mentoring, counseling services, and family engagement—can significantly enhance students’ social adjustment and overall development.

Social Learning Theory 
	Social Learning Theory, the brain child of Albert Bandura in 1977, presents us with a good foundation with which we can explore interaction between emotional efficacy and social success, especially amongst teenagers cohabiting in the sturdy doors of a boarding school. Bandura points out that human beings, particularly the young ones, acquire and learn behaviors and attitudes, as well as feelings, through observing others and subsequently imitating them. It is not just awards that encourage acting in a particular manner because learning also depends on some processes that occur within the mind like attentiveness, memory, reproduction and motivation (Bandura, 1977; McLeod, 2024). In a boarding school this strategy is reasonable as students encounter peer role models and authority figures on a daily basis who can potentially shape their thought processes and behavior.
In a boarding school context, adolescents spend a significant amount of time in close social proximity to peers, teachers, and senior students. These individuals act as behavioral models, both positively and negatively influencing students’ emotional regulation and social behavior. For instance, an adolescent observing supportive peer interactions or respectful teacher-student relationships is more likely to internalize those behaviors, which in turn promotes emotional well-being and social adaptation. Academically, The Social Learning Theory can provide a great deal of explanatory strength in regard to the way in which we acquire behaviors. The first point is that human beings are not mere receptacles but active learners that can think and control our own actions. That means adolescents don’t just copy what they see—they reflect on what they observe and give it personal meaning by filtering it through emotional context. When mentally healthy students are in a boarding-school context, they are more likely to interpret peer interactions positively and learn toward prosocial conduct whereas some students who experience distress may interpret the same neutral or ambiguous events with a sense of threat and become withdrawn in their social interactions or come to charge aggressively. This lens shows how emotional well-being acts as a crucial mediator in the social learning process (Guy-Evans, 2024).
The other positive aspect of the Social Learning Theory is the focus on the inner cognitive processes resulting in learning. By blending observations of behavior with psychological insights, the theory provides a solid framework for studying how adolescents navigate complicated social settings. The emotional resilience and social competence are shaped within the structured boarding schools that are full of rules, roles, and routines through perpetual attentiveness to peer norms, reactions of authority, and regulating patterns of discipline (Bandura, 1986).
Still, the theory has some minuses. Critics claim that it is synonymous with using external confirmation and apparent behaviors, thus undermining internal drive and emotional depth in adoption of behavior. Furthermore, while the theory mentions cognition, it doesn’t dig deep enough into the emotional roots of motivation and behavioral change—factors that sit at the heart of emotional well-being (Ablison, 2023). You cannot imagine boarding school without thinking of the combination of homesickness, peer pressure, and all the expectations the students have to endure in them. Emotions do not merely come along such emotionally charged spaces, they also influence the behavior of people.
Despite such restraints, the Social Learning Theory remains relevant in this discussion. The theory shows that emotional well-being can affect how much adolescents pick up socially acceptable behaviors. Feeling stable students are likely to be subject to prosocial models but not those undergoing emotional distress, instead, antisocial or avoidant behaviors are likely to be imitated. In short, Social Learning Theory gives us a strong framework for explaining the differences in social adjustment we see among students of different emotional states.
Theoretical Framework
To conduct this study, I will use the Ecological Systems Theory developed by Bronfenbrenner as a main framework. The strategy is also reliant on other theories by Erikson Psychosocial Development and Bandura Social Learning Theory, Maslow Hierarchy of Needs and Bowlby Attachment. Collectively they create a multidimensional perspective through which we can explore how emotional well-being influences social adjustment among adolescents in boarding schools.
The theory developed by Bronfenbrenner identifies five interlocking systems namely Microsystem (immediate environment: peer groups, school rules); Mesosystem (associations between school and family); Exosystem (greater social contexts like cultural values); Macrosystem (underlying social structures) and Chronosystem (perspective on life-course). In a boarding school, the microsystem becomes extremely intensive, with peer relations and teacher-student relations as well as the practices of the school influencing emotional health and social functioning. Emotional well-adjusted students can thrive in organized peer relationships, but distressed emotional peers become withdrawn or socially challenged. Mesosystem connection between school and family is equally important; regular communication within the family and family support allow ensuring emotional safety and more adaptive peer relationships (Shelton, 2019).
Erikson has contributed an angle of development in the sense that he talks about the identity versus role-confusion stage. The pressures are compounded by attendance at a boarding school where there is increased peer pressure, as well as increased pressure on the person in an institutional environment. Emotional stability in an adolescent increases the likelihood of their development of a coherent identity and adaptation to the social environment, and emotional difficulties can further entrench the person in the state of identity confusion and stall adaptation to the social environment (Maree, 2021).
Bandura’s Social Learning Theory underscores the cognitive-behavioral dimension, showing how adolescents acquire behaviors by observing, modeling, and receiving reinforcement. These learning processes are more successfully applied by emotionally stable students who absorb and carry out prosocial involving behaviors, which enhance the ties between peers. By contrast, emotionally distressed students may misinterpret or copy maladaptive models, thereby hindering social adjustment (Bandura, 1977; Guy-Evans, 2024).
The Hierarchy of Needs developed by Maslow can be of great assistance when it comes to understanding how people think or act socially. Your emotional well-being—whether you feel safe, connected, and respected—is tied to the satisfaction of safety, belonging, and esteem. You can’t move up to self-actualization, or full social adjustment, until those three are in place. In my study of the students of a boarding school, I have discovered that students that feel safely and connected emotionally are more prone to exhibit proper social behavior, as well as achieve personal growth, whereas lacking emotional needs can hinder integration and growth (Maslow, 1943; Guy-Evans, 2024).
Bowlby’s Attachment Theory adds another layer by looking at how early emotional bonds influence adolescents’ ability to form secure relationships in boarding settings. Trust, help-seeking, and emotional sharing are all essential to social adjustment and deeply rooted in attachment history. For boarding students, especially those who experience extended separation from family, emotional well-being becomes a major predictor of whether they will thrive socially or face difficulties in peer relationships.

