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Abstract

Classroom management occupies a vital position in the pedagogical approach of the teacher and the life of high school
students in Africa. Teachers who use laissez faire administrative style and methodology in the classrooms run the risk of
aiding vices in students. Currently, it has been a social concern that there is increase in moral decadence. In addition, that
many high school students are prone to some deviant behaviour due to ineffective classroom management. Effective
classroom management is the key to curbing incidences of indiscipline such as disobedience, disrespect, lying, bullying,
examination malpractice, and truancy among high school students of Africa. Effective classroom management through
goal-oriented and specific instructional objectives, instructional strategies, and instructional resources helps students
acquire the virtues of honesty, hard work, collaboration and responsibility, which leads to proper character formation and
academic excellence of the learner. This qualitative study is anchored on the Classroom Management Theory of Thomas
Gordon. This theory explicitly opines that an effective classroom management enhances productivity in the students. The
study is solely based on document analysis of secondary data, and classroom observation. The findings of the study
confirm that positive classroom climate enables the student to feel cared for and be engaged in school activities that lead
to positive pursuits in life. The study therefore recommends that teachers should establish a positive learning
environment by showing their passion for the subject matter, and being active in moving among the students.
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and embrace hard work and virtue; the hallmark for
INTRODUCTION character formation. He or she can effectively do this

Education brings about a change in the by proper classroom management

individual, which promotes greater productivity and
work efficiency. It remains a major component in the In addressing the Italian Teachers’ Union on 5" January
development of human resources. Improvemgnt of 1954, Pope Pius XI1 [2] exclaimed that:

human resources is not limited to the inculcation of
skills and knowledge. It includes having values,
positive attitudes and motives consistent with the goals
and methods of development plan that will benefit the
future generations [1]. As a result, students need to
eschew deviant acts and embrace discipline that will
help them live a more successful life for the good of the
society. This is because any society whose educational
system does not consider the needs of the learner and
that of the society is bound to fail.

A society that is interested in intellectual and
moral values, a society that does not want to slip and
slide towards that materialism, secularism and
consumerism to which it is being drawn by weight of
the ever more mechanical life of technical civilization,
holds on to quality and credible education. (p. 15)

The teacher is the key factor in this Pope’s
message because of his or her role in curriculum
implementation in schools. Research has shown that
some of the teachers in high schools in Africa have
little classroom management techniques. They are
sometimes wanting in societal and Christian values, and
creativity in teaching methodology [3]. With this, it
may be difficult to expect maximum results from them
on the character formation of students. This creates

Character formation of students is a concern to
stakeholders in education. This is because there has
been a social outcry on the incidences of indiscipline in
high schools. The teacher is the key factor in helping
learners fight these incidences of deviant behaviours
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opportunities for students to be involved in incidences
of indiscipline [4].

Individualised learning is the centre of transfer
of knowledge, values, skills, and attitudes in the
education sector today. In order to ensure character
formation of students, the school environment needs to
be conducive to teaching and learning. The classroom
in a special way is the centre of learning in most
schools. Therefore, the teacher’s role in managing the
classroom is vital to students’ character formation and
academic excellence.

In order for education to lead its informative,
formative and transformative roles in the learner,
students need to be fully involved in classroom
activities. They need to participate in the discourse of
the discipline to think, speak, and be listened to as they
participate in the discipline's particular mode of inquiry.
This aids learners to develop competency and become
critical  thinkers in  classroom that provides
opportunities for intensive, structured interaction
among them. The interaction between the teacher and
the students is an essential part of teaching and learning
process. This is because classroom interaction
stimulates the learner’s involvement in the classroom. It
fuels the learner’s motivation and helps him or her to
see the relevance of the lesson [5].

