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ABSTRACT
The uim of this ptper & ta exdmine the principles and roction of
Incluaive edocation as well e the strategies Irvalved In Ity
implementanion. Advocates of speckal education relorm have waniowedy
propennd soe jingle portacens for special eedy childres on inclutive
edbucatinn many focwsed e commitment, eradnad and cernfied seockers
hence, the need for educational planners to emnre proper phining
and sueosisiul edivarional frograstsad implesessanion on el
eduweacson. The stwdy revealed imporrant changes mode in elassroom
peactaons 0 dupport inclusion ds will oy the aesitance of supporting
teutehiers o pareprifessional i pemval adupation hass 0000 Lres
wihich aftert yied poditive effects an didents” larming puleomss,

e paper e recommends that to effectirely implement inclusive edutatiat
I 6 tocessiry 2o examine potkeles, pracioes and proceires alnoady in ploce
and plan for new pelicies and support the new service delivery opeion.

INTRODUCTION

Fluneaelom & Che most troportant iestroment of change & iy fundaeental
step in the intellectusal and sociological outhook of any society has 1o b
precedad by an educational revolution (NPE2004) Tn Hew of this the
importance of educition to humaity and (he coonomic sector i &2
utnthoular sixhety canne be over eenphastaed as it gives ample cmpoﬂu'ml
(0 those that are educated to contribte meaningfully 1o nation®
hevelopmetst be b in health, sport, agriculture etc. It is obviaus thit
eddocarion takies place, (e overall soxialization of the peaple will e
hivve d great impact on natianal grawth and develpment. In the views
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Inclusive educstion as the practics of including everyone frespective of
talent, disability, socko-cconamic background, or eultural origin in
suppotive mainstream schools and classroonss where students’ needs are
met.

Gross (2002) coiroborates Swart and Pectipher’s definition by
describing inclusive educatian as the process by which a school attempes
o tespond to all the childsen as individuals by considering and

* restracuring its curricular provision and allocating resources 10 enhance
equality of opportanizy, through this process, the school builds its capacicy
o accept all ehildren fram the Jocal community and in so doing, reduces
the need 1o excdude children. In their own view Levden and Miller (in:
Visser, 2002) define Inelisdve education as the equal and optimal educacion
of all leamers within one school system.  All Jearners are gnlzed as
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met through services pravided within the public g

of truly inclusive educational System would biply al:cﬂmmcm&mm:
soclety, It wopld mean an end or ot least the hoginning of the end to
_bohunn of children with special needs by Nigeria and Nigerians. Genuine
inclesion must temaln the goal of Nigerian society, in line with Federal

mikes It clear that the Nigerian children should have equal education:!
opportunities with no discrimination whatsoever, -

l_n‘lpomnoo of Inclusive Education

having diverse needs, but are valved for their shared humaniay. It is also
a system where all learners can be educated together and where persanal
diversity i seen to be enriching.

Alpet, Sclloss, Etschebds and Macfarlanie (2001) maintain that
indusive education is the provision of educational experiences for 24
! xperencing barriers 1o leaming and developmens. Sueh learners
would participate in the ssme classroom situation with those learnens
who are not experiencng barriers 1o Jearning and development. Such
learners woukl pasticipate in the same classroom shountion with tsose

as & rule changes with yeass, time and place in response

needs and dovmnd.-. frem che sociery thas cuuwshp:l it. Therefore, lI:
present 1apid changes in Nigerlan educational system, d | .um
children with special needs be taught together with (heir Pecrs in the
sume school and classioam, 4s any form of segregation means vickstion
?l their ::’Mumlal human rights. Gwanshak (2009) observes thag
inclusive education ix 4 system of education that L

regardless of their plysical, intell I, social mwdd‘n&:
cther conditions to keam in the ssme cluss with ocher mn'hnl;ﬁcaw«l
:)ddldmn. Again, Oriade (2009) citing Chukwuka {2006) viewed inclusive

learners whe are not experiencing barriers o bearning and devel P
at the same mainstream schools and ssene mainstream casses thar their
peers attend,

