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Introduction:          
This work is concerned with the growing short-comings in teacher preparation and education and the worry is daily re-enforced by further degradation of the system.  Ukeje (2006) while discussing teacher education said  “It is axiomatic that the educator must first be educated. But here in Nigeria, a situation   has existed  where most educators are, at best, half educated”. This is an unfortunate situation because the expectations are high in the 21st  century  which is characterized by ‘knowledge economy’ (Nzewi 2009). Therefore the need to re-engineer teacher production for effectiveness in the 21st century. This  work re-presents a comprehensive English Language curriculum and suggests the use of workshops  to improve the standard and effectiveness of teachers of English bearing in mind  the enormity of the role of the English Language in the education system of this country. 

Concept of teacher education

Teacher education is that component of the educational system charged with the education and training of teachers to ensure that they  acquire the competencies and skills of teaching for the improvement  of  the quality of teachers for the school system (Afe, 1993).
The need to train teachers has been spelt out many centuries ago when a French priest Saint Jean Baptist opened the first teacher education institution in 1680 in France (Imogie 2010:2a). Since then, the need to train teachers became obvious and  various groups or governments  have engaged in the training and re-training of teachers as a means of improving the education system. In Nigeria, training of teachers started shortly after the missionaries opened schools and needed more hands to assist with the schools. So the missionaries started by converting very bright pupils after a little ‘brushing’ into ‘pupil teachers’. Later, with a little more training   the pupils could become ‘School  Masters’ with ‘Teachers’ Certificates’  (Imogie 2010:3a). All these happened in Nigeria in the late 20th century. Today in the 21st  century Nigeria, the education system has witnessed various policy and structural changes. Teacher education is not left out. For instance, the scope of teacher education has been enlarged and even the minimum certificate for entry into the teaching profession is now the National Certificate in Education(NCE) FGN(2004 revised:40). The same policy document  approves  the following institutions, among others,  giving  the required professsional  training to pre-service teachers: 

a) Faculties of Education in the Universities

b) Colleges of Education

c) Institutes of Education

d) National Teachers’  Institute

e) Schools of Education in the Polytechnics

f)  National Institute for Nigerian Languages (NINLAN)

g) National Mathematical Centres (NMC)

The above institutions have been entrusted with the training of  professional teachers who will hold B.A.(Ed), B.Sc. (Ed), B.Ed and NCE which qualifies them to teach in our educational settings.

Objectives of Teacher Education Programmes

 The national objectives stated in the Nigerian Constitution of 1998 and the various National Development Plans set the pace for educational development whose goals are still being pursued today through schools manned by teachers produced through Teacher Education Programmes.

It is important to note that teacher education programmes in Nigeria are guided by the National Policy on Education(sic) whose purposes are clearly stated, namely:

(i) To produce highly motivated, conscientious and efficient classroom teachers;

(ii) To encourage a spirit of enquiry and creativity in teachers;

(iii) To help teachers to fit into the social life of the community and society at large to enhance their commitment to the national objectives. 

(iv) To provide teachers with the intellectual and professional background adequate to changing situations;

(v) To enhance teachers’ commitment to the teaching profession.

These objectives and purposes sound very meaningful, laudable and pragmatic. The question is: to what extent have these objectives been realized? 
 The attainment of the goals and objectives of education in any nation  depends on the professional competence  of the teachers. This fact is clearly stated in the National Policy on Education of the Federal Government which stated that no education system can rise above the quality of its teachers (FGN 2004:29). A  teacher could be said to be one who imparts knowledge to others. Such a person must have undergone  a teacher training programme covering principles of teaching, practice of teaching and other education requirements like Psychology of Learning, Sociology of Education, Historical Foundations of Education, Guidance and Counselling etc. Also included is a period of internship. So after all this we can now see a teacher  as a professional who deliberately uses knowledge gained, experiences,  and techniques to inspire learning.(Mkpa 2009). A teacher’s primary mission is to help facilitate learning and be the embodiment  of ethics, values, and moral standards of the community. So both knowledge of subject matter, pedagogic knowledge as well as  conformity with acceptable standard of values are very important. What sets teachers apart as professionals is their close contact with other young people and the need to act as role models. 