Brophy [6] defines classroom management as
“actions taken to create and maintain a learning
environment conducive to successful instruction
(arranging the physical environment, establishing rules
and procedures, maintaining students' attention to
lessons and engagement in activities)” (p. 17). Based on
this definition therefore, teachers who play a
fundamental role in the cognitive, affective, and
psychomotor domains of learning of the high school
student needs to give him or her the opportunity to
develop his or her character properly through effective
classroom management. Effective  classroom
management sets the stage for character formation.
Without effective classroom management, classrooms
are disorganized and chaotic, and very little academic
learning and value formation can happen [7]. Effective
classroom interaction and management is the key to
integral formation of the learner. It facilitates group
work and enables the learner to develop his or her
personality in a very positive way. It gives the learner
many opportunities to respect and value the opinions of
others. It also helps the learner to learn and understand
how to work with others. By so doing, it helps to
develop and improve the skills of teamwork; hence,
cohesiveness, which is the core to character formation
and societal transformation.

Effective teaching and learning for students’
character formation cannot take place in poorly
managed classrooms [8]. Therefore, the teacher, a big
stakeholder in the teaching and learning process needs

to devise varied classroom management techniques to
redirect the behaviour of learners to positive pursuits.
This calls for behavioural agreement at the beginning of
the term. This is because effective classroom
management supports and facilitates effective teaching
and learning for academic excellence and character
formation of students.

Effective classroom management is generally
based on the principle of establishing a positive
classroom environment encompassing effective teacher-
student relationships [9]. When effective teacher-
student relationships exist, it becomes easier for the
teacher to guide the students. Proper guidance of the
child in school leads to moral and academic excellence
[10]. This study therefore opines that when the teacher
manages his or her class well, it creates room for
positive behaviour of students, hence, academic
excellence and character formation.

Theoretical Framework of the Study

The study hinges on the Classroom
Management Theory. Thomas Gordon was the
proponent of Classroom Management Theory. In his
books: Teacher Effectiveness Training [11] and
Discipline that Works: Promoting Self-Discipline in
Children [12], Gordon explicitly highlighted how an
effective classroom management enhances productivity
in the students. The basic tenet of Gordon’s approach to
classroom management is the importance of developing
meaningful and mutually beneficial relationships.

He believed that classroom discipline is best
accomplished by helping students acquire an inner
sense of self-control. He rejected traditional models of
reward and punishment because they are based upon
assertion of power and foster no intrinsic motivation.
He beautifully brought it out this way; “using rewards
to try to control children’s behaviour is so common that
its effectiveness is rarely questioned...the fact that
rewards are used so often and unsuccessfully by so
many teachers and parents proves they don’t work very
well...” [12]. Drawing from this quote, there is needed
to focus on how students’ conflicts can be resolved in a
way that will improve their relationships with their
teacher and peers.

In his Teacher Effectiveness Training, Gordon
[11] expressed that there are four basic components to
classroom management and these are; the behaviour
window, active listening, I-message and no-lose
conflict resolution. The purpose of the behaviour
window is to ascertain who owns a problem and what
skills to be used to solve it in case a problem exists. If
the student for instance owns the problem, the second
step for the teacher is to engage him or her in active
listening. This occurs when a teacher listens and reflects
back to a student their understanding of the conflict.
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This process communicates to the student that
the teacher cares and is genuinely engaged in the
conversation. If the teacher for example owns the
problem, Gordon suggests that the second step of the
resolution process begins with an I-message. This
means that the teacher will initiate the conversation by
explaining his or her feelings to the student. The
purpose of the I-message is to confront someone else’s
misbehaviour without being confrontational. The final
step is the no-lose conflict resolution. The purpose of
this final step is to come up with a solution that
everyone can be invested in [11].

Character formation is all about intrinsic good
behaviour. Drawing from Gordon’s theory therefore, it
is worthy to mention that the only truly effective
discipline is self-control developed internally in each
student. To develop students’ self-control, the teacher
needs to give up his or her powers of control and
authority and replace them with positive influence and
role modelling. Learners of the 21* century always
want to be listened to especially in any difficult
situation they found themselves. This is why at the
beginning of the class for a new term for example, the
teacher needs to sit and discuss with his or her students
the expectations and what they hope to achieve by the
end of the term. This would enable the learners
establish their focus and model their behaviours and
academic prowess.