Apart from equality and quality education foc all Nig
as contakned in National Polscy 2004, it is simply right and just 1o suppot
inclusive education, The advucates of inclusive education believe that
mclusive education & in the best interest of the children with special needs
as segregation, does noc only viokate their fundamencal buman righes but
s also respansible for Jow oe- poar performances of children with specal
poeds, According to Gentry and Sones (1972), unequal resisis are a result
of segregated schoals. This &s why many educators nod researchers view
inclusive education as the most effecive strategy for gaining equality.
Educational planmers are in the position to devermine priorites of the
Nigerian educationsl sysem theough approprinre sentegies for diagnosing
aspects of the education that need spevcial attention, like the creation of @
truly inclusive educatios. In this regard, children with special peeds are
included in all aspects of the classroom, ogether with thelr peers,
regardless of their abibities o disabilities anil all their educational needs
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scation as 2 system of education which offery every member of the
mel?' nn'equ‘.! upparlun‘hy 0 acquire basic education in the regular
! envit of inclusive educati
believe that segregated schools produce une ual expecially, sociall,
v veszlts, Iy,
and pgychobdp!ly. and con be harmful l:thﬂdmn with spemll' my
Inclusgion fn eduecation is an approach 1o odocating students with peeds.
Under the inclusion model, students witly spocial needs spend most or 1)
xdtl:ﬁ time with nan disabled students. lmplmuﬂmddmpmuica
Schoals moest frequently ise the for selected
o vt ly m students with mild
Inclusive education differs from previous! ;!
lve ¢ ! y held notions of
1&@:_‘10(1 and ‘rxinstresming’, whtich tended 10 be concerned pdnd;n‘l)ly
vith tholnyfpm.i special educational needs’ 4 implied learners
:"hl_ngms ot begoming ‘ready for' ot deserving of accommodation by the
mmuum.Dyconuul.uu'hmlmLulu:-uuhfchilla ight 2o partici
.:Id lhzndiooljdur_v f0 2ccept the child, Inclusion re#::;fhm \nep‘:l‘!‘p:::
:i nolsordna'r-fmm separate students with disablljties from stdents
thout disabilities. A premium is placed upon fil) participation by
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students with dissbilities and Upon respect for their social, civil, and
cducational rights. Inchasion gives students with disshilities skill they can

uise in and out of the cl , “Stud learn the imy of
individual and Zroup contributions and develop valuable Tife skills that

are aften uexplored in loss inclusive settings”. Tapamk, Renee and

Chalstine Walther Thomas (2009).
‘.

Classification
lnr!im'cmlummoml»vpmmflﬂ‘ lled regalar
ot partial inchasion, and the ocher is full Inctusion. “Inciasive practice” is
noe always inclusive bat is a form of integration. For example, students
with special noeds are educsed In regular classes for nearly all of the day,
o at beast foe mare than half ufthe day Whenever possible, the students
feceiwe any additional help or soecial Inserocrion in che general ciass?
and the student & treated like 3 full member of the class. However, most
wmuhzedmmwm‘d«lomddn regulat classroom, pa
if these services require special equipment or might be disruptive 1o the
rest of the elass (such g5 specch therapy), and students are pulled out of
the regular classroom for these services. In this case, the student
wonally | the regular ¢l d smaller, moee intensive
Instructional sessions in a resource TOOM, oF 10 recedve other rebated
services, such as speoch amd language therapy, occupational and/or
physical therapy, and social work. This approach can be very simitar 10
fany mainstreaming practices, and may differ in linle more than the
educational ileals behind ir,

3

stindents, even those that require the most substantfal edocaional and
Behavioral supports and services to be successful in regular classes and
the e ion of dpecial, #ated special education classes, Special
education is considered a service, not & place and thase services are
integrated into the daily routines and elassroom STructure, enviromment,
curriculum and straregies and brought to the student, instead of rermoving
the student 10 meet bis of her individual peeds, However, 1his approsch
0 fultinchuision is somsewhat controversial, asd it s no widely understood
o applied to date, Much mate commoaly, Jocal educations) agencies
Provsde i viriery of settings, from epecial classsooms to mans Teamiing 10
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incluslon, and assign stklerts to the system thar seems most likely 1o
htjfptheuudcm achieve hiz or hey individual educatial goals. &ud,:nu
with mlldorfxodomrdimblluia.cwrllnsduhtmmsllwdonudfm
aeademd I L such & using why Jchair, e Hikely ¢
fully incloded. However, siydents with all types of dnsmrillu fr{u: :l?
the different disability categories have beey successfully induded in
seneral education classes, working and achieving theiy individual
educational goals i regulsr school emviranments and activities,

?Imghllﬂvohmd ln.ﬂﬂoﬂmEﬂocﬂnM.mEduaﬁnn

imdn-nqin an Inclusive classroom are senerally placed with (heir
Miles, dless of whether the

with spocial needs a1 all times (for exa in the cafeteria, on the
Payzround, an the hys and etc). This isnfl.: 10 show students thar 4
diverse group of, People make V3 comenunity, that o ane type of student
is better than and to remove any barriers 10 a friendship tha
May oceur If 4 student Is viewed ag “helpless®, Such practices reducy the
chance [or elitism among stadents in later grades and encourage
ooperation amoag groups,

Teachers use a number of rech, iques to help bujifd e

®  Using games designod 1o build e uniry

®  Involviag suadents in solving problens

®  Sharing songs and books that teach Camamuniry

®  Openly dealing with individual differenees by discussion
®  Assigning dassroom Jobs that buiikd cameunity
.
.