Teaching like other professonals world wide are expected to  have special knowledge and skills in the art and science of teaching which non- professionals do not have.  Such knowledge and skills should make  a marked difference between people who practice teaching wthout  prior training and the professionally trained  ones. So the process of academic and professional ( Imogie 2010, Ukeje,2006, Mkpa 2009).

Teacher Education and Professional Training

  The system of training teachers is critical to the professionalization of teachers and their ability to satisfy the reason for their professional training. Hamilton as cited in Imogie (2010: 2a), had this to say about the professional training of teachers

The system of training teachers is the keystone of any national educational system in a rapidly developing country such as Nigeria. The efficiency of teacher training will be the main determining factor in the success or failure of education to meet the country’s needs.

Teacher education is an aspect of tertiary education that is concerned with equipping prospective teachers with relevant knowledge and skills that will enable them to function effectively in the  teaching profession.  It has been argued that  teacher education is the professional education of teachers  towards attainment of attitudes, skills and knowledge considered desirable so as to make them effective in their work in accordance with the  needs of the society. Therefore teachers are professionally made not born. Oriafor (2009) stated that teacher education is the sum total of educational experiences to which the prospective teacher is exposed in preparation for being inducted into the sacred and noble profession of teaching. The need for training cannot be over-stressed . The Nigerian Government  echoed   it when it stated in the National Policy on Education (FGN2004 revised:39) ‘that all teachers in the education system shall be professionally trained  based on clearly specified goals and objectives’ .The essence of the training is for the teachers to be properly  grounded in academics, in  pedagogic skills and be groomed in sociological and cultural characteristics of the society  in which the learners are born or found and  be adequately  grounded  psychologically  to be able to handle learners with adequate care (Oriafor 2009). This is further highlighted in the National Policy on Education (FRN2004:39) where the goals of teacher education are highlighted as follows:

1. To produce highly motivated, conscienscious and efficient classroom  teachers for all levels of our education system.

2.  To encourage the spirit of inquiry and creativity in teachers.

3. To help teachers  fit into social life of the society and to enhance their commitment to national objectives.

4. To provide teachers with intellectual and  professional backgrounds  adequate for their assignment  and make them adaptable to changing situations in the society and

5. To enhance teachers’ commitment to the teaching profession.

After training in these institutions, prospective teachers can now obtain any of the professional certificates earlier mentioned. It is expected that a prospective teacher should undergo a three-month period of internship in a school for teaching practice. As Jekayinkfa (2004 cited in Imogie 2010b) put it:  … in the process of professional practice, the teacher acquires absolute knowledge needed to practice  the occupation. For example a doctor requires at least one year of housemanship in a specialist hospital; a pharmacist requires one year of internship in a pharmaceutical company or hospital; an engineer at least one year of industrial experience in an engineering  establishment and a lawyer requires  at least one year of training in a law school to qualify as a professional. It is regretable that teachers are not serious with their teaching practice which is the internship. Why not teachers take their own internship seriously?.

Some scholars  like Lassa (1996), Mukhtari (2013) agree that the professional training of teachers (eg teachers of English) generally involves   four  fundamental components namely: 

a). General studies to include selection of courses students are given to improve their general knowledge in language and communication arts, ICT, Science and society, etc.

 b)Professional Studies which includes courses in the broad areas of Educational Foundation, Psychology, Curriculum, Administrations, Technology, Sociology  etc

c) Specialist areas in the Arts, Sciences  or Social sciences.

c) Teaching practice which is the practical component  of teacher education  

Oriafor  (2009) summarized these four fundamental elements ot teacher education  as simply the theoretical and the practical components. He went on to say that there must be a balance between the two—academic subject content and educational courses while teaching practice (TP) must be accorded significant attention in terms of duration and supervision.

Scholars like Imogie (2010a) proposed a different  schema  for 5 year  pre- service teacher training  thus: three years academic  courses in subject areas,  one year educational and pedagogic courses, one year Practical Teaching/Internship so that the teaching profession will be taken more seriously because there are complaints that Teaching Practice is not taken seriously. (Mkpa 2006,  Imogie2010, Ukeje 2009, Igbokwe 2010). So a lot is left to be desired about the professional training of teachers.

 Some areas of concern in teacher education.