Collective behavioural agreement is the key to
maximum classroom management [13, 14]. Here, the
teacher is expected to reach an agreement with the
students on how they want the class to be until the end
of the term. Each student is allowed to express his or
her feelings. After the agreement, the points are to be
displayed at the corner of the classroom and allowed to
remain there where everybody can see them and lead by
example. Another dimension is the proposition by
Sosnowski [15]. According to him, in order to manage
discipline effectively, there is need for teachers and the
school administration to involve the learners in drawing
up the rules and regulations of the school.

A critique to Thomas Gordon’s Theory of
Classroom Management shows that the basis for
manageable classroom is  developing positive
relationships with students. Many other educators
support this idea through the use of I messages and
active listening [13, 14]. The active listening strategy
for example is employed when a student is given the
opportunity to express him or herself with regard to an
issue concerning him or her. For example, as
Sosnowski [15] expressed, if a student routinely does
not complete assignments, instead of creating
consequence for the disruption, the teacher would speak
with the student privately and listen to the student’s
reasons for his or her behaviour.

Thomas Gordon’s Theory of Classroom
Management has many positive aspects especially in his
tenets of the behaviour window, active listening, I-
message and no-lose conflict resolution. Despite that,
some of his critics especially, Kounin [16] disagreed
with his approach. Kounin was a firm believer in
preventing misbehaviours from occurring in the
classroom by setting expectations at the start of the term
or school year. He argued that Gordon focused mainly
on resolving conflict after it arises. He further stated
that Gordon did not take any preventive measures in
avoiding conflict.

On the account of preventive measures in
avoiding conflict, there is need to set expectations at the
start of the school year, which shapes the behaviours of
students. This is because students are likely to
misbehave simply due to not being aware of how their
teachers expect them to behave. After teachers elicit
clear and concise expectations for their students, other
forms in which to prevent misbehaviour include the
creation of engaging lessons, teacher preparation and
organisation plus a focus on movement [14]. This
scenario is difficult to be found in most public high
schools in Africa. Teachers are the sole authorities. The
learners are seldom given the opportunity to discuss
behavioural agreements in school. The administration
reads out the rules and regulations and expects them to
abide by them.

The researchers in the current study strongly
believe that classroom management is the panacea to
the incidences of indiscipline such as disobedience,
disrespect, lying, bullying, examination malpractice,
and truancy. Classroom management also helps
students acquire the virtues of honesty, hard work,
collaboration and responsibility. The researchers hold
Gordon’s Theory of Classroom Management to a
greater esteem. That notwithstanding, they are of the
opinion that sizable classroom of 1:30 with adequate
teaching and learning facilities is an added advantage to
classroom management. That is, it is easier to transfer
values in students if the teacher has a manageable
classroom of thirty students per class.

Review of Related Literature on Classroom
Management and Character Formation

The management of human beings can be
problematic if the manager lacks the techniques
involved. It can also be rewarding if the manager
follows and maintains relevant procedures in the act.
Learners of high school age in Africa would like to act
out in one way or the other due to their adolescent
stage. These learners are always adventurous and are
eager to explore different ways of learning. Sometimes,
their creative ways become disruptive in the class and
have adverse effect on their social life. Therefore,
effective classroom management is the key to
checkmate the excesses of these young learners and
redirect them to positive pursuits.
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This review focuses on lesson preparation:
instructional objectives and their achievement, and
instructional strategies or skills. It also considers the
teacher and learner performance activities, and the
instructional resources employed in the process of
teaching and learning. Instructional procedures that this
review dwells on are observation, demonstration,
collaborative learning, feedback or reinforcement, and
role modelling. In addition, the review focusses on the
use of group or varied learning experiences and skills in
content development, learners’ active participation in
class, the teacher’s language and his or her ability to
engage learners in class. The teacher-learners’
relationship, teacher’s  questioning skills and
questioning type are also considered as bedrock in
classroom management that translate to learners’
character formation. Furthermore, the review looks at
creativity in the use of instructional resources, the
teacher’s confidence, and the ability to create an
environment conducive to teaching and learning as
influences on the character formation of high school
learners in Africa.