Together, these theories give us a rich and integrated framework to understand how emotional well-being is a central factor in shaping the social adjustment of adolescents in boarding schools. They advice our reasoning about the individual, environmental, and relational determinants of the emotional and social performance of students and inform the interpretation as well as intervention plan.
Empirical Review
	In recent times, university researchers are taking a keener interest in the role played by emotional well-being in determining the nature of coping of teenagers in social life, particularly within the boarding schools. The older literature continues to talk a lot about grades, but in the newer pieces we are brought back to the reality that school is not all about academic success but rather it is about learning relationships and learning to cope. To see how all this fits together, I looked through recent reports and earlier findings that explore the link between emotional well-being and social adjustment.
In a 2024 meta-analysis of 49 studies, Zhong, Feng, and Xu concluded that boarding schools tended to positively alter cognitive growth but could negatively affect affective and attitudinal development, as well. They find in their research that the structured atmosphere may hamper the way in which students can communicate and receive expressive support and this then affects peer relationships. On the whole, the work identifies that schools should pay more attention to emotional and social experiences of students.
It was also the aim of Inuaeyen, Umana, and Iwok (2024) to give these experiences more attention. They did this research in Nigeria and found that emotional intelligence brought about high scores in the emotional IQ test which gave them more coping ability, better relations with their peers, and less social problems. That is, emotional competence establishes the framework of social success in boarding school.
These findings support the idea that emotional well-being is essential for students’ social adjustment. They demonstrate why we should not focus on grades when we observe the life at school and consider the emotional and social aspects of the dorm instead.
When Pfeiffer et al. (2024) compared the emotional well-being and familial bonds of boarding school students to their peers in day schools, they discovered a mixed picture. The experiences of boarding students more often included a lower value of family connections which resulted in increased detachment and emotional isolation. Simultaneously, other students explained how the separation led to appreciation of their families. These results indicate that the emotional effects of boarding schools cannot be said to be similar; they are instead context and person dependent. The research thus emphasizes the importance of effective emotional support systems to guide the students to adapt to the new social environment even when there is little contact with family.
In a separate study, Urien (2024) assessed parental perceptions of vulnerability among boarding school students in Nigeria. A research by Urien who surveyed 150 respondents in Delta and Edo state concluded that there were too many parents who considered boarding schools as possible source of emotional harm to their children due to attitudes of feeling emotionally stressed, fear of bullying, and loneliness. The research supports the assumption that the boarding settings cannot be limited by the academic preparation only to focus primarily on emotional and psychological needs of students in order to foster healthy peer relations and social growth.
Okafor and Nwankwo (2023) examined the social adjustment of adolescents in Enugu State boarding schools, revealing a dual influence. Positive peer interactions and involvement in extracurricular activities were linked to better emotional regulation and social adjustment, yet peer pressure and homesickness persisted. These results underscore the centrality of emotional well-being to whether social adjustment outcomes are favorable or problematic.
Chang et al. (2023) set out to measure how boarding schools affect both cognitive skills (memory, attention) and non-cognitive ones (emotional well-being, peer relationships) in rural China. The findings indicated that boarding improved cognitive ability, but there was no conclusive finding pertaining to emotional regulation and improvement in interpersonal skills development. Such a lost opportunity in fostering emotional regulation shows a bigger problem: schools must take emotional development seriously, as other studies do as well.
Adeyemi and Adeyinka (2022) followed the mixed-methods inquiry involving 250 students in Lagos State to determine what the boarding life achieves to social development. Their findings highlight a mixed bag: boarding promotes independence and leadership, but it can also bring emotional strain, bullying, and reduced contact with family—issues that make social adjustment harder. They impose continuous therapy and greater parent-student interaction to further uphold an emotional wellbeing and decrease desolation.
