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Education is the instrument for the all-round development of the human person and
of that person's contribution to social life. (UNESCO. 1992). This refers to holisti
education which is a product of the acquisition of knowledge. skills and attitudes for
cognitive.atfectlvc al}d psychomolgr de\'elppmqnts. o |
_~“The one continuing purpose of education, since ancient times, has been to bring
people 10 as full a re_allzatlon as possible to what it is 10 be a hun;:?\n bem‘g. Other
statements of educational purpose have also been widely accepted: to de\-eflfop the
intellect, to serve social needs, to contribute to the_ economy. 10 c;erz:.tgua}m e e'(:tll\(’)i
work force, fo prepare students fora job or career or to promote a pf }11 ar Sogla ;
itical s The broader humanistic purpose includes all of them, and goes
P g Il the dimensions of human experience.
o ther;_l, fl? . IS gzl}?) t%]ei];(;gg}lﬂistshit co]xflplete education includes values and
(Arthur W. Foshay, ; ¢ -
cun%fee%l;t?ct:l?gl‘ Policy on Education (2004). Section 1, 1\“\‘6 ’::% th;t r’izgt]igé l?d
dition aim at 'the development of the individual into a mora Y sg wes}; ot
Cfective i ith special emphasis on culture as a tool for progress. e
i ;:lllgzeet!f]e‘;livengss and relevance of the curriculum at all levels to me
ensuring

; : “work. ! NP Y l
neec%sof hthesoqlety al(];?‘ tgfewg;éigli Language curriculum for value and cultura
n the review

¢ currict verian Education
enrichment at the Senior Secondary School in g omiykaten
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of C""a"w‘i‘ s(“'lkd“'}jl‘[ti:k‘lllc initiative to provide the guidelines toy NI,
‘ ll)l:uli:}rirl‘;ls:n Llftl:llltm\«int! this perspective, the philosophy and focus of gy Iu‘ll::
*;an,:uagc curriculum aims at prn\urmt-' lc"?"”"i:I . "htll"r"\’_'i"l‘:‘t:"‘;:' Y Competenge,
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';mll"l::m;pcr also reviews the cultural and values content of the Currieq|yy, i
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and proposes means ul'cnnchmg.il in order 1o achieve the anms 1 also Mithes
situational analysis of the pedagogical framework and the didactic wools pig in pla
for the attainment of the said goals. The 2007 French language Senior Secondan
curriculum essentially outlines components 1o teach for the acquisition of the fo.
language skills: listening. reading, speaking and writing through lesr ind
while it exeludes lnerature
The curriculum also represents minimal contents 1o be taught I encourage
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SPECIAL EDITI ON

the purpose oF this communication is 1o show that French language has the
sotentials for meuleating cultire ang Values in our students at the Senfor Secondar
\l'l'""‘l |g‘\L‘|. “ s 3l li|('l ”l-‘l' dlisesy |IIIII] ||lt‘ ST |,|' 1'”1“-”\“.“ ol Ll Luage which
laces emphasis on the fact that communication 1, cmbedded m the context of a
wrtieudar culture r\(llill.'tl o this s the cultural dimension of Lainguage us an integral
sartol language cducation (Byran 1989 4 1)
| ||1\'g'n|]k'k.'i)1 ol |i||l}'lli|]'k‘ lore |||||||‘||.F interc il
is iheoretically el founded on the basis of
education ”“dl:h"l‘”l-\. ol r'lu“l'l'i"'"”' (Doye 1991), The "Cultural Studies'
enassanee e bntians modihed the amy of Lan naee education 1o . "
:”“lu[\l;llltlilllr' Fhe sk of education in rnmlc-mi “”im 15 10 ||‘r::|lu:-;g- ::::::t::lltlll::':ll
enrichment and understanding Therefore, any well meaning educational \}'slc;ll
should emphiasize those diseiphnes tat can promote i1 Fromthis perspective, we see
the usetalness of antercultueal andersty My anteractions between pc;lpic of
ditterent cultwres withon and outade Nigeni, Opara (1989 calls this "houndary
crossing’ of our chiddren into other coltres, A e example i Nigena's relationship
with Feonomic Community of West Afnican States. (F COWAS). This 1s one wis of
showing their need for imtercultural education Communicatiye :mn|wlr:nu" n
French Tangoage actually permits this She farther afbismed that no other discipline
possesses such a fvorable condition for itercultural understanding than languages
Onthe basis of these weare pustified (o say that French language has the potentials of
enriching the Senjor Sccondary School French cormcalum i matters of culture and
vilues