Mumtaz and Ahmad [17] did a quantitative
study on classroom management strategies in Pakistan.
The sample of the study consisted of 50 teachers of
each public and private sectors, and the researchers
used stratified random sampling technique to select the
participants of the study. They developed a
questionnaire three-point rating scale of ‘yes,” ‘no,” and
‘undecided,” for data collection. The study disclosed
that physical setting of the classroom, teacher-learner
relationship, classroom rules, and varied learning
activities and questioning techniques, immediate
feedback and rewards, and effective instructional
resources have positive influence on the learners’
academic achievement and character formation. The
study concludes therefore that classroom management
strategies are a crucial part of teachers’ success in
creating a safe and effective learning environment for
students. Specifically, that adequate preparation of the
lesson is the key to learners’ academic excellence and
character formation.

In the same vein, Oliver, Wehby and Daniel
[18] studied teacher classroom management and its
effects on students’ behaviour in the USA. They
adopted a quantitative paradigm, specifically, the
experimental design. The researchers randomly
assigned to treatment and control or comparison
conditions the participants of the study. The participants
in the treatment and control conditions were matched
and the matching variables included a pretest for at least
one qualifying outcome variable or the study
statistically controlled for pretest differences using
ANCOVA. Their study reveals that teacher’s classroom
management practices have a significant, positive effect
on decreasing problem behaviour in the classroom.
Teachers who use effective classroom management can
expect to experience improvements in student

behaviour and improvements that establish the context
for effective instructional practices to occur.

The missing link in their study is the inability
to identify explicitly some of the classroom
management techniques that could help improve
students’ behaviour, unlike Mumtaz and Ahmad [17].
However, their study disclosed that teacher proficiency
with classroom management is necessary to structure
successful environments that encourage appropriate
student behaviour. Going further, Oliver, Wehby and
Daniel [18] concurred with Oliver and Reschly [19] and
Mumtaz and Ahmad [17], that adequate teacher
preparation, therefore, is an important first step in
providing content knowledge and opportunities to
develop proficiency in classroom management. This is
also the position of the current study. For the current
study, when a teacher takes his or her time to prepare
the lesson well, mapping out the specific instructional
objectives that the students would achieve by the end of
the lesson, supporting the objectives with concrete
teaching skills and instructional materials, then, there is
possibility of a high percentage of positive learning
outcomes.

In his master’s thesis that he submitted to the
State University of New York, Gattellaro [20] affirms
that classroom management has been an issue in all
classrooms even to experienced teachers due to rapid
cultural changes. In this qualitative study, he explains
that teachers have varieties of techniques of maintaining
discipline in class. One of the ways that the study
identified was the use of green/yellow/red cards. The
study emphasises that almost every student would like
to go home with green card shown them due to fear of
their parents’ phone call when they received yellow or
red cards in class.

To consolidate this, is the need for an
intervention plan in the form of ‘STARS’ as a positive
behaviour support model. This model aims at
supporting a healthy and positive classroom
environment. According to the study, STAR stands for
Safety first, Take responsibility, Act as a team, Respect,
and Show kindness. This slogan is inculcated in every
learner and he or she does his or her best to follow it.
This intervention plan can effectively work in the
western society than in the African society, the study
site. That notwithstanding, the essence of the behaviour
support model is effective learner-teacher relationship.
It is observed that yelling and punishment are no more
vital in classroom management for the character
formation of students. Rather, social rewards, verbal
cues, and intrinsic motivation. In the context of the
current study, we can look at them from the angles of
feedback and reinforcement. This is in similarity with
the theory of classroom management that the current
study is anchored on.
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Furthermore, Gablinske [21] did a case study
on the effect of student-teacher relationships on
students’ learning. Her qualitative study focused on the
affective domain of learning. Classroom climate and
teacher interaction behaviours were the major themes
the study revealed that could translate to the cognitive
and affective formation of the learner. The study
emphasised that the teacher in collaboration with the
students need to build a sense of community in the
classroom and sense of ownership of classroom. This
would help to manage disruptive behaviours in the
class. In addition, there was need to give constant
feedback to students in order to enhance their
commitment to the rules of the classroom. This sounds
theoretical! Can it really work in most public high
schools in Africa?