In the work by Keating and Ellis (2019), the researchers conducted a longitudinal study of more than 2,500 students of the boarding school over five years. They, as the other studies, experienced increase in academic performance and leadership but they were accompanied by increased emotional pressure as the students were initially moving in. This is in accordance with the opinion of Erikson who thinks that adolescence is an action period of identity and helps stress the importance of emotional support during transitions in the event that students are to handle the transition seamlessly.
The study by Pfeiffer, Pinquart, and Krick (2016) analyzed the relations of the boarding and day school in their social lives, prosocial in children and adolescents, and their perceived social support based on the survey of 1,200 young individuals. Boarders were more supportive and more prosocial as well as had more peer pressure and felt lonely. These results show that structured peer interactions in boarding settings can support—or hinder—social adjustment depending on each student’s emotional health.
As a reader of the research terrain in the social psychology field, I would continuously be tripping over three studies that elaborate on the complex dynamics in which boarding school prepares students to lead their lives.  
First, Denton et al. (2018) observed a U.K. boarding school and revealed that the peer relationships and self-efficacy of girls improved significantly within three years on campus. In particular, classmates turned into members of a leading social network, or a group wherein advice sharing, feedback, and collaboration were freely expressed, which enabled girls to access a feeling of agency and competence. 
Next, Laiser, and Makewa (2016) in their research of the Tanzanian boarding schools emphasize that even though boarding life leads to increased independence, a social learning experience, emotional barriers such as homesickness and the lack of parental support remain an impediment to social integration. Their findings align with the idea that emotional well-being is tightly bound to students’ capacity for social adjustment and highlight the need for boarding schools to adopt more emotionally responsive policies and practices.  
And there is the study conducted by Meyen et al. (2014), who addressed boarding students in Australia. They observed that the emotional stability of the students changed with time as the year progressed and they realized that the students were stressful during exam periods. Even better, they recorded significant disparities in emotional resilience among students who had attended the same school over an extended period of time and those who were recently transferred to the school. These reflections are more than a reminder that the boarding school experience can polish the emotional toolbox of a student, a reminder that does have some sense with respect to establishing adequate support systems and keeping a close watch on developmental changes.  
Taken together, these studies paint a fuller picture of how emotional well-being intertwines with everything else students experience in boarding school. The boarding experience can be cognitively stimulating, socially competent and open the doors to becoming a leader but it will also dredge up issues regarding peer relationships, emotional wellbeing and family relationships. Successfully addressing those challenges, both in terms of fully supporting the students and in terms of implementing specific interventions, is central to ensuring that the students in the boarding schools are successful.
Summary of Literature Review
	When you look at the research, it’s clear that emotional well-being is a pivotal factor in how students adapt to boarding school life. Ok, there are hundreds of boarding programs available that enhance both cognitive and behavioral abilities, but there is a significant challenge of physical separation of the family, the never-ending peer pressure, and lack of mental health support, thus the resulting emotional and relationship barriers. Across different cultural contexts, including Nigeria, emotional intelligence, perceived support, and emotional security have emerged as vital predictors of how well adolescents integrate socially. These findings reinforce the significance of addressing emotional well-being as a central component in promoting healthy adolescent development in boarding schools.
Hypotheses
· H₀₁: There is no significant relationship between emotional well-being and social adjustment among boarding students in Godfrey Okoye University Secondary School.
· H₀₂: Emotional well-being does not significantly predict social adjustment among adolescents in the boarding school.