Teaching students to fook for ways to help cach otler

Utilizing Pliysical therapy equipment suely ay standing lramnes, so
students who typcally use wheelchairs <an stand when the other
sudents are #anding and moye nctively participaee in srvities
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® Focouraging students 10 take the yole of teacher und deliver
Instruction (.8, read a gortion of B 00k ™ & sncers with severg
disabilives)
-

® using cathe strength of o st odent wih specil needs

—

It is noted that indusive educaion, though relaily aew 1o1le atadomse
watld, has both positive and negative impheations The teachers and
parents who support the indusive educatienal setting defer) that ir s
effective nnd necessary for sockil vl scademic achievemene, Thase who
0 ot suppart It have bad unsticcessiul petzonad experiences, and thus
maintain that individualized instruction far stadeals with special needs is
mare effective. On these premises, it is bolieved thar 1he knplementation
of indusive education needs 1o be seambess, and 4 reflectlon on the
successful selationship between the collaboratiag wachers. The
malnstream teacher needs to undenzand each special education student’s
Individualized Educational Plan, and prepare and execyre lessons
accoedingly. Additknally, the collaborative teacher must be pracriced in
the content area and in special educagian to ensure that every lesson'’s
objectives are mese.

Teachers most maintain n consistent and open relationship with
parents as well. Keeping pasents up to date with theie children’s progress
is essential for a number of reasons, but the most important reason is that
the teacher can with the students effectively and mainmin
a positive relatsanship, An apen rapport is Impartane between parents
and teachers 5o that the teachers are made aware if there i a peoblem
outside of schoal. Some special education students receive sdditianal
services and ewtoring, so the school teacher should Le aware of these
services and how the student is progeessing. Theve are a number of
methods a teacher can employ 1o elfectively commumicare with parents.
Apast [rom traditionnl methods, stech as e-mail and phone conversations,
weekly "newsletters™ aye samecimoes used, disoussing group work asd
highlighting persanal achi . Cthet teachers can sond home hand-
writien notes to adkd a personal effect. A mone regimented way is to have
parents sign graded school work and examinations. Teackers need 10
decide what method warks bese for their leasning ervirorment

It is Imperative that teachers s every disciplise master dhye ability to
differentiste instructson. Therefoce, the mekisive seltin, £ = an envaonment
in which teschers’ abilities £row corenoally Many meaksteeatn teochers
claimed (0 have beoarme muck beties (e bers a geaetal because of thelr
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experience with spedial educacdon, Special education taing helps
teachers teach all bevels, not Just those students wih special needs. By
extersion, we encourage all fumre educazors to berome familiar wirh
special education methods,

Principles of Equity and Inclusive Education Stratogy
Equity and Inclusive education:

® 15 a foundation of i 10 & diverse modety, equity Is a
fundamental requircmient for educational excellonce and high
standard’s of student achievement.

¢  meetindividual needs: Equity does not mean tresting all studenss
0 the same way bur, rather, respanding 1o the individual needs of
each student and providing the conditions and Isterventions needed
10 help bim or her succeed.

* identifies and climinates barriers: All studenty are supported
equitably theough the identification and removal of discriminatory
barrsers that Bmit thelr abilsty o achieve to their full pocensial,

* promaotes a sense of belonging: Equity and inclusive education
contrilte 1o every student’s sense of wellbeing,

* involves the broad Ity: Effective and wiul school-
community partnerships are i ial F o of an b
and Incdusive education system.

®  builds on and enh, previous end existing initiati
Sound rescarch and Analysss of successful pulicies and pracrices form
the basis for the development and sharing of resources

* is demonsteated throughout the system: The ministry, schoal
boands, and schools will incorporte ponciples of squiy and indusive
education throughout thelr policies, programs, and practices,

Equity and Inciusive Education S

The strategy of “Developing and Implementing Equity and Inclusive
Education Policies™ also acknowledge societal Issves sich as sexual
hrmmcm. gender-based violencd, and: socio.economic sTatus,
Furthermore, the Srategy recognizes that factors suchi as vace, sexial
Onentation, physsoat or mental abalicy, peruber, gender identity, and class
Ofien imtersect o create miditional barriers for some sudents. The sTategy
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recognizes that pubdicly fuaded schoeks wust increase their efforts o
develop an wppraach that will respecd to th full range of needs within
the education community, Ffiective implementation is essential and |5
therefore & key companent of this straegy
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