It seems constant feedback, and specifically
reinforcement can work effectively in enhancing the
character formation of learners in Africa. Kinyanjui et
al. [22] investigated  classroom instruction
reinforcement strategies in primary schools in Kikuyu
district of Kenya. The study adopted mixed methods
paradigm and was guided by Operant Conditioning
Theory. The study disclosed that social reinforcement
such as praise was the most popular reinforcement
strategy used in the teaching and learning process. It
stresses that learner’s value verbal praise, and positive
remarks in their written work. This finding also agrees
with the scholars who emphasised positive classroom
climate as the core to the transfer of knowledge and
inculcation of values to the learners.

In buttressing classroom climate, Katharina
[23] explains classroom climate as the social climate,
the emotional and physical aspect of the classroom. Her
study affirms that classroom climate influences

students’ growth and behaviour. That, a positive
classroom climate supports student-teacher
relationships, and it feels safe, respectful, welcoming
and supportive of student learning. On the other hand,
the study found that some teachers present lessons
without much enthusiasm. In so doing, fail to show the
students the value of the subject. The study therefore
recommends that to transform the lives of the learners,
the teacher needs to make the subject interesting and
important, and motivate the learners by giving them
constant feedback and reinforcement. The researchers
of the current study believe that enthusiasm on the part
of the teacher would make the learners to be interest in
what goes on in the classroom. Therefore, constant
reinforcement in terms of praise for good behaviours
are likely to motivate learners to be disciplined in class.
This praise needs to be sincere and natural and should
be accompanied with appropriate gestures and actions.

The study of Goss, Sonnemann and Griffiths
[24] confirms that it is vital that teachers create the right
classroom climate for learning. This enhances character
formation. According to their study, when students are
engaged in class, they learn more. The study stresses
that raising students’ expectations, the teacher
developing a rapport with students, establishing
routines, and challenging students to participate and
take risks affect how much students engage and learn in
class. This concurs with the current study that effective
classroom management is key to students’ learning
achievements.

Conceptual Framework of the Study

Figure 1 presents the conceptual framework of
the study. The related literature on the phenomenon
studied, and the theory that the study hinges on,
informed the conceptual framework of the study.

Independent Variable

/ CLASSROOM \

MANAGEMENT
- Instructional
Objectives

- Instructional
Strategies/Skills

-Teacher Performance
Activities

Dependent Variable

CHARACTER
FORMATION

I Positive Change of Behaviour

I Resilience

I Self -Regulation

I Empathy

I Respect

I Honesty

I Hardwork

I Generosity

-Learner Performance
Activities

- Instructional

\R esources

/

SRS S ——

v

+ Cooperation

I Responsibility

I Love of God, Self & Neighbour
I Transformation of the School

I Development of the Society

- Teachers” Values
- Students’ Characteristics
- Classroom Facilities

Fig-1: Character Formation
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Figure 1 shows the conceptual framework of
the implications of classroom management on high
school students’ character formation in Africa. It is a
relationship between the independent, intervening, and
dependent variables. In this conceptual framework,
classroom management is the independent variable. The
independent variable comprises instructional objectives,
instructional strategies/skills, teacher and learner
performance activities, and instructional resources. The
researchers ascertained the influence of these properties
on the dependent variable.