According 10 UNESCO(1975b: 5), balanced education content goes beyond the
wope of quantitativ e balanee of subjects or the achievement of a list of behavioral
objectives It should be seen ‘i tenms of the converging influence of the various
components of the educational process on the development of the personality
through cognitive affective ethical aesthetic and sometimes, the physical affects’
encompasses the totality of education: the "development of the complete man’ 1t s
beheved that cduc o content should e hude more of culture and national values so
that Jearners iy ot lose their national sdentities but be able o appreciate ther
culture (1 yflord 1986 Balance of the curmcalum content also means the capacity of
the content when 1 ughtand learnt o satisfy individual. national or global needs as it
affects the emotional. the physical, the spiritual . and other copmtive needs. French
language education 4 reparded o an aspect of the education content thit makes for
the deselopment of the model of the educated person Tnview of the fact that French
languagpe satisfies the leatners' linguistic needs, as 1t believed that |French language
will enrich the « urriculum ifi”l;lfllli'”l'. al culture and humanistic villues l|ll:ﬂ.'h}
correcting the imbalances we have observed in this respect. A curriculum is balanced
when the "r_,,*”,w rves ..“'l.‘]”'m. attention 1o the 'prnpmlmnulc treatment of all the
televant areas of k nowledpe Within the context of this communication, there is the
Y95t for 4 balance between the academic content of the | rench language curncalum
M the practical orresponding 1o culture and values l'rlugl.‘llllll: content is essential
gredients of the education of students as members of the Nigenan society.

Pducational experts have observed that the country i k"f'l"*"""“c"“"curlw-‘l::‘l
ilture and values education’ (Nwosu 1980, Woodland 1982, Asiedu 1980) a
Opana 1959 A teait of moral uprightness and tolerance have been found lacking *"I"h
" the students, and in o majority of people and it has been observed that they are also

ennchment and understanding
mtercultural education, political
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lacking in school education. This is because teacherg 'assy
automatically acquire appropriate social HLI”.\) as the by ‘I’md..qm“ thy,
ordinary lessons' (Owhotu. 1984, Asiedu 1986) as cifeq bt eas of \

bl . : Y O Cair U
exposé on ‘Enhancing Humanistic Values Education throug}, \tmr" (v Mip S

French in Colleges of Education in Nigeria', she sUpporieq ”'lt;,,, I_-zrl.vwlf_

educationists that the school is in the best position to mculeate i, ] ?b Iy, \“"‘1

education. This Is the reason for the quest for a review of [h\.'k\ 1erg gy
School French language curriculum for value and cultural ¢y b Moy "y
impoverishment has been observed in learners' behaviors mL en h:“--_
Educational experts and researchers believe this originates fy, i e
observed in the academic and the culture and values contens of IhL'nc“ he Jmhr”‘i\'
g

The Need for Cultural and Intercultural Enrichment and Vajye. - I
Secondary School French Curriculum S in u“_\b

ni-‘

In 1961, it was agreed upon by the United Nations at the Adis Ababg ¢,
all French speaking countries should make French language 1|1ci|";.|'{-'n.i“'tn;
for the purposes of cooperation and unity. trade and economic t‘ﬂh-lml .
diplomatic relations. Itis believed that peace and unity will elimingy. - "Ceme,
thing goes for the Anglophone countries. No country is left ouy

issues. Lack of respect for humanistic values and culture forp, the hye M
problems that we now face n the country. T'here is Insecurity, rc]ig“—,“:.' f g
corruption, greed, economic and social dlsnd\l antagces. lack nl'nulit;nui Llin[_hlurﬂ,
terrorism and a lack of respect for the human rights for one another ang mh‘l Clopy,

The aim of this communication is to find ways of enriching the Sc”inrng!c sti,

School French language curriculum in matters of values and Culture, ht_u_m\,_
zap where there are not enough Cul[urﬂ!}'ﬁ?u@.‘f in the curriculum conteny ﬂﬂgc--

French language help” French language is rich in enhancing culturg) valyes _]“"‘-.
asaying thatif you know somebody’s language. your language wi]| Make yo, he
home with that person’s values. How do we study it? How do we do i -\‘k.c”h'{f.
this is achievable through the curriculum. How are we going 1o use thucurrm-;lk-l\
give us cultural orientation? What culture and values in curriculym that oo 3
enrich in Senior Secondary School classes? Why are these values iMportn
people often say that education \\jthr)ulth:tt'uglyi'i%nu!hm_‘__‘ | L.rulw;m\a:nd.\fr‘--‘-'
cherish peace, brotherliness. and national stability. social and cconomic DIOPTes R
vill teach them through the French language aspects of the world Lu]hu’c‘!hm-.'
make them to become citizens of the world with respect {oy even g
rights. no matter the colorof theireyes

I'he Advanced Learner's Dictionary (1995) defines curriculum as

I in a course of study or taught at a particular school l'lltc-_:g_' M

ate yw o, T

U‘lhllrc gy

Person’s hyr

tucational experts have given their definitions as repards the concept of curricy(y
r (1980). Ornstein and Hunkins (2009). Marsh & Willi 1995), Sawy

)4 ) to mention but a lew. Adecoke. K. A.in "Philosonhical issues m Curricul
fopment’, in Curriculum I'heory and the Disciplines. provide 1comprehen
onceptof curricutum: ‘curriculum is normally used o refertoall

ch are provided to the students under the direction (conscious &

hool It includes activitie hich are academic and 1

mal, emotional and recreational. It includes all those activitie
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