CHAPTER THREE
Methodology
Participants
The participants in this study were selected from a pool of adolescents aged between 10 to 18 years old, attending Godfrey Okoye University Secondary School. The sample comprised students who were currently enrolled in the boarding school program. The sample was drawn on a convenience basis, and the respondents were intercepted on-campus. The recruitment process involved reaching out to potential participants through school announcements and class visits. To ensure diversity within the sample, efforts were made to include individuals from different socio-economic backgrounds, genders, and academic levels. In total, 200 participants took part in the study, with an unequal distribution of males and females. The gender distribution was 51.5% female and 48.5% male. The age distribution indicated that the majority (82%) were between 13 and 16 years old (M=3.44, SD=1.298).
Instrument
For my university project, I distributed a short questionnaire that gathered demographic data and included two standardized scales: the Social Adjustment Scale (SAS) and the Emotional Well-being Scale (EWS).
Social Adjustment Scale (SAS)  
This scale was originally devised by Baker and Siryk (1984) to gauge the social adjustment of students in educational settings. The SAS is composed of twenty items rated on a 1–5 scale, with higher scores indicating stronger social adjustment. Common examples include: I feel easy going with my fellow peers and I find it easy to make new friends. It exhibits good internal consistency having a Cronbachs alpha of 0.89. The scale is normally very beneficial in assessing the effective adjustment of the students in the social context of a boarding school setting (Baker & Siryk, 1984).
Emotional Well-being Scale (EWS)  
The EWS, developed by Diener et al. (2009), is a fourteen-item measure designed to assess adolescents’ emotional well-being. To test the statements concerning their emotions during the past month, subjects rate it on a 5-point Likert-scale, with 1 (Never) and 5 (Always). The items cover both positive and negative affect, so that higher totals indicate greater overall emotional well-being. The EWS has demonstrated high internal consistency, with Cronbach's alpha values of 0.92 for positive emotions and 0.87 for negative emotions. High scores on the positive emotion subscale indicate greater emotional well-being, while high scores on the negative emotion subscale indicate lower emotional well-being (Diener et al., 2009).
Procedure (Protocol)
Prior to data collection, ethical approval was obtained from the faculty/departmental review board. The student sample consisted of 200 boarding school students from Godfrey Okoye University Secondary School. Participants were approached in their classrooms after obtaining permission from the school administration and class representatives. The researcher recruited two students as research assistants to help administer and collect the questionnaires. The research assistants were properly trained in the modalities of administering, filling, and collecting the questionnaires.
We ensured that the participating subjects were aware of the objectives, the methods of the study and their rights as participants in research before administering the questionnaire. The informed consent form was read to all the people followed by confirmation that he/ she understood the nature of the study and that it was voluntary. All the participants signed the consent form and the team promised that the answers would remain confidential.