Character formation is the dependent variable.
In the conceptual framework, the dependent variable
comprises disciplined and transformation-oriented
students. This means that if the teacher concretely
specifies what he or she wants the learners to achieve
by the end of the lesson, adopts the right methodology
and uses effective instructional materials in the
classroom, classroom management becomes easier and
yields to the character formation of the students.

In the conceptual framework of the study,
there are also extraneous variables. These stand
between the independent and dependent variables. They
also have influence on the phenomenon being studied.
These variables are teachers’ values, students’
characteristics, and classroom facilities.

Classroom Observation: A Case Study

In trying to ascertain how an effective
classroom management could lead to the character
formation of learners in high school in Africa, the
researchers observed teaching and learning in a class.
The observation was done in a public high school. It
was a forty-minute lesson of Christian Religious
Education (CRE). The number of students in the class;
that is, the class size was thirty-three (33). The class
was overcrowded due to lack of class space and basic
teaching and learning facilities such as tables and
chairs.

In Nigeria for example, it is worth to note that
the national policy on education stipulates 1:40 as the
teacher-student ratio [25]. Nevertheless, class size and
teacher-student ratio are not the same. Class size is the
number of learners in a teacher’s room daily for whom
the teacher is accountable; while the student-teacher
ratio is generated by dividing the number of students in
one school by all educators who serve in the school
[26]. Hence, the study focused on the class size and not
the teacher-student ratio. Therefore, the class size the
study observed was 33.

In some schools, these could mean a
manageable classroom where there are instructional
facilities. However, in this Case, it was not a
manageable classroom, and it promoted indiscipline in
class. The desks and tables in the class were so close to
each other that there was no space left for the teacher to

move round the class for individualised learning. Even
so, some students who came late to class did not get
chairs to sit on. They were forced to stand and some
managed to share with their colleagues during the
lesson. It was however, uncomfortable for them. This
confirms the study of Maphosa and Mammen [27] that
unmanageable classrooms lead to learner indiscipline in
South African schools.

Availability of infrastructures and facilities in
the right quantity and quality is necessary in attaining
educational goals. Therefore, according to Ige [28], a
school with inadequate classrooms and facilities such as
chairs, lockers, libraries, textbooks, laboratories, and
workshop will be uncomfortable for students to learn.
The researchers in the current study strongly believe
that when there are adequate facilities in the class that
can accommodate the learners, teaching and learning
become more learner-centred, and collaborative
learning and teacher-learner interaction strengthened
resulting to character formation and academic
excellence.

Due to the overcrowded nature of the class,
collaborative learning was not enhanced. Some students
were making a noise in the class, while some
concentrated on the disciplinary action being meted on
one of them who disrespected the teacher on duty. The
CRE teacher felt helpless, but continued teaching. This
would have been a better opportunity for her to use that
incident of disrespect and stress discipline in school.
This is because according to Jay [29], the teacher has it
as a duty to present different anecdotes to students,
which would inspire and teach them to be morally
responsible with their own actions; hence, character
formation.

The students dressed decently in their school
uniform. The teacher also dressed decently according to
the stipulated dressing code of teachers in that region.
The teacher was in white shirt and black skirt. The
clothes were neatly fitting on her. It is presumably that
the students might have been taught to dress decently as
their teachers do. This supports Falade [30] that
students learn by imitating other people’s behaviour.

Their teacher has become their role model in
terms of dressing. Nevertheless, there were few of them
that did not put on their pairs of socks. Therefore, to
establish  discipline in students, the Classroom
Management Theory of Gordon [11] recommends
involving learners in drawing up behavioural
agreements in school. Due to non-involvement of
students in drawing up the behavioural agreements,
they find it difficult to accept responsibility for their
acts of indiscipline in school. This supports Bluestein
[14] that effective classroom management is the key to
the character formation of students.
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The teacher was time conscious to begin her
lesson, but, in the process of teaching, she lost her time
management and encroached into another teacher’s
lesson. This is where effective lesson plan is necessary
whereby it becomes a guide to what the teacher teaches
and the procedure he or she uses at any given period in
the lesson development. This confirms Obaga [31] that,
in the process of teaching CRE, time management is a
factor that can either enhance or inhibit the transfer of
knowledge and values in students for their character
formation.

