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developed by some experts. The teachers may develop the curriculum Lhemm:,
Even, when following a “canned curriculum™ some improvisations are nccesszy
effective leaming, Language is a scparate subject and a part of school educazice,
curriculum aims at teaching the target language and making the Jeamer endery,
the link betwoen language and culture.

The purpose of language teaching in basic education is to facilitate students o 2,
ownership of the diverse social practices. The students should be able o o
language effectively in life. The students have to be taught to use langmage | |
organize their thought, to deliberate, to evaluate and resolve issues and so that & |
can access their current and past cultural expressions. Besides, the students sy
be able to understand the contribution of language in knowledge building ny
cultural values. They should be able to adopt an analytical and responsible a2y,
towands the challenges that the world is encountering.

Teaching a second language or forcign language refers to teaching a non-axye
language o students. Second language could be taught within the school syskm e
peivately in language schools or home tutor. People feel the need to leam a formp
language due to various reasons. Some of them may have immigrated to a diffey
country also need to acquire a knowledge of the Jocal language. Others may waty
enhance their professional carcer. Morcover, there are various benefits associay
with sccond language acquisition.

History of Language Teaching

Review of history of language teaching is important for understanding the cooten
of contemporary methods. From the historical perspective it is evident that the isse
that led to the evolution of the modem methods are those that were always the ceze
of discussion on how to impart knowledge of forcign language. Harmer (2014) notd
that cvolution of language teaching techniques over the course of time arc cvidenz
to changes in the proficiency language learners need. For example, leamers have o
achicve oral fluency beyond just reading comprehension as the objective of ey
leaming. Their change also indicates the evolution of theorics of the nature of
language and language keamning. There are many issucs to present in language
teaching which is not new. Today's controversics reflect contemporary respoass b

questions that have been asked often throughout the history of language teaching la

the cighteenth century, modem language began to be included in the curriculum o

European schools. The techniques that were used were similar to the ones used

teaching Latin. The textbooks mainly comprised of statements of list of vocabulary,

grammar rulcs and translation of sentences. Speaking a forcign language was not the

main objective, rather it was limited to reading comprehension aloud. The sentences

Clanguiee r=ad for communication i ra' il Dy rincteentl aontey s the tag -
hat was wed o teach Ladn was adoptud (o7 teachnny oiber ianguages as well in
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ool Inthe mid-nincticth century, study material mainly comprised of lessons that

was dovised around grammar rules. The rules of grammar were explained and

Istrated using sentences. Nincteenth-century textbook compilers were mainly
Stermined to codify the foreign language into frozen rules of morphology and
syetan to be explained and eventually memorized. Oral fluency was not given
ympuctance. Only a few written exercises were included randomly as an explanation
p B¢ rules, This approach came to be known as Grammar translation method.

General Principles of Language Teaching
la the general principles of language teaching, Lee and Rodgers (2010) highlighted

the following principles:

1. Learning s more important than teaching
The conscientious teacher is concerned to teach well. The single most
important factor to remember, however, is that teaching is not the terminal
objective of what happens in the classroom. In the end, it is changes in the
students’ behaviour upon which success and failure depend.

The ultimate test of “a good lesson™ is not how the teacher performed but
whethet the students leamed. Teachers who are constantly pre-occupied by
their own role; what they should be doing, and what their students think of
them are making a serious mistake. The most important role of the teacher is
that of catalyst — they help to make things happen, but the purpose is
activating the students. Some teachers have taught the same lessons in the
same way for years out of laziness or inflexibility; other teachers make a
more subtle mistake — they constantly look for “the method™, Such teachers
believe that there is ‘a best’ way of doing something and, having found the
method they consider best, they follow it strictly and carcfully, We do not
believe that such a method exists. Language is complex, and language
teaching is correspondingly complex. It is diflicult to make any statement
which is always true about language teaching. Different situations call for
different materials, different methods, different activities, and different
strategics. The main principle for tcachers to remember, however, in
deciding on the suitability of an approach or method is whether it will be
helpful to their particular students in that class, Will it help the students o
achicve their objectives? If it docs that, the teacher will also have succeeded.
Although it is not always possible for teachers working within the state
system to follow this principle completely, it is clear that if the syllabus,
book, or tcacher arc more important than the students, somcthing serious is
wrong.

