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ABSTRACT
In today's digital world, cyberbullying has emerged as a growing concern threatening students' academic and emotional well-being. This study therefore examined the influence of cyberbullying on the academic performance of undergraduate students at Godfrey Okoye University. The study adopted the survey research method using a questionnaire as an instrument for data collection. The sample size of 357 respondents was determined using the Yamane formula, ensuring a statistically valid representation of the student population. The research was anchored on Technological Determinism Theory and General Strain Theory. These frameworks explain how technology influences human behavior and societal development, and how emotional strain from victimization can affect academic focus and psychological stability. Using a descriptive survey design, data were collected from 357 students through a structured questionnaire. The study explored students' awareness, perception, psychological experiences, and the academic impact of cyberbullying. Findings revealed that while students are generally aware of cyberbullying and recognize its seriousness, institutional responses and educational efforts are limited Cyberbullying has been shown to have negative psychological effects such as anxiety and emotional instability, and it also affected students' concentration, participation, and academic performance. The study concludes that cyberbullying is a significant issue in higher education and recommends awareness programs, policy implementation, and psychological support for affected students.
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CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
The development of digital technologies and the internet has changed communication and education around the world. While social media and digital platforms have improved students access to learning materials and interaction, they also brought up challenges, especially cyberbullying. In recent years, there have been a considerable amount of research done on cyber bullying. It is said to affect not only the lives of its victims but also their mental health. In a thorough research on cyber bullying, Patchin and Hinduja (2018), expressed it as a willful and repeated harm inflicted through the use of computers, mobile phones, and other electronic devices. They also noted that while there are several instruments used to partake in cyberbullying, people have little knowledge about the properties, how it works, what it entails and how it affects people, especially those in school.  
Cyberbullying is defined as an intentional, repeated, and aggressive behavior carried out through digital platforms such as social media, messaging applications, and online forums (Peled 2019). Due to students’ heavy reliance on digital platforms for learning, social contact, and networking, cyberbullying has become a big concern in higher education. This because students utilize social media, internet forums, and instant messaging services and undergraduate students are often vulnerable to online harassment. Unlike traditional bullying, which involves physical or verbal aggression in direct confrontations, cyberbullying occurs in a virtual space, allowing attackers to harass their victims anonymously and repeatedly. It manifests in a variety of ways, including online harassment, cyberstalking, identity theft, digital exclusion, and the circulation of false or damaging information. The prevalence of cyberbullying, combined with the extensive use of digital communication among students, has created significant concerns about its psychological and academic impacts.
The increasing integration of technology into education has transformed learning, providing students with access to extensive academic resources, online interactions, and instructional tools. However, the digital expansion has exposed students to cyber threats such as online harassment and abuse. Cyberbullying has been linked to severe emotional, social, and academic implications, including anxiety, depression, stress, and withdrawal from school (Ugochukwu et al., 2022). Victims frequently experience low self-esteem, disconnection, and decreased motivation, which affects their ability to concentrate on studies, complete assignments, or participate in academic activities. In severe cases, cyberbullying has been connected to higher dropout rates, drug addiction, and suicidal thoughts among students (Peled 2019).
Globally, cyberbullying has emerged as a major concern in educational institutions, with research showing an increase in online harassment among university students. Ezeonwumelu et al. (2022) discovered that more than 50% of students in Nigerian tertiary institutions have encountered cyberbullying, particularly through social media platforms, emails, and messaging apps. The internet's anonymity allows cyberbullies to target classmates with no immediate consequences, making it harder for victims to seek help or report incidents. Unlike traditional bullying, which is frequently limited to school hours, cyberbullying affects students in their personal lives, undermining their emotional health and academic focus.
In Nigeria, the rapid increase in internet usage has had a substantial impact on student academics and social life. According Iloanya et al. (2024) cybercrimes, such as cyberbullying, had a substantial impact on student’s study habits and educational performance. Nigerian students are frequently subjected to cyberbullying on social media platforms such as Facebook, WhatsApp, X (formerly twitter), and Instagram, where online attackers spread harmful threats, humiliate friends, and even commit identity theft (Ezeonwumelu Victor.U., Okenwa-Fadele.I., Nwikpo Mary.N., Opuraugo Ursula.I., Okoro Cornelius.c., 2022). These attacks affect students’ self-esteem, motivation, and ability to concentrate on their studies. 
Cyberbullying has serious effects beyond psychological trauma experienced by victims. Students who are cyberbullied experience increased level of stress, depression, and withdrawal from academic and social activities (Ezeonwumelu et al. (2022). Cyberbullying causes psychological distress, which often leads to poor study habits, avoiding group assignments, and reluctance to participate in online classes (Peled, 2019).
Additionally, cyberbullying might result in a lack of academic determination, which refers to students' dedication and enthusiasm for long-term educational goals (Ugochukwu et al., 2022). Students who are subjected to repeated cyberbullying may lose motivation, skip classes, and even consider dropping out of school. In serious cases, cyberbullying has been connected to suicidal thoughts, aggressive conduct, and substance addiction among university students.
Considering increasing concerns about cyberbullying, many Nigerian universities, lack effective intervention measures to address online harassment among students. While traditional bullying prevention programs exist in some institutions, cyberbullying is underreported and neglected due to its digital structure, anonymity, and social stigma. Many victims suffer in silence, with decreasing academic performance and no access to appropriate counseling or support systems. 
              This study aims to investigate the influence of cyberbullying on the academic performance of undergraduate students at Godfrey Okoye University, as well as suggest practical methods for intervention to reduce its impacts.
1.2 Statement of the Problem
Cyberbullying has become a significant challenge in higher education, affecting students’ academic performance and psychological well-being. At some tertiary school/institute, the increased use of social media and online learning platforms has exposed students to many forms of cyberbullying, such as online abuse, cyberstalking, digital exclusion, and malicious information. Many students experience anxiety, low self-esteem, and lack of engagement with school activities as a result of cyberbullying, which leads to poor concentration, absences, and decreasing academic performance (Hinduja and Patchim, 2010).
 Despite these challenges, cyberbullying has been neglected and poorly addressed, with few institutional measures in place to protect students or supportvictims.
Existing studies has mostly focused on cyberbullying in secondary schools, leaving a substantial gap in knowledge on how it affects undergraduates (Kowalski, R. M., Giumetti, G. W., Schroeder, A. N., & Lattanner, M. R., 2014; Hinduja & Patchim, 2010) There is limited empirical research on how cyberbullying affects students’ academic performance at Godfrey Okoye University. Many victims suffer in silence due to a fear of stigma, a lack of support systems, and lack of clear university regulations regarding cyber harassment. The purpose of this study is to investigate the prevalence of cyberbullying among undergraduates, its influence on their academic performance, and the need for effective intervention methods to reduce its influence within the university setting.
1.3 Objectives of the Study 
The main objective of this study is to examine the influence of cyberbullying on the academic performance of undergraduate students at Godfrey Okoye University.
The specific objectives of this study are:
1. To examine the awareness level of Godfrey Okoye undergraduate students on the issue of cyberbullying.
1. To determine the perception of students of Godfrey Okoye University on the issue of cyberbullying. 
1. To find out whether Cyberbullying affects the psychological orientation of undergraduate students of Godfrey Okoye University.  
1. To ascertain whether Cyberbullying can prevent students from paying attention to their academics.
1.4 Research Questions
The research will answer the following questions:
1. What is the awareness level of Godfrey Okoye undergraduate students on the issue of cyberbullying?
2. What is the perception of students of Godfrey Okoye University on the issue of cyberbullying?
3. How does cyberbullying affect the psychological orientation of undergraduate student of Godfrey Okoye University?
4. Does Cyberbullying prevent students from paying attention to their academics?

1.5 Scope of the Study 
This research will be limited to studying the influence of cyberbullying on the academic performance of Godfrey Okoye University Undergraduate students, Enugu.
1.6 Significance of the Study 
This study has practical significance for students, teachers, university administrators, and policymakers. The findings of this study, will help in the development of effective intervention programs and university policies to prevent and address online harassment. It will also provide counselors and mental health specialists establish ways of supporting victims, assuring their emotional well-being, and promoting academic participation. Furthermore, the project will promote student understanding about safe digital practices, encourage responsible online behavior, and reduce the negative effects of cyberbullying in higher education institutions.
Theoretically, this study adds to the understanding of cyberbullying by utilizing known psychological and educational frameworks and theories and how they affect the academic performance of student. By integrating these theories, the study will lay the foundation for future research on cyberbullying in universities, as well as support the development of policies aimed at creating a safer and more inclusive digital learning environment.
1.7 Operational Definition of Terms
Influence: In this study, influence refers to the capacity to have an important effect on a character, or behavior of someone or something. It is the power or capacity of causing an effect in indirect or intangible ways, it is the act or power of producing a result without apparent exertion of force or direct exercise of command.
Cyberbullying: This is the act of sending, posting, sharing negative, harmful content about someone else online, it is also known as Cyber harassment or online bullying. It is the intentional use of digital technologies (such as social media, email, or messaging apps) to harass, intimidate, or harm another person repeatedly.
Academic performance: It is the measurement of a student’s activity/achievement across various academic subjects, it is done in terms of Grade Point Average(GPA) which is attained through class, attendance, assignments, examination performance, and other parameters for overall academic performance as determined by teachers and institutional measures.
Godfrey Okoye University: Godfrey Okoye University is a Catholic university owned by the Catholic Diocese of Enugu. The university's motto is "Unity of Knowledge". The university is accredited by the National Universities Commission (NUC) and the Legal Council of Education. It is located at Ugwuomu-Nike, Enugu State.
Undergraduate Students: In the context of this study, undergraduates are student studying for their first degree at Godfrey Okoye University.