The lesson for the day was about the “Birth of
Moses” (Exodus, 2:1-10 The African Bible). As the
teacher began the lesson, she did not see the need to
state the instructional objectives. This is in harmony
with Kimosop [32] that majority of the teachers in
Kenya were knowledgeable on objective writing and its
usefulness, however, most of them did not set any
objective while teaching. He differed from this and
recommended that it is better for the teacher to let the
learners know what is expected of them. According to
him, this will encourage better instruction, more
efficient learning results and better evaluation.

In the lesson development, the teacher set-
induced the learners by a review of the previous lesson
where they were looking at: “Leadership Qualities.”
She used the Socratic Method of teaching; questions
and answers, in establishing knowledge transfer in the
learners. This was quite commendable. Nevertheless,
she did not ascertain the entry behaviour of students
before starting the new topic: “The Birth of Moses.”
Entry behaviour describes the behaviour in the forms of
acquired knowledge, values, attitudes and skills, which
the learners have acquired or are able to demonstrate
before entering into the present lesson. In Christian
Religious Education, it enables the learner to associate
his or her experience with that of the Biblical
experience [5].

In her instructional technique, she used only
the Socratic Method. This was not fair enough on the
students since the Christian Religious Education
curriculum  [33] stipulated varied instructional
techniques for the topic such as: reading of Biblical
passages, group discussion, role-play and watching a
film on Moses. These varied techniques would have
helped in the transfer of values to the learners. Brady
[34] agrees with the researchers and explains that the
use of varied instructional techniques in teaching helps
for value clarification in the learner.

Furthermore, the study observed that during
the lesson, the learners did not have the opportunity to
the read the Bible passage of the topic; Exodus, 2:1-10.
At the start of her lesson, she asked: “Who has a Bible
here?” It was discovered that no student had the Bible.
She never commented on that, instead, she continued
with her lesson. Apart from the Bible, it was also

observed that none of the students had the CRE
textbook. This concurs with Ngussa [35] who studied
integration of media resources in Christian Religious
Education in Kenya. The study found that the CRE
teacher had textbook and the Bible, but the students had
none. The study therefore concluded that it is very
important for students to have their educational
resources because if they do not have them, it could
hinder their private study at home since most of them
were day scholars.

On the teaching methodology, the teacher used
expository method in her lesson throughout. She was
‘talking’ most of the time and seldom drew from the
students’ points and consolidated them. Despite having
mastery of the subject matter, the lesson was teacher-
centred and not learner-centred. She also entertained
‘chorus answers’ in her class, which was not a good
instructional approach in teaching and learning. This
confirms that the learner-centred approaches of
teaching are far-fetched in some public high schools in
Africa. It also agrees with Ohwovorione [36], Falade
[30], and Njoku and Njoku [37] that most secondary
schools in Nigeria use the teacher-centred method in
teaching Christian Religious Studies. The implication of
this methodology is that, this approach inhibits easy
transfer of values, virtues and morality to students.

Finally, her reinforcement and punishment
techniques were fair. She drew from the responses of
the students and consolidated their points. She rebuked
noisemakers and called their attention to the lesson. It
was a good classroom management technique.
Nevertheless, due to time constraint, she was not able to
evaluate her lesson in order to determine the extent to
which the objectives were achieved. This was due to
lack of proper time management. This created a big gap
in the lesson. This is because if a teacher wants values
and knowledge transferred to the learners, there is need
to involve them in a practical manner. Giving the
learners a practical exercise to do at home; such as
visiting new born babies in the hospital, would have
aided in the transfer of values and virtues to the
learners; hence, character formation.