- L Teach the students, not the book
Few teachers have the time or opportunity to design their own courses. In
the majority of cases a basic textbook is chosen and it is this which provides

Q%
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the practical classroom syllabus. Inevitably, teachers tend to follow the b,

deciding in advance how long they can spend on cach unit so that they »p

finish the book in a certain time. But the object of the course is i teac 1,
students, not finish the book! It may be necessary to prepare addii:y
practices on particular points: it mav be necessary to go back and study az.-
a unil which has caused particular difficulties and. most important of 2 .
may be necessary to abandon the day’s lesson plan because students ruy
difficulties which neither the teacher nor the book has foreseen. The princiyi.
is that ifl at any point during the lesson, the teacher’s pre-arranged plan ay
the students” needs are in conflict, it is the students’ needs which should bes,
prionity.

. Involve students in the learning process

Some foreign language students. particularly adults, are leaming &e
language for very specific reasons; others, particularly those leaming is e
State school system. are doing English because it is part of the system. Inal!
cases, however. students are more likely to enjoy the subject, and 1o succesd
atit, if they are involved in the leamning process and, as far as possible, have
a chance to influence what happens, and how it happens. It is almos
invariably a good idea to begin a new course by discussing with students why
they are studying English, what uses they see for the English they leam, and
something of their expeciations of what they expect to happen in the
classroom. It also helps to discuss what students expect to enjoy, and not
enjoy. The discussion should be as practical as possible.

. Don’t tell students what they can tell you

Most language teachers talk too much. Again, it is important to remember
that the primary objective of the course is to improve the students’ language,
and to present them with opportunities for productive practice (or carefully
controlled listening practice). There are many opportunities in a typical
lesson for eliciting knowledge and information from the students rather than
simply telling them it: . If the work of one day is an extension of something
from a previous lesson, students should be reminded of the previous lesson,
but by the teacher questioning the students, not telling. Examples of this are
if a continuous story is being read, students should be asked to summarise
the story so far, or, if a language point is being re-studied, it should be
introduced with questions rather than teacher presentation. b. After studying

a text, instead of explaining words, ask definition questions.

+ ¢. Make a habit of asking students to contribute alternative language of their

"€ owa_for. example, another. bhrase , Whitk, i functienaily . eéquivalent~ -
—_ synonyms: Orassovitted vocabt lary ivems. Werd reséSand werd-laaderscn |

Teaching Methodology

e Welptul in ensuring that the students provide some of the linguistic input
for a lesson.

d. Students can also be encouraged to provide some of the content of a lesson

using, for example, the positive/negative technique. The student’s language
may be limited but this does not mean the student is unintelligent. Too often
teachers, particularly native teachers, treat students whose linguistic level is
low as if they were generally less able. This mistaken assumption can be
particularly unfortunate in the case of a well-qualified middle-aged
businessman. Such students not unrcasonably expect to be treated as
intelligent and capable adults and resent materials or teachers that patronise
them. On a more general level it is not unusual for teachers to explain at
length only for a member of the class to say We’ve already done that, or, in
the case of a native speaker the explanation is greeted by We've got the same
word in (Igbo). Annoying as this may be, teachers bring such difficulties on
themselves. Allowing students to contribute in this way is not just a gimmick.
Firstly, it provides students with more opportunities to say something (and
keeps the teacher correspondingly quiet!). It also constantly provides the
teacher with an idea of the students’ previous knowledge and understanding,
and reveals misunderstandings which may need to be cleared up before new
work is introduced. The principle is to base your teaching on eliciting rather
than instructing. Such an approach reflects accurately the roles of teacher and
student in a classroom which emphasises that learning is more important than
teaching.

Show your reactions to what students say
Part of exploiting real events involves reacting naturally to what students
say, both in exercises and in free conversation. Look at this example:
T So, have you seen “The Sound of Music™?
S1 Yes, but only on television.
T And what about you?
$2 No, I don’t like musicals.
T Oh, don’t you? Have you seen it, S3?
$3 Yes I have — 18 times.
T Yes, and what about you, S4?