The questionnaire consisted of two instruments: the Social Adjustment Scale and the Emotional Well-being Scale. Our sampling strategy was convenient whereby we stopped 200 persons randomly and on campus and requested them to take the survey at their convenience. The team would direct each respondent to answer all the questions, to the best of his/her ability and being honest, because the respondent was assured of confidentiality/anonymity and that he/she could step out of the study at any time without any penalty.
Upon filling in the questionnaire, the research assistants picked the forms first hand. The Sums and the corresponding forms were examined in order to find any mistakes or unanswered questions. After confirmation of verification, we identified that none of the questionnaires was faulty and could not be used in data analysis.
Design and Statistics
For data analysis, we employed a cross-sectional design to investigate how boarding school environment, social adjustment, and emotional well-being intersect. To identify the patterns and relationships we estimated the descriptive statistics and performed Hierarchical Multiple Regression Analysis. In managing the statistical work, we used the Statistical Package for the Social Sciences (SPSS) IBM version 25 program.






CHAPTER FOUR
Results
Descriptive Statistics and Correlations
Descriptive statistics and intercorrelations among the key study variables—age, gender, duration in boarding school, emotional well-being (EWS_Total), and social adjustment (SAS_Total)—are shown in Table 1.
Table 1
Means, Standard Deviations, and Correlations Among Study Variables (N = 200)
	Variable
	M
	SD
	1
	2
	3
	4
	5

	1. Age (years)
	3.44
	1.30
	—
	
	
	
	

	2. Gender (1 = F)
	1.52
	0.50
	–.621**
	—
	
	
	

	3. Duration (years)
	2.87
	1.01
	.171*
	–.086
	—
	
	

	4. Social Adjustment
	26.33
	4.09
	–.107
	.123
	.121
	—
	

	5. Emotional Well-being
	19.35
	3.06
	.031
	.071
	–.124
	.024
	—


Note. p < .05*, p < .01 (two-tailed).
SAS = Social Adjustment Scale; EWS = Emotional Well-being Scale.
Interpretation of Table 1
The average age of respondents was 3.44 years in school, with a balanced gender distribution (1 = female, 2 = male; M = 1.52, SD = 0.50). Gender was significantly negatively correlated with age (r = –.621, p < .01), suggesting male students were older on average. Duration in school had a small positive correlation with age (r = .171, p < .05).
Social adjustment was not significantly correlated with age or gender, but it showed a weak, non-significant positive correlation with emotional well-being (r = .024). This weak correlation prompted the use of regression analysis to evaluate predictors of social adjustment more precisely.


Hierarchical Multiple Regression Analysis
A three-step hierarchical regression was conducted to examine how demographic and psychological variables predicted social adjustment. In Step 1, demographic controls (age and gender) were entered. In Step 2, emotional well-being (EWS_Total) was added. Step 3 included the PROCESS output for full model results, including diagnostics.
Table 2
Hierarchical Regression Predicting Social Adjustment (N = 198)
	Step
	Predictor
	B
	SE
	β
	t
	p

	1
	Age
	–.1535
	.2880
	–.10
	–0.53
	.595

	
	Gender (1 = female)
	0.7070
	.7462
	.12
	0.95
	.345

	
	Model 1 R²
	
	
	
	
	.015

	
	F(2,197)
	
	
	
	
	1.02

	2
	Emotional Well-being
	0.0263
	.0962
	.02
	0.27
	.784

	
	Model 2 R²
	
	
	
	
	.016

	
	ΔR²
	
	
	