CHAPTER TWO
LITERATURE REVIEW
2.1 Review of Concepts
 2.1.1 Concept of Cyberbullying
Cyberbullying is the intentional, persistent, and violent behavior performed using electronic devices and digital platforms to harass, intimidate, or harm an individual or group (Peled, 2019). Unlike traditional bullying, which takes occur in physically, cyberbullying happens online, allowing attackers to harass their victims anonymously and constantly. Cyberbullying is common in digital spaces such as social media platforms, emails, online forums, and messaging apps (Ezeonwumelu et.al. 2022). Due to the continuous and public nature of online communication, cyberbullying can have serious consequences, with victims frequently feeling psychological distress, reputational damage, and academic disengagement (Peled 2019).
Cyberbullying is defined by different characteristics. Firstly, it exceeds physical boundaries, allowing victims to be targeted regardless of where they are, and harmful content to spread quickly to a large audience. Secondly, the digital content is permanent, insulative messages, pictures, or videos can remain online permanently, causing continual damage to the victim's reputation and well-being. Thirdly, the internet's clear anonymity enables attackers to hide their identity, making it difficult to hold them accountable. These characteristics contribute to cyberbullying's widespread and persistent nature, setting it apart from more traditional types of harassment.
Cyberbullying has the extension to a wide scope of behavior, each of which has various methods and consequences. Such frequent behaviors are harassment when an individual sends an offensive or threatening message multiple times; mockery when the sender publishes misleading or malevolent information that ruins the other person in the eyes of others; impersonation when the bully poses as the latter to damage her/his relations or social status; and exclusion when a member of the online community intentionally isolates the victim. Moreover, in cyberslacking, one is monitored or communicated with relentlessly and in such a way that brings fear or distress to the victim. These strategies underline how complicated the cyberbullying is and how many variants there are to make a person the target.
Context plays a major role. The same cyberbullying and conventional bullying happen in two different environments. It is this so-called traditional bullying that incorporates most common cases in the environments where adults can oversee things and take a step forward, i.e. schools or the workplace. Cyberbullying on the other hand follows through on the online platform and often it is not in the ability of the parents or teachers or authorities to detect and prevent cyber bullying. Furthermore, traditional bullying usually involves a power imbalance based on physical strength or social standing, cyberbullying can be conducted by people who do not have such authority in offline circumstances since the digital world can hide typical social hierarchies.
2.1.2 Forms and Methods of Cyberbullying
Cyberbullying can happen in various forms, each with its own method of execution and impact on victims. The major types are:
i. Online harassment
 Online harassment is the repeated sending of offensive or threatening messages to an individual through social media, emails, or text messages. It frequently involves insults, insulting statements, or explicit threats, creating anxiety and fear in victims (Ugochukwu et al., 2022).

ii. Cyberstalking 
Cyberstalking, a more severe form of harassment, involves persistent and persistent online monitoring in which the abuser monitors the victim's every digital move, sending unwanted messages and threats. This activity frequently develops into offline stalking or physical harm (Peled, 2019).
iii. Exclusion 
This type of cyberbullying occurs when someone is intentionally excluded from online groups, discussions, or social circles. In university contexts, victims may be removed from academic WhatsApp groups, online study forums, or student networking pages, limiting their ability to communicate academically (Ezeonwumelu et al., 2022).
iv. Impersonation and Identity Theft
Cyberbullies frequently hack into victims' accounts, establish fake profiles, or utilize personal information to deceive others. This type of cyberbullying can lead to fraudulent behavior, tarnished reputations, and emotional suffering (Iloanya et.al. 2024).
v. Doxing (Public Exposure of Private Information)
Some criminals use victims' personal information, such as home addresses, phone numbers, or private messages, to embarrass, threaten, or manipulate them. The disclosure of personal information frequently results in harassment, stalking, and even offline threats.
2.1.3 Differences Between Cyberbullying and Traditional Bullying
While cyberbullying and traditional bullying have similar intentions to harm, intimidate, or control victims, they differ in several ways:


i. Medium of Execution 
Traditional bullying occurs face-to-face in schools, workplaces, or public places, whereas cyberbullying occurs through digital platforms such as social media, email, and messaging apps (Peled, 2019).
ii. Anonymity and Reach
Unlike typical bullying, in which the bully is physically present, cyberbullying frequently permits perpetrators to act without immediate repercussions (Ezeonwumelu et al., 2022). Furthermore, the internet allows for the rapid and extensive dissemination of damaging content, which affects victims on a greater scale than traditional bullying.
iii. Persistence and Accessibility
Traditional bullying is frequently limited to school or office hours, whereas cyberbullying can take place at any time, following the victim across several online locations (Ugochukwu et al., 2022). Victims may struggle to escape their bullies because internet abuse can occur even in private situations.
iv. Evidence and Permanence 
Cyberbullying frequently leaves a digital mark that can be traced and sometimes recovered for legal action (Iloanya et al., 2024). Traditional bullying, on the other hand, typically involves verbal or physical confrontations that may not always be documented.
v. Impact on Victims
While both types of bullying cause emotional trauma, anxiety, and low self-esteem, cyberbullying has a greater psychological impact because of its public character, persistence, and potential for viral exposure (Bolu-Steve et al., 2015). Many victims report withdrawal from online academic discussions, social isolation, and, in severe cases, suicidal thoughts.
2.1.4 Rate and Patterns of Cyberbullying Among University Students
Cyberbullying has become increasingly popular among university students, driven by the development of social media, digital communication, and online learning platforms. According to Peled (2019), roughly 15–25% of university students globally have experienced cyberbullying, with a higher frequency in institutions where digital interactions are the main means of academic and social engagement. In Nigeria, studies by Bolu-Steve et al. (2015) and Ezeonwumelu et al. (2022) reveal that over 50% of undergraduate students had faced some type of cyberbullying, either as victims or witnesses.
2.1.5 Platforms and Digital Spaces Where Cyberbullying Occurs
Cyberbullying can take place on various platforms, each presenting unique challenges. Social media platforms such as Facebook, Instagram, and X (formerly twitter) are widely identified as major sites for cyberbullying because of their extensive use among students and the public nature of interactions (Peled, 2019). Messaging apps such as WhatsApp and Telegram can also be used for cyberbullying, with individuals being harassed through group chats or direct messages. Furthermore, email communications and online forums related with academic interests can become areas for cyberbullying, especially when anonymity is allowed. Because of the widespread use of these platforms, cyberbullying has spread beyond physical campus boundaries, making it a continuous problem for students.
· Social Media (Facebook, Twitter, Instagram, TikTok) – Public posts, comments, and messages used to harass, humiliate, or threaten students (Ugochukwu et al., 2022).
· Messaging Apps (WhatsApp, Telegram, Discord) – Group exclusion, rumor-spreading, and direct harassment within student discussion groups (Ezeonwumelu et al., 2022).
· Email and Online Learning Platforms (Google Classroom, Zoom) – Cyber harassment, impersonation, and sharing of personal information without consent (Peled, 2019).
2.1.6 Factors Contributing to Cyberbullying in Universities
Numerous factors contribute to the high rate of cyberbullying in the university settings. Anonymity provided by digital platforms frequently encourages people to engage in inappropriate conduct with no immediate consequences (Peled, 2019). The competitive academic environment may also create jealously and resentment, enabling some students to bully other students online. Furthermore, the absence of comprehensive cyberbullying rules in some institutions might lead to ineffective preventive and intervention methods, allowing such behaviors to persist. Personal characteristics such as low self-esteem and a desire for social dominance have also been identified as predictors of cyberbullying among university students (Bolu-Steve et al., 2015).
· Demographic Factors
i. Gender
According to research, male students are more likely to engage in cyberbullying, whereas female students are more likely to be victims. According to a study, 51.1% of female and 40.8% of male university students in Myanmar have encountered cyberbullying in the recent year. (Mamunur et.al. 2021)
ii. Age
Younger students, particularly those transitioning from teenagers to adulthood, may be more vulnerable to cyberbullying, both as an abuser and victim. This sensitivity can be related to their developmental stage and the major life changes they would experience during their university years. (Chengyan et.al. 2021).
i. The status of marriage and family type
 In a study done in 2023, the relationship between gender/marital status and family types was investigated. bullying in universities. These demographics, according to the research, are the following. traits may predispose both the risk of acting as the perpetrator and of being the victim of cyber bullying. On the one hand, it was revealed that bats could not determine the location of other bats and their future (Vishwakarma et.al 2024).
· Behavioral Factors
i. Online Behavior
Some students put themselves at risk by doing things like sharing personal details online or chatting with strangers they don’t really know. These kinds of actions make them more likely to experience cyberbullying. Also, those who spend too much time on social media are often more exposed to situations where they might get bullied online (Chengyan et al., 2021).
ii. Personality Traits
People’s attitude and behavior also play a role. Students who are quick to anger, act without thinking, or don’t care how others feel are more likely to bully others online. But those who are calm, thoughtful, and can feel what others are going through usually don’t get involved in such things (Zhong et al., 2021).
iii. Previous Victimization
Students who have once been bullied whether online or face-to-face tend to either become bullies themselves or keep getting bullied. This kind of cycle can continue unless the person gets the right kind of help and support (Chengyan et al., 2021).
2.1.7 Psychological and Emotional Effects of Cyberbullying on Students
Students who go through cyberbullying usually face a lot of emotional and mental struggles. Many of them deal with fear, stress, sadness, and in some cases, depression. For example, Schenk and Fremouw (2012) found that victims of cyberbullying in universities often feel very disturbed mentally. They may even start losing confidence in themselves, which makes their condition worse (Garett et al., 2016). Because the bullying doesn’t stop easily and can happen anytime online, some students start feeling overwhelmed and unable to focus on their studies or social life.
Apart from affecting their mind, cyberbullying also affects how students relate with others. Most of them start keeping to themselves and avoiding people or school activities just so they won’t face harassment. According to Schenk and Fremouw (2012), many students who were bullied online found it hard to make friends and interact well, which worsened their emotional stress. Out of fear, some students even stop joining group work or school events.
Cyberbullying also affects academic work badly. Victims may lose the interest and strength to study or complete school tasks. Because they are worried or emotionally tired, they find it hard to concentrate in class or join in discussions. Schenk and Fremouw (2012) noted that such students often perform poorly and feel like they don’t belong in school anymore. This emotional weight can even make them miss classes and fall behind in their academics.
When the bullying goes on for long, the effect can become more serious. Some victims may start battling depression or anxiety for a long time. In some cases, they may turn to harmful things like drug abuse just to cope (Garett et al., 2016). Since what is posted online can stay there for years, old harmful posts may pop up again and cause the person fresh pain, delaying their healing process.
To deal with this issue properly, schools need to create better ways to support students. This includes teaching them about online behavior, showing empathy, and making help available when needed. Counseling centers should also be strengthened so that affected students can talk to professionals and get help. Even student support groups can help victims feel like they are not alone.
2.1.8 Cyberbullying and Academic Performance
Cyberbullying seriously affects how students learn and take part in school work. Many victims become anxious and stressed, which affects how well they can concentrate, remember what they studied, or solve problems (Schenk & Fremouw, 2012). As noted by Kowalski et al. (2014), bullied students often find it hard to join class activities or do well in schoolwork.
In most cases, the bullied students try to avoid anything that will make them noticed. They might skip classes, stay away from online forums, or refuse to do group projects (Garett, Lord, & Young, 2016). Nixon (2014) also mentioned that cyberbullying causes emotional stress, lack of motivation, and sleeping problems. These all reduce a student's ability to study well. If someone keeps getting bullied online, they may even struggle with insomnia or chronic stress. This leads to poor focus in class and difficulty remembering things (Kowalski et al., 2014), which brings down their academic performance. Furthermore, Hinduja and Patchin (2018) discovered that children who are cyberbullied had a lower academic performance due to decreased engagement in classroom activities, fear of peer criticism, and more substantial self-doubt.
The obvious and persistent nature of online harassment can discourage students from actively participating in academic conversations or seeking assistance from teachers and peers. Fear of being mocked in virtual classrooms or social media learning platforms can lead to reduced engagement in group activities and a reluctance to contribute in online academic environments (Schenk & Fremouw 2012). As a result of cyberbullying, students may gradually disconnect from the learning process, resulting in low academic performance.
Educators frequently notice a decrease in the quality of work presented by victims of cyberbullying. Tokunaga (2010) shared that when students face cyberbullying, they begin to feel like the school space whether online or in the classroom is no longer safe or welcoming. This kind of mental pressure can really weigh students down. Most times, when the emotional stress builds up, students start avoiding school activities. They might stop attending lectures regularly, submit their assignments late, or even fail tests. The more the stress continues, the harder it becomes for them to pay attention in class or take part in learning, and this eventually affects their school performance in a serious way.
2.1.9 Cyberbullying Victims and Losing Interest in School Activities
When a student is constantly bullied online, it usually affects how they connect with school work. Most of them start feeling discouraged and disconnected from their learning environment. As noted by Kowalski et al. (2014), such students lose interest in school-related activities and may no longer be eager to succeed academically. Patchin and Hinduja (2016) also noticed that students who go through cyberbullying often don’t have the strength or motivation to put in effort again. The emotional pain makes reading and concentrating very hard, leading to missing classes, late work, and poor results (Garett et al., 2016).