The teacher’s response to S2 is good — it is natural and gives the students a
chance to notice a typical feature of active listening (Oh, don’t you?). The
teacher's reaction to S3, however, is a disaster for two important reasons: a.
A teacher could only react so automatically if he or she was not listening.
Realising that you are not listening has a strong demotivating effect on
students. b. The teacher missed a wonderful opportunity to demonstrate in a

—
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nanral context the intonation appropriate to expressing surprise (18 tine,
What on carth for?). If you are surprised, shocked, curious, doubtfil, e,
make sure you show it in your general reaction, in what you say, and ia hoy
you say it. Encourage other students to show their reactions too. Sy
reacting develops an important language skill — the active role of the lisiy,
iz a conversation — and makes both the language and your lessons mo,
alive for udents.

6. Stcdeats need practice, not you
There are many ways in which it is possible for the teacher to dominate ¢
classroom linguistically in ways which are quite unnecessary. The more the
teacher talks, the less opportunity the students have to speak, but it is the
sudents who need the practice! Teachers should beware of all of te
following: & Explaining when they don’t need to. b. Repeating themselves
umnecessarily (for example, when asking a question). c. Answering for
stadents, without waiting long enough. d. Correcting too much and too
quickly. e. Talking about something which interests them, but not necessanly
their students. f. Talking unnecessarily about the process of the lesson (sce
page 44). It is not, however, sufficient for the teacher to avoid unnecessary
talk If the main classroom activity consists of the teacher asking questions
which are then answered by individual students, it still means that half of all
classroom language is coming from the teacher. Teachers working in state
school systems, for example, need to remind themsclves frequently of a
calculation such as the following: if the students have four 45-minute lessons
a week, in a class of 30, there are only 180 minutes available cach week to
be divided among those students. Even if the class consisted of no reading,
pauses for thought, or other activities, but entircly of the teacher asking
individual students questions which were answered immediately, the teacher
would do 90 minutes talking and each individual student only three minutes.
As soon as the practical difficulties are taken into account, this time is greatly
reduced and a more realistic estimate of the time spent talking by each
individual pupil would be perhaps a minute a week. In those circumstances
it is hardly surprising if students® spoken English improves slowly! However
much the teacher may be anxious about it, it is essential that techniques are
istroduced into the classroom to increase the amount of student talking time.
Oral work, pair work, and group work are not optional extras, for the
students’ spoken language to improve, they are essential. One word of
warning is, perhaps, necessary. There is more and more evidence that good
_listening practices have a more important part to play in good language

t2actiny than has sometimes been recogni 23 A practice. for axamnle, in.. |

vhichgalertae ginntvoasthree questirsina thatLstea o the teacter
alking about something can undoubtedly be very useful. It is not necessary

Traching Mlethodology
tat every practice involves lots of “student talking time.” The teacher
ulking as a planned part of the lesson has an important rolc to play, providing
te students are listening actively. Teachers should, nonctheless, be

conscious of the amount of unnecessary talking they do. The general
penciple is that if the teacher is talking, the students are not getting the

practice they need.

7. Don't emphasise difficultics
|.caming a foreign language well is difficult. Many students find it difTicult
to understand conceptual distinctions which do not occur in their own
language, and the memory load is high. There is no point in pretending that
these difficultics do not exist. As all tcachers know, students, particularly in
school, do need to be reminded from time to time that there is no short cut to
success. Being realistic about difficulties is an important part of the teacher’s
job. Unfortunately, tcachers too often make the subject scem more difficult
than it is through a series of casual remarks, the main effect of which must
be to undermine the students’ confidence.

Here are some examples:

o English is a very diffTicult language.

o English is full of irregularities — there are no real rules. Well, there's
the rule, now let’s look at the exceptions. Prepositions are completely
illogical. Most teachers will admit to having made these, or similar,
remarks. They are obviously unhelpful. It is difficult to think of an
occasion when it could be helpful to tell students that what they are
struggling to understand is in fact really incomprehensible! Teachers

need to be realistic about difficulties — it can be helpful, for example,
to tell students before they listen to a tape that the voice has a strong
accent. If students are doing a listening-for-gist exercise with a lot of
language thcy may not understand, they need to be told of this
difficulty in advance. The principle, however, is for the teacher to be
realistic about difficulties, and to avoid undermining the students’
confidence by casual ill-considered remarks.