	
	.0004


Note. B = unstandardized coefficient; β = standardized coefficient; SE = standard error.
Interpretation of Table 2
· In Model 1, age and gender explained only 1.5% of the variance in social adjustment, with the model not statistically significant (F(2,197) = 1.02, p = .386). Neither predictor significantly contributed to social adjustment individually.
· Model 2 added emotional well-being (EWS_Total), but the model still explained only 1.6% of the variance in social adjustment (R² = .016), with the emotional well-being variable non-significant (p = .784). The ΔR² = 0.0004 was negligible.
· PROCESS macro analysis confirmed these results with a similar model summary (R = .1245; R² = .0155; F = 1.0176, p = .386). No predictors (EWS, age, or gender) emerged as significant contributors to social adjustment in the full model.
· Multicollinearity diagnostics were within acceptable limits (VIF < 2), and residuals showed no evidence of heteroscedasticity or non-normality (Skewness = –.75; Kurtosis = 0.61).
Summary of Key Findings
· Descriptive statistics showed moderate mean scores on both emotional well-being and social adjustment.
· Correlation analysis showed a weak, non-significant relationship between emotional well-being and social adjustment (r = .024, p > .05).
· Hierarchical regression revealed that neither demographic (age, gender) nor psychological variables (emotional well-being) significantly predicted social adjustment among boarding students.
· PROCESS model output corroborated the regression findings, no significant predictor was identified, and the total variance explained by the model remained very low (1.6%).





















CHAPTER FIVE
Discussion
Discussion of Findings
This study investigated the influence of emotional well-being on social adjustment among boarding students of Godfrey Okoye University Secondary School. Two research hypotheses guided the investigation. The first hypothesis (H₀₁) stated that there is no significant relationship between emotional well-being and social adjustment, while the second hypothesis (H₀₂) proposed that emotional well-being does not significantly predict social adjustment among boarding students.
Contrary to much of the existing literature and theoretical expectations, the findings of this study did not support the rejection of either null hypothesis. Descriptive statistics indicated that students reported moderate levels of both emotional well-being and social adjustment. However, Pearson correlation analysis revealed no significant relationship between emotional well-being and social adjustment. When we looked at the hierarchical regression analysis, it showed that emotional well-being wasn’t a strong predictor of social adjustment, even after controlling for age and gender. The overall variance in social adjustment explained by the model was very low, so the predictive value was minimal.  
These findings are opposed to previous findings e.g. Inuaeyen et al. (2024) that focused more on emotional intelligence as a positive factor with boarding school adjustment and Pfeiffer et al. (2016) that described that emotional support and well-being were significantly associated with prosocial behavior and peer adaptation.  