Some of these victims, as Schenk and Fremouw (2012) also observed, get so emotionally tired that they start believing there's no point trying anymore. Instead of participating in discussions or group projects, individuals may choose passivity or outright avoidance of academic environments, worsening their disengagement (Tokunaga, 2010). According to Nixon (2014), students who suffer frequent online abuse are more likely to abandon school and avoid using digital learning tools in order to avoid additional victimization.
Furthermore, a lack of support systems within universities can lead to continuing disengagement. Many victims do not disclose cyberbullying occurrences because they are afraid of reprisal or do not trust institutional policies (Patchin & Hinduja, 2016). This leads to extended academic withdrawal, lower self-esteem, and increasing isolation from peers and instructors. Over time, the cumulative consequences of cyberbullying-induced disengagement can have a significant impact on students' academic trajectories, leading some to change courses, drop out, or lose academic scholarships (Hinduja & Patchin, 2018).
Additionally, the negative impact of cyberbullying on self-esteem and confidence may cause some students to consider dropping out of school entirely (Nixon, 2014). The feeling of isolation and hopelessness caused by cyberbullying can make academic success seem unattainable, pushing students to withdraw from academic institutions prematurely (Schenk & Fremouw, 2012). This highlights the urgent need for universities to implement effective anti-cyberbullying policies, providing support services for victims, and create safer learning environments to reduce the risk of academic failure and student dropout rates.
2.1.10 Institutional Responses to Cyberbullying in Higher Education
Cyberbullying in higher education institutions has a major impact on students' psychological well-being and academic performance. Unlike primary and secondary schools, universities often have more complex social dynamics, with students participating in independent digital interactions across many platforms. The lack of strong monitoring, combined with the anonymity and perseverance of online abuse, makes it difficult for institutions to detect and handle cyberbullying effectively (Hinduja & Patchin, 2018).
To mitigate the rising problem, many universities have established disciplinary measures and student conduct offices to tackle various forms of harassment, including cyberbullying. These institutions frequently use teaching sessions at orientations or in residence halls to promote awareness and avoid such actions. When an incident occurs, administrators or campus security can take disciplinary action if the offender is a student; if the perpetrator is not a student, they can help the victim call local police.
Effective anti-bullying plans are developed using specific knowledge and skills that are consistently trained and implemented throughout the school district. These plans show the school's commitment to providing a safe, caring, and respectful learning environment for all students. A bullying prevention and intervention strategy may include particular behavior programs, means of communication, philosophies of engagement, curricula, or basic protocols. However, challenges exist within enforcement, awareness, and regulatory frameworks, requiring institutions to adopt comprehensive, adaptive solutions for tackling cyberbullying among undergraduate students
2.1.11 Universities Policies and Interventions to Address Cyberbullying
To combat cyberbullying, several universities have implemented formal regulations, awareness programs, and technological initiatives. These regulations are intended to prevent, identify, and respond to online harassment, maintaining a safe academic environment for students.
i. Anti-Cyberbullying Policies and Codes of Conduct
Universities have included anti-cyberbullying clauses in their student conduct handbooks, which expressly define cyberbullying, the repercussions of engaging in it, and the procedures for reporting incidents (Patchin & Hinduja, 2016). Definitions for cyberbullying actions such as harassment, impersonation, and cyberstalking.
Cyberbullying perpetrators face both legal and institutional consequences. Reporting techniques include anonymous complaint channels and designated university authorities who handle cyberbullying instances. Investigative methods for handling complaints and ensuring fair disciplinary action. However, one significant limitations of these regulations is the difficulty in executing disciplinary consequences, particularly when cyberbullying happens off-campus or outside of official university platforms (Schenk and Fremouw, 2012).
ii. Digital Surveillance and Monitoring System
Some institutions have invested in cyber monitoring techniques that detect online harassment on university-managed platforms, including AI-powered moderation tools detect dangerous information in academic discussion forums and university email networks.
Kowalski et al. (2014) use social media monitoring technologies to track mentions of the university as well as probable occurrences of cyber harassment affecting students. However, these methods are restricted in scope because most cyberbullying takes place on private social media sites over which institutions have no direct control (Hinduja & Patchin, 2018).
iii. Cyberbullying Awareness and Prevention Programs.
Educational institutions realize the necessity of raising awareness to combat cyberbullying. Universities often organize workshops and seminars to teach students about the dangers of cyberbullying, ethical internet behavior, and conflict resolution. Student-led efforts include peer advocacy institutions and campus-wide campaigns to promote online professionalism. Digital literacy classes are included into new student’s orientation programs to teach students about cybersecurity, privacy, and ethical social media use (Nixon, 2014). 
Despite these efforts, research shows that many students are ignorant of reporting channels or fear reprisal, making preventative programs less successful than intended (Patchin & Hinduja, 2016).
2.1.12 Role of Counseling and Mental Health Services in Supporting Victims
Counseling and mental health services are crucial in helping victims of cyberbullying. Dialectical Behavior Therapy (DBT) and other therapies can help people establish effective coping skills and regain their self-esteem after experiencing cyberbullying. Furthermore, mental health specialists that specialize in adolescent issues can provide necessary support through individual therapy, group therapy, or counseling sessions, helping students build appropriate coping techniques and treat underlying emotional issues.
i. Psychological Support Services.
Universities offer on-campus counseling programs that include Individual therapy sessions for victims of cyberbullying. Crisis intervention programs include suicide prevention hotlines and emergency therapy. Support groups allow students to share their experiences and develop strategies for coping (Garett, Lord, & Young, 2016). Many organizations work with certified psychologists and psychiatrists to provide long-term therapy for victims experiencing significant psychological distress. However, the stigma associated with mental health inhibits many students from seeking professional treatment, making it vital to normalize therapy through awareness campaigns (Nixon, 2014).
ii. Peer Support Networks and Student-led Initiatives
In addition to professional counseling, peer support groups have been beneficial in assisting cyberbullying victims. Several colleges have implemented student mentorship programs in which upper-level students offer advice and emotional support to younger victims.
Online safe spaces, such as private university forums, allow victims to anonymously discuss their experiences and receive help.
Cyberbullying prevention clubs, in which students organize campaigns to promote positive digital behavior and anti-bullying awareness (Kowalski et al., 2014). Even though some schools have counselling and mental health support in place, many students don’t even know about them or how to access them. Hinduja and Patchin (2018) also pointed this out that students are not fully aware of the help available to them, so it doesn’t really benefit those who need it. For this support to really work, schools must do more than just set it up; they have to properly inform students and remove the fear or shame that comes with asking for help.
2.1.13 Challenges in Enforcing Cyberbullying Policies in Universities
Trying to control or stop cyberbullying in universities is not easy. One major issue is that most of the bullying happens online on platforms like WhatsApp, Instagram, X (Twitter), and even anonymous apps which schools don’t have full control over. Because of this, it’s hard for them to track what’s going on. Another problem is that some victims are too scared to speak up. Some students still choose not to report when they are being bullied online because they are afraid it might bring more problems for them. Others simply feel the school may not take any serious action even if they speak up. At the same time, universities struggle with how to manage freedom of expression while also ensuring a safe digital environment. These two responsibilities often clash, making disciplinary actions difficult. As new online platforms and behaviors continue to emerge, cyberbullying also changes form. Because of this, schools must constantly review and improve their policies to keep up with the growing challenge.
Despite existing policies and interventions, several challenges limit successful implementation of cyberbullying prevention measures in universities.
i. Jurisdiction and Legal Limitations
The jurisdictional boundary of university authorities presents a substantial problem to executing cyberbullying policies. Cyberbullying frequently occurs on external social media sites such as X (formerly twitter), Facebook, Instagram, or WhatsApp, which are not under the university's direct supervision (Hinduja and Patchin, 2018). This limitation makes it difficult to hold the criminals accountable, particularly if they use anonymous accounts. Implement disciplinary sanctions, as students may claim that online activities occurred outside of academic settings.
Coordinate with law enforcement because cyberbullying cases may not always fulfill the legal standard for criminal prosecution (Schenk & Fremouw, 2012).
ii. Underreporting and Fear of Retaliation.
Many students are reluctant to report cyberbullying occurrences because of fear of retaliation by the aggressor, particularly in cases of group cyberbullying. Lack of faith in university authorities, with the expectation that reports will be dismissed. Concerns regarding social stigma, especially when cyberbullying includes personal attacks or the disclosure of private information (Patchin & Hinduja, 2016). To solve this issue, institutions must establish anonymous reporting methods and guarantee that students feel safe from future victimization.
iii. Limited institutional resources.
Many colleges face money and staffing constraints, making it challenging to hire cybersecurity expertise to keep track of digital harassment trends. Expand mental health services to meet rising demand. Create technology-based ways to track cyberbullying cases (Nixon, 2014).
Investing in cybersecurity awareness, counseling, and digital monitoring tools is critical for overcoming these obstacles and creating a safer academic atmosphere.