8. Vary what you do, and how you do it
While there arc many helpful ways of approaching language teaching, itis a
mistake to believe that ‘a method’ exists which can guarantee success. Every
teacher knows that what works one day with one class, does not necessarily
work with a different class, or cven on a different day with the same class. A
textbook which is appropriate to one situation, is often not suitable for
another. One statement which is generally true can, however, be made — if
the teacher always does the same things in the same way, the students will
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Principle 2
Immediate Correction: [Inmediate correction is important; they makeap, .
Thev help the learners respond better by pointing out the areas they need y,
ing. It should nes o
thods adopted for correction should encourage leamning. not g
leamer or lead to frustration; else they would be discouraged from leaming ™

Principle 3
Reinforcement: The general principle is that the lessons have lo g
immediately. Researchers indicate that reinforcement of correct TeSPongs, .
effective learning. The learner should immediately know that his FESPORStis o -
will give the assurance that they are progressing well.

Principle 4

Frequent Review: This is very important in teaching. Review
<ame lessons is important so that students can retain better. Wh
should be there and the same contents should be practiced.

and re-intoduc
ile reviewing o

Principle § .
Correct Responses: This is another important psychological principie. It rege.
activities should reinforce the concepts and understanding of the language. The s,
adopted by the teacher should encourage maximum rate of correct reSpoRses. T,
give the leamners a sense of achievement. They would feel that they have succae

making progress.

Principle 6

Practice in Everyday Situations: A language is learnt with more intent whes = .
necessary for daily situations. Practicing language in the context of everyday use === .
learners casily identify with it. In other words, the experiences and envirenme= -
learner should be the starting point.

Language Teaching Software

In a bid to make English language teaching and learning easier, some softwar b=
been found reliable. In some institutions, it is just necessary for everyone 1o hsi::
laptop and some other gadgets like iPad, iPod, TABS, ctc., therefore. installing &=
software is no uphill task. Some of this software are:

1. Tell Me More English

It offers comprehensive features and levels to help the students learn Engiisi &
beginners and also to improve the learners’ skills in complex English. This soffwa
was ast updated in June 2013 and the fundamentals are: Listening comprehensiaz
Reading, Vocabulary, Writing, Speech recognition, Conversation praci.

> Gianmar-The tools are: 24hrs of instructional materials personal progiess trackinz

= Gudte testny, glossr, perscranized learaing deths, word i roce:sing comia e,

~-w.Jand root search, and dictionary. The teaching tools are: images. videos, record

Teoehing Methodolng:

ph\“"‘k and compare, CDs. Apart from all these tools, the software also comes with
Jeaming SAMES like: crossword puzzle, unique games. This software is very durable

not only can the leamner learn in his comfort; he also has the power to be a
wacher 10 himself and learning is made easier and faster. With the other features like
games. learning becomes more interesting and students are more interested in

Yeaming.

3. Transparent Language Online
Transparent Language Online is designed to help the learners leamn English quickly,
with efficiency. Learning English in Transparent Language occurs through the
~declarative first” approach. It focuses on the declarative memory, which learns and
retains vocabulary, phrases and short sentences, as opposed to focusing on the
pmccduml memory, which learns English grammar skills and language procedure,
Tnis ESL application offers a full array of fundamental features, numerous
instruction languages and key tools to help the students leamn English in a modern,
casy-to-usc application. Transparent Language Online helps the students leamn
English through units that consist of a series of lessons. The lessons consist of
several learning activities to help the students learn vocabulary, pronunciation and
other language skills. Some units end with assessments. And if the student passes
the assessment, the entire unit is marked as complete and the student moves on to
the next unit. This is a good system for incremental learning. The first lesson is the
Conversation Preview, in which a brief story is listened to, and the lesson progresses
10 the Phrase Map activity. which presents words and phrases from the audio on the
student’s screen. The next ESL activity is Preview It, which is a series of flash cards
with words and definitions. This is followed by the Recognize & Say It activity,
which consists of flash cards. A word, and a sentence that uses the word, are written
on the flash cards. The students must guess the definition of the word, and then flip
the card to sec if they are correct.