The absence of a significant relationship between emotional well-being and social adjustment in this study also challenges the assumptions of Attachment Theory (Bowlby, 1969), which posits that emotional security is central to healthy interpersonal functioning, and Bronfenbrenner’s Ecological Systems Theory, which identifies the microsystem—including emotional and relational contexts as a powerful influence on adolescent development.
However, these discrepancies may be rooted in contextual or methodological factors. For example, while prior studies often utilized multidimensional emotional well-being measures or incorporated qualitative inputs, this study relied on self-report scales and a composite emotional well-being score. The findings may suggest that emotional well-being, as measured in this particular context, does not directly translate into observable differences in social functioning. Alternatively, it is possible that students have developed adaptive mechanisms or coping strategies that buffer the emotional challenges of boarding life, thus weakening the apparent link between emotional state and social integration.
Interestingly, demographic factors such as age and gender also did not significantly predict social adjustment. This outcome supports Bronfenbrenner's theory, which posits that immediate environmental factors (microsystems like teacher and peer interactions) may have a stronger influence on adolescent development than background characteristics. It is possible that other unmeasured contextual variables—such as peer group dynamics, institutional structure, or individual temperament—are more influential in determining how well students adjust socially.
In sum, the findings of this study indicate that emotional well-being alone may not be a sufficient predictor or correlation of social adjustment in the boarding context. The implications highlight the need for a broader perspective that incorporates additional psychological, social, and environmental factors in understanding adolescent social functioning.
Implications of the Study
The results of this study carry practical and theoretical implications:
1. For School Administrators: The weak relationship between emotional well-being and social adjustment suggests that focusing solely on students’ affective states may not yield improvements in social outcomes. Administrators should consider broader social and structural factors such as peer interactions, teacher-student rapport, opportunities for student engagement, and inclusivity in extracurricular programs.
2. For School Counselors and Mental Health Professionals: While emotional well-being remains important, counseling interventions might benefit from integrating social skills training, group-based support systems, and peer mediation programs that target specific social adjustment challenges experienced in boarding settings.
3. For Parents: The findings suggest that parents should work closely with schools not only to monitor emotional health but also to support students' participation in structured social environments and developmentally appropriate activities that foster interpersonal growth.
4. For Theoretical Development: These findings refine the application of Bronfenbrenner’s ecological systems theory in boarding schools by emphasizing the importance of microsystem-level influences beyond affect. They also raise questions about the adequacy of affect-based models (such as those derived from emotional intelligence theory) in predicting adjustment outcomes in institutional settings.
Limitations of the Study
This study is not without its limitations. First, the sample was drawn from a single boarding school in Enugu State, limiting the generalizability of the findings. Other boarding schools with different cultures, socioeconomic demographics, or administrative practices may yield different results.
Second, the study used a cross-sectional design, capturing a single point in time. This limits causal inferences, making it difficult to determine whether emotional well-being influences social adjustment or vice versa.
Third, all measures were based on self-report questionnaires, which may be prone to social desirability bias or response fatigue. Students may not have fully disclosed their emotional or social struggles, especially in a school environment where personal vulnerability can carry stigma.
Fourth, the study focused solely on emotional well-being and demographics as predictors of social adjustment, excluding other potentially important variables such as peer relationships, staff support, school rules, disciplinary practices, or family contact frequency.
Finally, the composite scoring of emotional well-being did not allow for a differentiated analysis between positive and negative effects, which may have obscured more nuanced relationships observed in earlier studies.
Suggestions for Further Study
In light of the above limitations, the following suggestions are proposed for future research:
1. Use Longitudinal Designs: To better understand the direction of influence between emotional well-being and social adjustment, future studies should track students over time to examine changes and patterns in their development.
2. Conduct Multi-Site Comparative Studies: Including students from various boarding schools (urban vs. rural, private vs. public) would allow for cross-contextual comparisons and enhance the external validity of the findings.
3. Adopt Mixed-Methods Approaches: Qualitative interviews or focus group discussions could offer richer insights into the social and emotional experiences of boarding students, capturing dynamics that quantitative measures might miss.
4. Investigate Additional Predictors: Future studies should consider variables such as peer support, teacher-student relationships, quality of extracurricular activities, and availability of pastoral care services.
5. Disaggregate Emotional Well-being Measures: By analyzing positive and negative affect separately, researchers can better understand their unique roles and interactions in shaping adolescent social functioning.
Summary and Conclusion
This study investigated whether emotional well-being significantly correlates with and predicts social adjustment among students in a Nigerian boarding school. The results demonstrated that emotional well-being—though often assumed to be central to adolescent social development—did not significantly relate to or predict social adjustment in this sample. Demographic factors such as age and gender also failed to show predictive power.
These findings suggest that adolescent social adjustment in the boarding school context may be shaped more by environmental and relational dynamics than by emotional affect alone. This insight challenges assumptions in existing literature and calls for a more holistic approach to supporting adolescent development in residential educational settings.
While limited in scope, this study contributes to the growing discourse on student well-being in Nigerian boarding schools. It highlights the need for institutional practices that go beyond individual affect and instead focus on building inclusive, supportive, and socially enriching school environments. Future research should explore these dimensions in greater depth and across more diverse educational settings to guide policy, counseling, and practice toward truly student-centered boarding experiences.
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