2.2 Theoretical Framework
2.2.1 Technological Determinism Theory
Technological Determinism Theory was popularized by Marshall McLuhan (1964) and further explored by theorists such as Neil Postman and Raymond Williams. The theory suggests that technology is not just a tool developed by society, but a powerful force that shapes society itself including how people think, interact, and behave. In this view, technological innovation directly influences human communication patterns, social structures, culture, and behavior, sometimes even more than human choices or institutions.
In essence, technological determinism argues that as new technologies emerge, they influence people's behavior and societal development, not the other way around. It means technology drives change in people’s habits, lifestyles, and even the moral values they uphold.
The key tenets of Technological Determinism include:
· Technology shapes society: Technological tools influence how people behave, interact, and communicate.
· Media as an extension of human behavior: Digital platforms amplify how humans express themselves.
· Technology influences culture and norms: Widespread use of a tool can change what society considers normal or acceptable.
· People adapt to technology, not vice versa: The introduction of new digital tools often leads people to change how they work, relate, and live.
Application to the Present Study
In the context of this research on cyberbullying among Godfrey Okoye University students, the Technological Determinism Theory explains how digital platforms especially social media and messaging apps have reshaped how students relate with one another. The availability and constant use of technology such as smartphones, anonymous platforms, and group chats makes it easier for students to engage in or witness cyberbullying without face-to-face confrontation or immediate consequence.
These technologies provide not only space but also anonymity, which makes it hard to control harmful behaviors. For example, students may use apps like WhatsApp, Telegram, Instagram, or Twitter to send insulting messages, create gossip groups, or exclude others from online discussions. Because of this, what was once considered bullying in physical spaces is now happening quietly but powerfully online right inside the campus digital culture.
This theory helps us understand that the presence of digital tools makes cyberbullying easier to carry out, harder to trace, and more emotionally damaging. It also supports the idea that fighting cyberbullying must involve not only discipline and counseling, but also media literacy, student awareness, and technology-based regulation. Universities, therefore, need to adapt their anti-bullying strategies to respond to the tech-driven nature of student life.
2.2.2 General Strain Theory (GST)
Robert Agnew suggested General Strain Theory (GST) in 1992 as a modification to the descriptions in 1961 and 1968 classical strain theories. It describes why there are unhealthy feelings caused by stressful or negative events. This is because individuals who undergo certain hardships may resort to deviant or bad behaviors as a way of coping. As opposed to previous strain theories emphasizing mostly on economic or goal-blocking pressures. The GST by Agnew added a wider lipstick of stressors such as personal victimization, emotional frustration and social rejection as some of the major culprits in the development of delinquency. 
The main ideologies of General Strain Theory comprise:
· Individuals experience strain or stress when they are:
· Prevented from achieving positively valued goals,
· Removed from positively valued stimuli (e.g., friendships, support), or
· Exposed to negative stimuli (e.g., bullying, harassment).
· These strains generate negative emotions such as anger, frustration, fear, or depression.
· In the absence of positive coping mechanisms, individuals may resort to deviant behaviors (e.g., aggression, withdrawal) to alleviate emotional distress.
Application to the Present Study
The General Strain Theory applies a lot into studying an impact of cyberbullying on students emotionally and educationally. Students who are victims of cyber bullying like online bullying are referred to as cyber intimidation, ostracism, or online ostracism they face, they experience constant emotional distress. 
The emotions that accompany all of these experiences are helplessness, anger, fear, and isolation to interrupt focus, drive, and overall academic interest. 
In addition, these can be internalized by the students who lack emotional and institutional help stress, causing anxiety and social withdrawal and even reinteraction with education responsibilities. This is what can be discussed as the reason why some students develop non-attendance of lectures and group writings. 
social relations, or underachieve in tests that are not by any means related to an absence of intelligence, but because of the psychological pressure after going through constant bullying on the Internet. 
Hence, General Strain Theory represents a useful paradigm of the research as it allows focusing on the idea of strain emotional and psychological cost of cyber bullying and the direct and indirect effect on the academics performance. It adds strengths to the argument that learning institutions should establish support mechanisms, safe rooms, and interventional mechanisms so that the students can overcome strain prior to its development into poor performance or acts.
2.3 Empirical Review 
In 2013 a study by Asemah, Okpanachi and Edogoh was titled Effect of Social Media on the Performance of the Undergraduate Students at Kogi State University, Anyigba, Nigeria.  Although most students communicated on social media every day, the study authors added that fewer of them could define or identify cyberbullying. Their general knowledge amounted to mainly only the extreme or highly sensationalized ones, such as the practice of online shaming that was reported viral or celebrity harassing. The study reveals that the knowledge gap regarding the same was serious what precisely constitutes cyber bullying since so many of the students could not distinguish between there was little or no awareness campaigns against harmful online behaviors and playful teasing. 
Apuke (2017) reviewed postsecondary students’ digital habits and levels of awareness of cyberthreats in his research- Article The Influence of Social Media on Academic Performance of Undergraduate Students which was carried out in Taraba State University. To the study, majority of the students knew about social the benefits of media in regards to communication and entertainment, although they were mostly unable to know the benefits of media danger, in particular, cyberbullying related. A large number of respondents admitted that they had witnessed or participated in acts such as exposing embarrassing pictures, expulsion out of our online groups and the likes of mocking someone by using internet without knowing that such behaviors were deemed to be cyberbullying. The findings indicate that awareness has to do with both digital literacy and internet exposure. Although social media was being actively used by the students, it failed to give them the right understanding of ethical online behavior, as indicated in the report titled Modeling online behavior, which was conducted in Malaysia in 2013 by Al-Rahmi and Othman (2013) with the title, The Effect of the Usage of Social Media on University Academic Performance.
Although the scope of the research was focused on academic achievements, one of the interesting results consisted in the fact that numerous students did not achieve academic success. Students did not know about the adverse consequences of trolling, group discrimination, and constant negative remarks. This lack of awareness implies that it has an ambiguous line on what is suitable and inappropriate digital behavior, which highlights the need to carry out awareness campaigns on it. college classes on digital manners. The study by Peer Group Influence on Academic Performance of Undergraduate published in 2019 indicated that the influence of peer groups on adolescent academic performance was significant and this was evident in motivation through academic behaviors, observation of behaviors of academic achievers or underachievers, and socializing with adolescents who had high results in terms of grades. Researchers on the peer networks on the students at Babcock University Filade et al. Researchers found that peer networks could enhance students in various ways by: academic and social life. Although the topic of their research was framed around peer relationships, their conclusions were beneficial. understanding of awareness to cyberbullying. Students had a tendency of grasping the theory of They could receive cyberbullying when they belonged to digitally based social groups. Nevertheless, there existed even among such groups there will be differences in definitions, even differences of viewpoints. Other learners labeled it as a farce the online bullying in terms of insults or being excluded in digital academia as safe or reasonable. incongruent degrees of awareness not only amongst people that are more online but also amongst others. An article referred to as Cyber bullying among university students : prevalence and role of online aggression published by the Journal of psychopathology and psychiatry reveals that 1 in every 5 students experienced bullying through DM. G Amez-Guadix, Villa-George and Calvete conducted Emotional Problems in Spain (2014). Among its principal findings was that the awareness level of students was much lower. affected by what they have experienced or what their peers have experienced. The pupils were far more prone to get it right define cyberbullying in case they were either the victims of it or this aspect has observed among them their peers. The students who never had the firsthand experience, however, tended to reduce. Such happenings were misrecognized. This argues the idea that awareness is not evenly distributed and that learning by doing is very important towards understanding the solemnity and reality of cyberbullying. 
The Influence of the Social Media on Academic Excellence of College Students in One of the studies by Okereke and Emeka (2014) bearing the title Nigeria shed some light on the topic. students observe on-line behavior, such as cyber bullying. The researchers have found out that a there is a considerable number of students who never thought about passive-aggressive posts, sarcastic comments. not being allowed to join online study groups should be cases of cyberbullying. Rather they perceived such such behaviors as normal social chatter or online communication. Besides having a share of a culture of this reduced the number of victims who silenced due to fear that they might be accused of exaggerating the severity of cyberbullying as perceived. The Impact of Cyberbullying and cyber harassment on Academic activities is a research by Martin O, chapter 4 of the book under consideration. The attitudes were examined by Achievement, Gunstein Egeberg, Hansen, and Thyholdt (2016 studied the attitude and students’ beliefs. Some of the students, according to their research, were of the opinion that cyberbullying was a serious problem. became a serious danger to the safety of the campus, and some dismissed them as a false or exaggerated problem. This perceptional polarization that is often informed by culture mindsets and media packaging, influenced the willingness of students to move towards anti-cyber bullying policies or report anti-cyber bullying. While some considered cyberbullying an unavoidable aspect of the digital world, others were rather willing to take sides Otherwise, they would intervene in case they saw it as a real threat. In their study Internet Usage and Academic achievement, Bolu-Steve, Onyekuru, and Adeniyi (2015) state that western culture promotes the Internet Usage and Academic achievement. Performance of undergraduate students in university of Ilorin, Nigeria also dealt with students. Risk What we perceive as internet risks. In their findings, despite the students acknowledging that some of their mistakes were based on the number of correct answers, the number of correct answers that the students got in the mistakes that they made was not termed as significant and important to them. Many of them downplayed the issue because their peers had been victims of online bullying. the victims were too sensitive or should have buried their heads and walked on. This thoughtless move is the reflection of the common-sense expectations that cyberbullying is extremely insignificant unless the offence leads directly to noticeable or physical consequences, disregarding any harm that is psychological or academic. 
In their research, Igba et al. (2018) determined the problem of cybercrime in university students The Implication of Cyber Crime among the University Undergraduates in relation to their Academic Performance. The appearance of cyberbullying in some students was considered as being smart or racking up credibility on the internet. to the study, and this involved cyberbullying as a branch of digital crimes. This is an ideology that deterred allowed villains to scare off victims into silence and promoted vicious online actions, especially in male respondents. To transform the perception and response of students towards online aggression, the paper considers it pertinent to study the issue. has clarified the need of perception change activities. Her experience with cyberbullying in higher education (The Psychological Consequences of Cyberbullying in Higher Education) led to her writing, in an article published by the European Journal of Psychology Studies, the results in her study. Wright (2016) found that indulgence also influenced cyberbullying many times. perceived. Students who had never ever experienced it in their own right were more prone to watering it down or consider it as theater rather than maltreatment. Conversely, those that had gone through it themselves or those who observed it in the lives of others regarded it as a very serious problem whose consequences extended beyond emotional stress and it consisted of feelings of suicide, depression, and withdrawal to academics. The study also advised to use more exposure-based awareness to transform passive or dismissive attitude among university students. 
A landmark study titled Prevalence, Psychological Impact, and Coping of Cyberbully Victims Among College Students in the United States was carried out by Schenk and Fremouw (2012). Their research revealed that symptoms like anxiety, depression, and occasionally suicidal thoughts were common among victims of cyberbullying. Students' psychological orientation changed in a negative way, and victims started acting avoidant and experiencing social anxiety. Many said they had trouble building relationships with reputable peers and stayed away from social media, both online and off. According to the study, students' emotional stability and self-image are drastically changed by cyberbullying, which has an impact on their social and academic functioning.
Gámez-Guadix, Villa-George, and Calvete (2014), in their Spanish study titled Cyberbullying among University Students: Prevalence and Role of Emotional Problems, discovered that psychological distress—especially depression and stress—was both a cause and consequence of cyberbullying. Students who were emotionally vulnerable were more likely to be targeted, and those who experienced cyberbullying experienced even more emotional disturbances, according to the research, which showed a strong reciprocal relationship. Universities must incorporate emotional health monitoring into their digital conduct policies, according to the study.
In her meta-analysis, The Psychological Consequences of Cyberbullying in Higher Education, Wright (2016) discovered that students who experienced online harassment frequently had higher levels of loneliness and significantly lower levels of self-esteem. Cyberbullying is linked to poor psychological adjustment, sleep disturbances, and decreased campus engagement, according to a study that synthesized data from several universities. As an example of how cyberbullying impacts the emotional and motivational aspects of psychological health, victims frequently displayed negative attitudes toward their social and academic lives.
According to Nixon's (2014) review, Current Perspectives: The Impact of Cyberbullying on Adolescent Health, university students who experience cyberbullying are more likely to experience symptoms similar to those of post-traumatic stress disorder (PTSD). Victims displayed symptoms of ongoing anxiety and expressed fear when opening their phones or emails. This psychological pressure grew and led to irritability, the lack of concentration, and the dropping of personal academic goals. The research arrived at the finding that these stress-based symptoms inhibited the ability of the students to form a clear and positive academic identity. Baldasare, Bauman and Barrera (2012) studied the psychological influences of Bullying of the students in their research paper An Overview of Cyberbullying in Higher Education. They observed that by fearing to appear in the eyes of people, the students would get more self-conscious and vulnerable bodily humiliation or repeated online attacks. The psychological style of the victims can alter to it changed one of confidence to one of insecurity and withdrawal. All these emotions are often the causes of people missing online discussions, attendance at the lecture or leaving group discussion. The research was a proponent of an educational approach that makes allowances of the psychological damage that cyberbullying creates upon a student. In their article Cyberbullying and Its Effects on Student, Patchin and Hinduja (2016) found out that the phenomenon increased among children aged 12 to 18 in varying degrees across the country. Performance, explored the disruption of learning results in the college by cyber harassment. students. They found out that the students singled out online took a long time to concentrate in school. missed school activities very often, and were prone to absent themselves during group work or cooperative learning. Because of their inclination to emotional security as opposed to academic involvements, such behavioral changes were linked to increase in academic disengagement. Cyberbullying It breaks the academic concentration and continuity as per the findings of the study. 
In their 2015 study, Internet Usage and Academic Performance of Undergraduate Students at the University of Ilorin, Nigeria, Bolu-Steve, Onyekuru, and Adeniyi investigated this relationship. Despite having a broad focus on internet use, they discovered that students who encountered harassment on social or academic platforms—such as class WhatsApp groups or email threads—were more likely to stop participating in academic forums entirely. Because of past experiences of being mocked or attacked, many students said they avoided participating in class-related online groups, which ultimately hindered their ability to access important academic information and group projects.
Walker, Bishop, and Johnson (2021), in their study Cyberbullying Across Multiple Domains of College Life, revealed that cyberbullying significantly contributes to academic stress. According to the study, which was carried out at multiple South African universities, victims frequently experienced poor time management and missed deadlines as a result of the psychological damage caused by persistent online abuse. Students also said they avoided online forums, learning management systems, and even feedback platforms out of concern for additional cyberattacks. The willingness and the ability of students to engage in the studies were emphasized as the right of the writers. Cyberbullying negatively affects the performance of students academically. 
The Impact of Cyberbullying and Cyber Harassment on Academic Performance of Infants (2016) scholars found that the only difference between cyberbullying and cyber harassment is the third party involved. Achievement, Egeberg, Hansen and Thyholdt analyzed the connection between academic it can result in underperformance and emotional and mental pressure caused by online bullying. Based on their study, victims of cyberbullying are bound to miss tests and do fewer tests. perform badly in exams and withdraw from classroom activities. The fact that participants fear being made bullied online or picked on because of the fun of it or because they are handing in presentations or group projects. portrays the overwhelming impact that cyberbullying produces on academic activity. 
In their research regarding the use of social media and academic performance in the Kogi State University, Asemah, Okpanachi, and Edogoh (2013) had also given the idea that there was the high chance of the connection of academic performance and academic results. release and Internet aggression Findings showed that students who experienced cyberbullying frequently decreased their participation in online academic discussions, skipped lectures, or purposefully performed poorly to avoid more online attention, despite their main focus being on social media usage. Their emotional obsession with cyberbullying resulted in poorer grades and a lack of self-assurance in learning environments.
2.4 Gap in the Literature
Despite extensive study on cyberbullying in higher education, significant gaps exist in the literature. The majority of research has been carried out in Western countries such as the United States, Canada, the United Kingdom, and Australia, with only a few studies focusing on Nigerian universities. Because sociocultural factors, internet availability, and digital literacy differ between areas, it is critical to investigate cyberbullying in the Nigerian academic context in order to establish locally appropriate intervention techniques. Furthermore, most research on cyberbullying in universities is cross-sectional, which means it only captures an overview of experiences rather than evaluating long-term effects on academic performance, career advancement, and mental health. A longitudinal study of cyberbullying victims over time might provide greater information about its long-term consequences.
Another significant gap in the literature is the absence of evaluations of current university intervention programs. While many institutions have anti-cyberbullying policies in place, empirical data on their effectiveness is lacking. Although awareness campaigns, reporting procedures, and counseling services are frequently mentioned in studies, few have looked into whether these measures significantly reduce cyberbullying incidences or increase student well-being. Furthermore, the changing nature of cyberbullying, which includes new social media platforms, AI-driven harassment, and encrypted messaging apps, has not been thoroughly investigated. More research is needed to understand how cyberbullying emerges in newer digital settings and how colleges might tailor their policies to meet these growing dangers.
Furthermore, research on gender disparities in cyberbullying perpetration remains scarce, with most studies focused on victimization rather than the reasons why some students engage in cyberbullying. Furthermore, the role of academics and university staff in combating cyberbullying is underexplored. The majority of studies focuses on student-student interactions, with little emphasis paid to the roles of lecturers, academic advisors, and university administrators in avoiding and dealing with cyberbullying. Addressing these gaps will contribute to more effective institutional policies, improved student support systems, and safer digital learning environments in institutions.














CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Research Design
The descriptive survey research design will be employed for this study. A descriptive survey design is appropriate for researchers that want to collect data from a specific community to characterize trends, behaviors, attitudes, or correlations between variables (Creswell, 2014). This approach was chosen because it enables the collection of data on the prevalence, consequences, and institutional responses to cyberbullying among university students.
3.2 Population of the Study
The population of this study consists of undergraduate students at Godfrey Okoye University, totaling 3,373 students, The Administration building of Godfrey Okoye University (2025). The distribution across different academic levels is as follows:
· 2024/2025 – 734 students
· 2023/2024 – 744 students
· 2022/2023– 745 students
· 2021/2022– 599 students
· 2020/2021- 551 students
This population includes students from various faculties and disciplines, representing a diverse academic background. The study focuses on these students to assess the influence of Cyberbullying on their academic performance.


3.3 Sample Size
To obtain a representative sample, the Yamane (1967) formula for sample size determination was used:

Where:
· n = Sample size
· N = Population size (estimated at 2,825 students)
· e = Margin of error (5% or 0.05 for 95% confidence level)

Sample size= 357 students will be used for this study analysis. 

3.4 Sampling Technique
A stratified random sampling technique will be employed to ensure equal representation across faculties and academic levels. The student population was first grouped into faculties (e.g., Faculty of Social Sciences, Faculty of Management, Faculty of Sciences, etc.), and from each faculty, students were randomly selected to participate. This will ensure fair representation of students from different academic disciplines.

3.5 Description of Research Instrument
The research instrument for this study was a structured questionnaire, designed to gather quantitative and qualitative data from students. It was divided into five sections:
1. Section A – Demographic Information: Includes questions about gender, age, faculty, and level of study.
2. Section B – Prevalence of Cyberbullying: Assesses students' experiences with cyberbullying, including the types and frequency of incidents.
3. Section C – Effects of Cyberbullying on Academic Performance: Examines how cyberbullying impacts concentration, motivation, and classroom participation.
4. Section D – Institutional Responses to Cyberbullying: Evaluates students' awareness of university policies, reporting mechanisms, and available support services.
The questionnaire was self-administered, allowing students to complete it independently.
3.6 Validity of the Research Instrument
Validity refers to the degree to which the research instrument measures what it is intended to measure (Creswell, 2014). To ensure content and face validity, the questionnaire was reviewed by university lecturers in Mass Communication. 
The feedback from these experts helped refine the questionnaire, ensuring that questions were clear, relevant, and free from bias.
3.7 Reliability of the Research Instrument
Reliability refers to the consistency of the instrument in producing stable and reliable results. To test reliability, the study employed the Cronbach’s Alpha Coefficient, which measures internal consistency among questionnaire items.
A pilot study was conducted with 20 students, and the responses were analyzed using SPSS (Statistical Package for the Social Sciences). The Cronbach’s Alpha value was 0.82, which indicates high reliability (Field, 2013). According to reliability benchmarks:
· Above 0.70 = Acceptable reliability
· Above 0.80 = High reliability
· Above 0.90 = Excellent reliability
Since the obtained reliability score was above 0.80, the questionnaire was considered highly reliable for the study.
3.8 Methods of Data Collection
The study utilized a structured questionnaire as the primary data collection instrument. The questionnaire was divided into four sections:
· Section A: Demographic Information (e.g., gender, age, faculty, academic level)
· Section B: Prevalence of Cyberbullying Among Students
· Section C: Effects of Cyberbullying on Academic Performance
· Section D: Institutional Responses to Cyberbullying
The questionnaire consisted of both closed-ended and open-ended questions. Closed-ended questions were developed following the base of 4 Likert scale (Strongly Agree, Agree, Disagree, Strongly Disagree), whereas the open-ended questions presupposed the possibility of the student to explain his/her own experience and propose its solution.
3.9 Method of Data Analysis 
The data collected for this study will be analyzed using descriptive statistics methods. Descriptive statistics, including frequency tables and percentages, to summarize responses and identify trends in cyberbullying prevalence and its impact on academic performance. The analyses will be conducted using SPSS (Statistical Package for the Social Sciences) to ensure accuracy and reliability.



CHAPTER FOUR
DATA PRESENTATION AND DISCUSSION OF FINDINGS
4.1 Data Presentation and result analysis 
This section presents and analyzes the data collected from 357 undergraduate students of Godfrey Okoye University using a structured questionnaire The analysis is based on four research questions and the specific objectives of the study. The responses are presented in tables showing frequencies and percentages.
Section A: Demographic Information (e.g., gender, age, faculty, academic level)
A total of 357 undergraduate students from Godfrey Okoye University participated in the study. Their demographic characteristics are presented and interpreted below:
Table 1. Gender Distribution from collected questionnaire
	Gender
	Frequency
	Percentage (%)

	Male
	140
	39.2%

	Female
	217
	60.8%

	Total
	357
	100%


Source: Field Survey (2025)
The gender distribution shows that female respondents (60.8%) were more represented in the study than male respondents (39.2%). 





Table 2. Age distribution from collected questionnaire
	Age Range
	Frequency
	Percentage (%)

	16–20 years
	277
	77.6%

	21–25 years
	77
	21.6%

	26–30 years
	2
	0.6%

	30+ years
	1
	0.3%

	Total
	357
	100%


Source: Field Survey (2025)
A large majority of the respondents (77.6%) were aged between 16 and 20 years, followed by 21–25 years at 21.6%. This age group corresponds to typical undergraduate years, indicating that the study sample captures the core student demographic likely to be active on digital platforms and exposed to cyberbullying risks. Very few respondents were above 25, suggesting minimal mature-age student representation.
Table 3. Faculty distribution from the collected questionnaire
	Faculty
	Frequency
	Percentage (%)

	Management/Social Sciences
	182
	51.0%

	Natural & Applied Sciences
	68
	19.0%

	Law
	89
	24.9%

	Arts
	13
	3.6%

	Education
	5
	1.4%

	Total
	357
	100%


Source: Field Survey (2025)
Students from the Faculty of Management and Social Sciences constituted the largest portion of respondents (51.0%), followed by Law (24.9%), and Natural and Applied Sciences (19.0%). Arts (3.6%) and Education (1.4%) were the least represented faculties. This distribution may affect the generalizability of the findings across all faculties, but it also reflects where online academic activities and possibly cyberbullying are most active.
Table 4. Level of Study of Respondents
	Level
	Frequency
	Percentage (%)

	100
	96
	26.9%

	200
	54
	15.1%

	300
	68
	19.0%

	400
	131
	36.7%

	500
	8
	2.2%

	Total
	357
	100%


Source: Field Survey (2025)
Most respondents were from the 400 level (36.7%), followed by 100 level (26.9%), 300 level (19.0%), and 200 level (15.1%). Only a few (2.2%) were in the 500 level, likely from faculties like Law with longer academic duration. The significant representation of senior-level students suggests that responses may be informed by extended exposure to university life and greater interaction with digital platforms.