The inbuilt Matching activity is designed to teach and improve reading skills. Words
are dragged on the left of the screen to fit within blank spots in sentences. The Four
Square activity comes next. It calls for viewing words and phrases on cards. The
cards quickly flip to obscure the words and phrases. Text appears at the top of the

screen and the student must find the hidden word or phrase that matches the text. It's

a short-term memory game. The Read and Answer activity is designed to teach
reading comprehension. The Pronunciation activity comes next. There is a Dictation
activity in this ESL application that teaches students how to write. They listen to a
word or phrase, and then type it. Correct letters appear in the feedback box as they
type them. They can get hints if they like. The final activity is Conversation Practice.
It simulates conversation. They must first choose a character to play in the

.. cenversation. The application areas in this software are: Man-Machine Interface,
< peech Recognition, Speech Synthesis, and Intelligent Word Processing.
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3 Hello Hello World 4
Ths lnguage leamning software is just like the others. It has instalog > }
cooversanional animated lessons with assessment at the end of every lesson ALy
skilly m basic English are being taught. With this software, leamers can kre,
depta knowlede of the English language and they would not have issucs wih B,
Ingli& The software gives both conversational courses (speaking and wriy
s.ls) and Vocabulary Training. The application arcas in this software are P‘
\Mxchine Irerface, Speech Recognition, and Speech Synthesis.

4 Maego Passport Language Leaming Program

Mo Px\\-x:" 1s designed specifically for use from an individual’s home, ¢z
wompeer or apeop. It differs from other language leaming software program=s
tecsuse it goes beyond teaching grammar, vocabulary and conjugation 2nd ax
penides engaging conient, intuitive interactive tools and a comprehensive lezmy
arhodology. Users not only leam individual words and phrases but also how o
tem m re2l-life situations. These types of fundamental conversation skills gzt
mprove 3 ssudent's ability to interact. It also teaches through the use of transizx
from one languaze o the target language. The application areas in this software ax
achine Translation, Speech Recognition, and Man-Machine Interface.

& Rosetta Stone English (Version 4 TOTALe)

Posema Swae English belps students leam English through an intcractive sysica
ncremeral advancement in the language, Learning English in Rosetta Stone ocon
roech tree core components. The students learn, practise and play to reinkex
v %y bave leamt The Rosetta Stone leamning method is about absorbing Engist
They will <art by Jearning words instead of vocabulary lists. There is also spesd
mozowa tedmology © help them perfect their English pronunciaticn. Tix
Tulems can exer the Rosema Studio and schedule a session with a native spezkry
Laach w pracuise their speaking skills. They can play games and speak with ot
iezmery Sroech Rosema World. Rosetta Stone also offers a mobile applicatios s
22 2y cam learr o Seir iPod or iPad. The software has fundamental features suc
o malsg voczhay, speech rocognition and writing. It docs not let scudes
pracise comvensatinn of instruct them about English grammar or cultural aspecs
[agl eneises in this FSL application present a set of photos on the screen. Tix
suders oach semtoness W the unlabeled photos. For a sentence such s “Tix
womae 3 ezing.” oy wold click on the photo that displays a woman eating

Coachini
 The paper bas enitUshed S fact that langusge teaching can take various forms like
aneem patiz g or onling -”g.z.'“.z"ctc;:“nzso"»ve. The orline teaching
o Zim Uy (43 g ez (St d oy taddlein: foma of san= o x

. :rcr..i imohe suly maserials, sound files and other combinatons
Teanes may 42iver 3 prodefined cumicalum which is designed and developed bY

Teaching Methodilogy

experts. The teachers need to follow the new trends in language teaching and
,_,gmhcy arc anchored on language teaching software. There are principles to
LW mlmguagc teaching and learning. They are necessary for effective leamning.
Lsgage is a separate subject and a part of school education and therefore, it goes
23 some laid down principles. These principles aim at teaching the target language
o4 making the learner understand the link between language and communication.
e purpose of languagc teaching is to facilitate students to gain ownership of the
&verse social practices. The students should be able to use languagc effectively in
% The students have to be taught to use language to organize their thought, o
k;bau.mcmaluatcandrcsolvcissucsandsodmdwycanmdtiram
o past cultural expressions. Besides, the students should be able to understand the
ce=ribution of language in knowledge building and cultural values. They should be
#£ie w0 adopt an analytical and responsible attitude towards the challenges that the
worid is encountering,
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