CONCLUSIONS AND RECOMMENDATIONS
This study has been able to establish that
classroom management is a critical part of effective
instruction. That precise and directional specific
instructional objectives, instructional strategies, concise
and concrete teacher and learner performance activities,
and effective instructional resources breed disciplined
and transformation-oriented  students.  Effective
classroom management, which starts with adequate
lesson preparation yields positive result in the process
of teaching and learning. When students are motivated
and allowed to link the lesson with their experience,
they own the lesson and remain disciplined in class.
Positive classroom climate enables the student to feel
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cared for and be engaged in school activities that lead to
positive pursuits in life.

Similarly, in a poorly managed classroom,
effective teaching and learning finds it difficult to
thrive. This is because, if there are no apparent rules
and regulations guiding students’ behaviour in the
classroom, they tend to be disorderly and disrespectful
leading to incidences of indiscipline. Therefore,
maintaining order in a classroom is basic in the act of
teaching and learning. This is because a conducive
classroom environment promotes students’ character
formation in high schools in Africa.

Drawing from the findings of the study therefore, the
researchers make the following recommendations:

1. Since effective classroom management for the
character formation of students starts with the
adequate preparation of the lesson, teachers in
high schools in Africa are encouraged to take
this aspect of teaching and learning process
serious. They should specifically consider the
affective domain of learning in stating their
instructional objectives. Similarly, they should
be enthusiastic enough to provide students
with  highly  explicit  directions  and
explanations concerning the content of the
lesson. In addition, teachers should encourage
the initiative of learners. They should promote
growth mind-set by allowing students to work
ahead in certain topics, and do presentations in
order to reinforce the teacher’s lesson
materials.

2. Reinforcement in form of verbal praise was
also discovered to be a powerful tool in
classroom management for the transfer of
values in the learners. Therefore, teachers are
advised always to use different reinforcement
strategies in encouraging learners to achieve
their learning outcomes. A teacher should
recognise hard work by openly congratulating
students, encouraging ideal behaviour and
inspiring the class. Furthermore, a teacher
should be passionate enough in his or her class
in order to motivate the learners to learn.

3. Teacher’s professional competence and
confidence was also confirmed as the key to
classroom  management and  character
formation of students. Based on this therefore,
teachers should establish a positive learning
environment by showing their passion for the
subject matter, and being active in moving
among the students. This would help learners
to identify with their teacher who they take as
their role model.

4. Teachers are the key agents of curriculum
implementation. The study found that the use
of varied learning activities and instructional
resources make learners remain focused in
class, and it enhances the transfer of values in

them. Therefore, teachers should use learner-
centred approaches such as drama, role-play,
debate, discussion, and demonstration, in
teaching. Furthermore, they have to use varied
instructional resources such as video clips,
charts, maps, PowerPoint, and realia in
teaching. These will help to sustain the interest
of the students, help them to understand what
they have been taught, and help transform their
lives positively.

5. The study also observed that non-involvement
of the learners in drawing up the rules and
regulations of the class can hinder their
ownership of the activities of the class. On this
ground, the teacher is encouraged to ask
students what they think is the acceptable and
non-acceptable behaviours in the class. The
teacher should encourage the students to
suggest rules for the academic year. He or she
should make sure that the behavioural
agreements are written down and everybody
gets a copy for reference. In any case of
misbehaviour therefore, the teacher should
avoid punishing the entire class, rather address
isolated behaviour issues so as to avoid hurting
the built relationship with the serious-minded
students.

6. Since good behaviour thrives in a serene
environment, the school administration should
provide the right environment for the teaching
and learning. First, principals need to reduce
the class size; 1:30 is preferable for optimal
delivery. This is because large class sizes
interfere in the inculcation of values in each
learner. Individualized learning thrives most in
a manageable classroom where all teaching
and learning facilities are available. Second,
the principals should ensure that the Ministry
of Education provides relevant and adequate
instructional resources for the teaching and
learning process.
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