Research Question 1: What is the awareness level of Godfrey Okoye undergraduate students on the issue of cyberbullying?
Table 5. Responses on the level of awareness on cyberbullying of Godfrey Okoye undergraduate students.
This section presents students’ responses to items measuring their awareness of cyberbullying. It explores their ability to recognize its meaning, forms, and the extent to which they are informed about institutional policies on the issue.
	S/N
	Items
	SA
	A
	D
	SD
	Total 
	X

	1
	I am aware of what cyberbullying means.
	250
	103
	2
	2
	357
	3.9

	2
	I have heard or read about cyberbullying among university students.
	99
	215
	42
	1
	357
	2.9

	3
	I can identify different forms of cyberbullying.
	323
	32
	1
	1
	357
	3.9

	4
	My faculty or department has addressed the issue of cyberbullying.
	12
	25
	230
	90
	357
	1.9

	5
	Godfrey Okoye University has clear policies against cyberbullying.
	63
	277
	17
	0
	357
	3.1


Source: Field Survey (2025)

Research Question 2: What is the perception of students of Godfrey Okoye University on the issue of cyberbullying?
Table 6. Responses on Students’ Perception of Cyberbullying
This section focuses on the students’ overall perception of cyberbullying. It captures their views on the seriousness of the issue, whether cyberbullies should be sanctioned, and their expectations of institutional involvement in addressing the problem.
	S/N
	Items
	SA
	A
	D
	SD
	Mean Score

	11
	Cyberbullying is a serious issue in university settings.
	275
	80
	1
	1
	3.7

	12
	Students who cyberbully others should be sanctioned.
	337
	18
	2
	0
	3.5

	13
	Most students do not report cyberbullying due to fear of backlash.
	281
	72
	1
	3
	3.5

	14
	Some students consider cyberbullying a form of joking or fun.
	280
	73
	3
	1
	3.1

	15
	The university should do more to educate students on cyberbullying.
	337
	17
	0
	3
	3.5


Source: Field Survey (2025)
Research Question 3: How does cyberbullying affect the psychological orientation of undergraduate students of Godfrey Okoye University?
Table 7. Responses on the psychological effects of cyberbullying
This section examines how students perceive the emotional and psychological impact of cyberbullying. The items measure their experiences with anxiety, emotional disturbance, and tendencies toward social withdrawal resulting from cyber-aggression.
	S/N
	Items
	SA
	A
	D
	SD
	Mean Score

	6
	Cyberbullying can cause anxiety or fear in students.
	246
	107
	3
	1
	3.8

	7
	Students who are cyberbullied often lose self-control.
	190
	165
	0
	2
	3.9

	8
	Being cyberbullied affects emotional stability.
	174
	180
	1
	2
	3.8

	9
	I have felt emotionally disturbed after cyberbullying.
	65
	273
	14
	5
	3.8

	10
	Victims are likely to socially isolate themselves.
	183
	171
	2
	1
	3.9


Source: Field Survey (2025)
Research Question 4: Does cyberbullying prevent students from paying attention to their academics?
Table 8. Responses on cyberbullying and academic performance
This section assesses how cyberbullying affects students’ academic focus, participation, and performance. It evaluates whether experiences or fear of being bullied disrupt classroom engagement and lead to academic decline.
	S/N
	Items
	SA
	A
	D
	SD
	Mean Score

	16
	Cyberbullying has made me lose concentration in class or during study.
	9
	20
	265
	72
	1.9

	17
	Cyberbullying makes it hard to focus on assignments or tests.
	29
	318
	5
	5
	3.0

	18
	Fear of cyberbullying discourages academic discussion participation.
	29
	318
	5
	5
	3.0

	19
	I have skipped classes or sessions due to fear of bullying.
	17
	125
	193
	22
	2.4

	20
	Cyberbullying can lead to academic failure or dropout.
	254
	99
	0
	4
	3.7


Source: Field Survey (2025)


4.1.1 Analysis of data
Analysis of data presented in Table 1
Table 1 presented data from gender distribution of respondents, the gender distribution shows that female respondents (60.8%) were more represented in the study than male respondents (39.2%). 
This indicates that the female population in Godfrey Okoye university may be slightly above that of the male population. 
Analysis of data presented in Table 2
Table 2 shows the Age distribution from the respondents, a large majority of the respondents (77.6%) were aged between 16 and 20 years, followed by 21–25 years at 21.6%. This age group corresponds to typical undergraduate years, indicating that the study sample captures the core student demographic likely to be active on digital platforms and exposed to cyberbullying risks. Very few respondents were above 25, suggesting minimal mature-age student representation.
Analysis of data presented in Table 3
Table 3 presented data from the faculty distribution of respondents. Students from the Faculty of Management and Social Sciences constituted the largest portion of respondents (51.0%), followed by Law (24.9%), and Natural and Applied Sciences (19.0%). Arts (3.6%) and Education (1.4%) were the least represented faculties. This distribution may affect the generalizability of the findings across all faculties, but it also reflects where online academic activities and possibly cyberbullying are most active.
Analysis of data presented in Table 4
In table 4, the data for the grade level of the respondents are presented, most respondents were from the 400 level (36.7%), followed by 100 level (26.9%), 300 level (19.0%), and 200 level (15.1%). Only a few (2.2%) were in the 500 level, likely from faculties like Law with longer academic duration. The significant representation of senior-level students suggests that responses may be informed by extended exposure to university life and greater interaction with digital platforms.
Analysis of data presented in Table 5
Data presented in Table 5 shows the awareness level of undergraduate students when it comes to cyberbullying issues in Godfrey Okoye university. The overall awareness level is high (means mostly above 3.0), with students clearly able to identify and define cyberbullying. However, institutional awareness initiatives are weak, as reflected in the low mean of 1.89 for departmental engagement. However, only a small percentage (12 SA, 25 A) confirmed that their faculty has addressed the issue, suggesting limited departmental or institutional education efforts. There’s a clear gap between student awareness and institutional awareness programs.
 Analysis of data presented in Table 6
Table 6 shows the data for undergraduate perception of cyberbullying issues in Godfrey Okoye university. All mean scores are above 3.70, indicating a very high level of awareness, seriousness, and concern about cyberbullying. Students clearly expect better institutional education and enforcement. However, some still perceive it as a joke or harmless banter, highlighting the need for awareness and behavior reorientation programs to reshape such views.
Analysis of data presented in Table 7
Table 7 visually presented the data collected from the psychological impacts caused by cyberbullying on the undergraduates of Godfrey Okoye university. All items scored above 3.0, indicating a strong consensus that cyberbullying has serious psychological impacts especially fear, anxiety, and social withdrawal. This supports conclusions from literature such as Schenk & Fremouw (2012) and Wright (2016). With 92% affirming anxiety and emotional disturbance, this aligns with prior studies that establish cyberbullying as a trigger for mental health issues among university students.
Analysis of data presented in Table 8
Responses on cyberbullying and academic performance are presented in Table 8. The data showed that while not all students agreed to direct classroom disruption (Item 16), a large number confirmed that cyberbullying affects academic focus, test performance, and participation. While some personal impacts are mild, students strongly believe cyberbullying can disrupt academic success with the highest score (3.69) showing perceived risk of failure or dropout. This supports findings from Patchin & Hinduja (2016) and Egeberg et al. (2016). Most significantly, 353 respondents (99%) agree that cyberbullying can cause academic failure or dropout, which validates the hypothesis that online abuse undermines academic performance.
4.2 Discussion of findings 
The study found that the majority of respondents are aware of what cyberbullying means, with 70% strongly agreeing they understand its meaning and can identify its forms. A striking 90.5% also reported familiarity with real-life cases of cyberbullying. However, despite this strong personal awareness, very few students less than 10% indicated that their faculties or departments had directly addressed the issue, and most were unaware of any official university-led anti-cyberbullying programs.
This finding aligns with Asemah et al. (2013), who found that students at Kogi State University had high exposure to social media but lacked structured awareness of cyberbullying policies or its implications. Similarly, Apuke (2017) observed that while Nigerian university students are active on digital platforms, they have limited understanding of the consequences of cyberbullying. Filade et al. (2019) also confirmed that peer awareness often substitutes institutional guidance, leaving gaps in proper understanding of cyber-abuse.
Therefore, while awareness exists on an individual level, structured institutional awareness campaigns are missing, leaving students informed but unsupported.
The perception of students of Godfrey Okoye University on the issue of cyberbullying, the data showed that students overwhelmingly view cyberbullying as a serious issue, with 275 respondents (77%) strongly agreeing, and 337 (94%) supporting the idea that cyberbullies should be sanctioned. Interestingly, a significant number of students (353 or 99%) believe that the university should do more to educate them on this issue. However, a concerning minority still consider cyberbullying to be “jokes” or harmless social interaction.
These findings confirm Okereke and Emeka’s (2014) conclusion that students acknowledge the seriousness of online harassment but often trivialize subtle forms of cyber aggression. Igba et al. (2018) similarly reported that some students even viewed cyberbullying as a form of “digital street credibility,” downplaying its harmful intent. In Wright’s (2016) study, perception was found to be directly influenced by personal experience those who had been cyberbullied perceived it as dangerous, while those who hadn’t often downplayed its impact.
Thus, while general perception is serious and calls for institutional action, some normalization of cyberbullying behavior still exists among students, which highlights a pressing need for corrective orientation.
On the psychological effect of cyberbullying on undergraduates of Godfrey Okoye university, The results demonstrated a strong consensus that cyberbullying has emotional and psychological consequences. More than 95% of respondents agreed that cyberbullying causes anxiety, emotional instability, and can lead to social isolation. A substantial number of respondents (338) agreed that they had personally felt emotionally disturbed after receiving or witnessing a cyberbullying incident. These findings indicate that cyberbullying has serious mental health implications, including withdrawal, self-doubt, and reduced academic motivation.
This is strongly supported by Schenk and Fremouw (2012), who reported that cyberbullying victims often suffer from anxiety, depression, and low self-worth. Gámez-Guadix et al. (2014) also confirmed that victims often develop emotional problems that both cause and result from continued cyberbullying. Furthermore, Nixon (2014) found that symptoms such as insomnia, depression, and PTSD-like reactions were common among cyberbullied students. These psychological effects, as your findings reflect, are not hypothetical they are real, felt experiences by students.
The study validates what these researchers have consistently pointed out: cyberbullying seriously disrupts students' mental well-being and orientation toward learning.
The data from cyberbullying and academic performance showed that most students experience academic disruptions as a result of cyberbullying. Items related to loss of concentration, difficulty focusing, and reduced participation in academic discussions all received more than 80% agreement from respondents. In particular, a powerful 99% of students believed that cyberbullying can lead to academic failure or dropout if not properly addressed. Though a smaller number admitted to personally skipping classes due to cyberbullying, the overwhelming belief is that cyberbullying has the potential to derail students academically.
These findings are in agreement with Patchin and Hinduja (2016), who found that cyberbullying significantly decreases students' academic engagement, including attendance and participation. Similarly, Walker et al. (2021) reported that cyberbullied students often avoid online academic forums and delay assignment submissions due to stress and fear of attack. Egeberg et al. (2016) also noted that victims of cyberbullying in academic settings had lower test scores, higher dropout intentions, and disengagement from coursework.
The findings from this study therefore reinforce that cyberbullying is not just a social issue it is a critical academic concern that deserves as much institutional attention as plagiarism or exam malpractice, the findings from this study therefore support the Bandura Social Learning theory and General Strain Theory, It explains how negative emotions resulting from stressful or adverse experiences can lead individuals to engage in deviant or harmful behaviors as a coping mechanism..  
Across all four research questions, this study reveals that cyberbullying is widely known, psychologically damaging, and academically disruptive among students of Godfrey Okoye University. Although students perceive it as serious, institutional awareness and reporting mechanisms are still lacking. The consistency between the findings and earlier studies further validates the urgency for targeted interventions, policy enforcement, and support systems on Nigerian universities.









CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 SUMMARY
This study examined the influence of cyberbullying on the academic performance of undergraduate students at Godfrey Okoye University. Students' growing use of digital platforms for social and academic interaction, coupled with an increase in cyber-aggression within university communities, served as the basis for the study. 357 undergraduate students from all academic levels and faculties were given a structured questionnaire as part of the study's descriptive survey design. Stratified random sampling was used to select the sample, and descriptive statistics were used to analyze the data. The research was guided by four questions:
1. What is the awareness level of Godfrey Okoye undergraduate students on the issue of cyberbullying?
2. What is the perception of students of Godfrey Okoye University on the issue of cyberbullying?
3. How does cyberbullying affect the psychological orientation of undergraduate students?
4. Does cyberbullying prevent students from paying attention to their academics?
According to the study, most students could identify behaviors like online threats, impersonation, and exclusion, and most were generally aware of cyberbullying and its manifestations. Only a small percentage, nevertheless, stated that they had received anti-cyberbullying instruction from their professors or university administrators.
On Students’ Perception of Cyberbullying, the majority of students saw cyberbullying as a dangerous and serious problem, but some still thought it was amusing or unimportant. A lot of people also thought that the university should do more to educate students and punish offenders more severely.
According to psychological research, cyberbullying causes social withdrawal, anxiety, and emotional instability. Victims said they felt nervous, lost confidence, and stopped participating in discussions or group activities.
The findings showed that cyberbullying significantly reduces students' motivation, participation, and ability to concentrate in class. Many students acknowledged that they had trouble focusing during lectures or on assignments as a result of online harassment, and the majority of students agreed that cyberbullying could result in academic failure or dropping out.
Numerous empirical studies, such as those conducted by Schenk and Fremouw (2012), Patchin and Hinduja (2016), Gámez-Guadix et al. (2014), and Wright (2016), support these findings and attest to the negative psychological and academic effects of cyberbullying on college students.
5.2 Conclusion
From the findings, it is evident that cyberbullying is a real and pressing concern among students of Godfrey Okoye University. While there is moderate to high awareness of cyberbullying, institutional engagement with the issue appears weak. Students perceive cyberbullying as a serious threat to both emotional well-being and academic success. Victims suffer psychologically experiencing anxiety, fear, and emotional disorientation and academically, as they lose focus, motivation, and confidence in their academic pursuit.
In light of this, the study concludes that cyberbullying negatively influences the academic and psychological stability of undergraduate students, and that urgent institutional attention is required to mitigate its effects.

5.3 Recommendations
Based on the findings, the following recommendations are made:
1. Institutional Awareness Programs: Godfrey Okoye University should implement cyberbullying awareness campaigns across faculties to educate students on its forms, consequences, and reporting procedures.
2. Policy Formulation and Enforcement: The university should develop clear anti-cyberbullying policies with specific sanctions for offenders, and ensure students are aware of these rules.
3. Reporting Mechanisms: A confidential and accessible reporting system (e.g., online portals or helplines) should be introduced to encourage victims to speak out without fear of victimization.
4. Counseling and Mental Health Support: The university should strengthen its counseling services, with trained professionals who can offer support to students suffering from cyberbullying-related trauma.
5.4 Suggestions for Further Studies
Although this study has provided valuable insights into the influence of cyberbullying on the academic performance of undergraduate students at Godfrey Okoye University, certain areas remain open for further exploration. Based on the findings and limitations of this research, the following suggestions are made for future studies:
1. Comparative Studies Across Universities
Future researchers could conduct a comparative study involving multiple universities (public and private) to determine whether institutional differences, digital policies, or cultural contexts affect the prevalence and impact of cyberbullying.

2. Longitudinal Research Designs
A longitudinal approach could be employed to assess the long-term psychological and academic effects of cyberbullying on students. This would provide a clearer understanding of how cyberbullying influences students' academic trajectories and emotional resilience over time.
3. Focus on Cyberbullying Perpetrators
While this study focused on victims, further research could explore the motivations, background, and behavioral patterns of student perpetrators, including how peer influence or online anonymity contributes to cyber-aggression.
4. Gender-Specific Experiences
Future studies may investigate the gendered dimensions of cyberbullying, analyzing whether male and female students experience different forms or levels of emotional and academic impact, and how they cope differently.
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LETTER OF RESPONDENTS
Faculty of Management and Social Sciences
Department of Mass Communication
Godfrey Okoye University
Ugwuomu-Nike, Emene
Enugu State.
6th June,2025.
Dear Respondents,
I am Chukwudumebi Mekwunye Benedicta, a final year student of the Department of MASS Communication at Godfrey Okoye University, I am conducting an academic research study titled “Influence of Cyberbullying on the Academic Performance of Undergraduate Students at Godfrey Okoye University”. The attached questionnaire is the instrument for my research work for the award of a bachelor’s degree (B.sc) in Mass Communication.
You are kindly requested to provide honest responses to all questions by ticking the appropriate options. Please note that all information provided will be treated with the utmost confidentiality and will be used strictly for academic purposes.
Thank you for your time and cooperation. 
								Yours faithfully, 
								………………….
							Chukwudumebi Mekwunye Benedicta

APPENDIX B 
QUESTIONNAIRE
This questionnaire is designed to collect data on the Influence of Cyberbullying on the Academic Performance of Undergraduate Students at Godfrey Okoye University. The information provided will be used strictly for academic purposes and will remain confidential. Your participation is highly valued and appreciated.
Please answer the following questions by ticking (✔) the appropriate options.
Section A: Demographic Information
1. Gender: [ ] Male [ ] Female
2. Age: [ ] 16-20 [ ] 21-25  [ ] 26-30 [ ] 30 and above
3. Faculty: [ ] Social Sciences [ ] Management Sciences [ ] Sciences  [ ] Education [ ] Arts [ ] Law [ ] Others (specify):………………….. 
4. Level: [ ] 100 [ ] 200 [ ] 300 [ ] 400






Kindly indicate your opinion by ticking: SA- Strongly Agreed, A- Agree, D- Disagree, SD- Strongly Disagree, N- Neutral 
Section B: Psychographic Data
a) Awareness of Cyber Bullying
	S/N
	Items 
	SA
	A
	SD
	D

	1
	I am aware of what cyberbullying means.
	☐
	☐
	☐
	☐

	2
	I have heard or read about cyberbullying among university students.
	☐
	☐
	☐
	☐

	3
	I can identify different forms of cyberbullying (e.g., online threats, impersonation).
	☐
	☐
	☐
	☐

	4
	My faculty or department has addressed the issue of cyberbullying.
	☐
	☐
	☐
	☐

	5
	Godfrey Okoye University has clear policies or statements against cyberbullying.
	☐
	☐
	☐
	☐



b) Psychological Effects of Cyberbullying
	No.
	ITEMS
	SA
	A
	SD
	D

	6
	Cyberbullying can cause anxiety or fear in students.
	
	
	
	

	7
	Students who are cyberbullied often lose self-confidence.
	
	
	
	

	8
	Being cyberbullied affects students’ emotional stability.
	
	
	
	

	9
	I have felt emotionally disturbed after seeing or receiving a cyberbullying message.
	
	
	
	

	10
	Victims of cyberbullying are likely to socially isolate themselves.
	
	
	
	



c) Students’ Perception of Cyberbullying
	No.
	ITEMS
	SA
	A
	SD
	D

	11
	Cyberbullying is a serious issue in university settings.
	
	
	
	

	12
	Students who cyberbully others should be sanctioned by the university.
	
	
	
	

	13
	Most students do not report cyberbullying because they fear backlash.
	
	
	
	

	14
	Some students consider cyberbullying a form of joking or fun.
	
	
	
	

	15
	The university should do more to educate students on cyberbullying.
	
	
	
	



d) Cyberbullying and Academic Performance
	No.
	Statement
	SA
	A
	SD
	D

	16
	Cyberbullying has made me lose concentration in class or during study.
	
	
	
	

	17
	Students who are cyberbullied find it difficult to focus on assignments or tests.
	
	
	
	

	22
	Fear of cyberbullying discourages students from participating in academic discussions.
	
	
	
	

	23
	I have skipped classes or online sessions due to fear of being bullied.
	
	
	
	

	24
	Cyberbullying can lead to academic failure or dropout if not addressed.
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