There is every need for reform in the teacher preparation programme in terms of duration and structure. Take a look at the following. 

a). Some of the programmes are too short to allow pre-service teacher acquire enough knowledge to become effective teachers. It was this consideration that led to the scrapping of the TCII which made NCE the lowest teaching qualification in this country today. Even now, Colleges of Education are not very attractive any more. Imogie (2010: 5) pointed this out when he said  ‘The ultimate ambition of every College of Education student is to be a university graduate. Those of them who are there now are   just there to buy time. Hence Colleges of Education are no longer very attractive to students (Etsu Report, 1977 cited in Imogie 2010b). The Federal Government policy by JAMB to send students with low scores of 150 or less to Colleges of Education has not helped matters.

b). Another area of concern is the One- Year Post Graduate Diploma in Education (PGDE) awarded by National Teachers’ Institute, in affiliation to Usman Dan Fodio University  or one year  Professional Diploma in Education (PDE)  by educational institutions in this country. This is a haphazard arrangement. One year is certainly not enough to becomes grounded in all the educational courses, principles of teaching, Teaching Practice(TP) and practical teaching, and project writing. In one  year only a pre-service teachers secures a PGDE Certificate and begins to parade as a professional  teacher and proceeds  to register with Teachers’ Registration Council of Nigeria (TRCN).  It is the view of some scholars that this is grossly inadequate (Lassa 1999, Mukhtari 2013).

c). Another sore area is the issue of Teaching Practice. This aspect of teacher preparation is grossly abused. In Nigeria, teaching practice  lasts for a term of twelve weeks as against what obtains in many other countries of the world. Studies by Ukeje (1996) and Abeokuta (1990 as cited in Igbokwe 2010) have shown that Teaching Practice(TP) occupies 50% of the entire Teacher Education programme in countries like Chile, Cyprus, India, and Paraguay; 30% in Canada, Egypt, United Kingdom, Bangladesh and less than 18% in Nigeria and Morocco.

d). The timing of the teaching practice may also be a problem as it sometimes  clashes with other activities in the practicing school such as examinations, holidays  etc

   e).  Another critical problem is the issue of supervision of teaching practice students. The lecturers involved sometimes do a shody job. Urevbu (2004 in Imogie 2010b)  noted the following as some of the problems besetting teaching practice supervision:

· Some lecturers participate in the teaching practice with a laisse-fair (uncaring) attitude.

· Some lecturers travel to the schools only to register their presence without supervising the students.

· Some lecturers simply stand –by at the corridor only to peep at the student-teacher without a good knowledge of what the student teacher is doing in the classroom.

· Some lecturers observe only the introduction and the end of the  lessons and hereafter award grades based on these.

· Some lecturers do not observe  the lessons at all and simply award grades based on the write-ups made in the students-teaacher lesson notes.

· Some lecturers do not actually supervise the students. They award grades even to students who did not do the teaching practice.

· Some lecturers are perpetually in a hurry. They supervise and award grades to ten students  in one period.

In addition, the students also have their own problems. Some students only appear on the day of practical teaching examination while others disappear from the practising school the moment the TP examination is over.  

Re engineering the teacher education process

The National Policy on Education (FGN 2004 rev:41) made provisions for a period of internship as is done in some other professsions thus: Newly qualified teachers shall serve a period of internship on one (1)year for degree holders and two (2)years for NCE holders. But this aspect of the training is ignored. But the internship is equivalent to the house officer period which doctors undertake after graduation. Pre-service teachers should be paid during this period so that they can work under the mentorship of older and experienced teachers. In fact,  a standard five-year model has been recommended by the National University Commission (NUC) minimum benchmark. (See table 1).This model will trim down the unwieldy numbers that now troop into  the teaching profession to do the one year programme.   

Table 1. A model for a 5 year Teacher Education Programme

	YEAR
	!st Semester
	2nd Semester

	1
	Course work
	Course work

	2
	Course work
	Course work /University Clinical Teaching Practice 

	3
	Course work
	Course work /University Clinical Teaching 

Practice

	4
	Course work
	Course work /University Clinical Teaching 

Practice

	5
	Internship/Industrial Training leading to Induction/Registration by Teachers Registration Council of Nigeria (TRCN).
	

	
	
	


Adapted from Imogie (2010).

The training and retraining of teachers has been a priority in the Millennium Development Goals project and this should be sustained as it motivates and retains the teachers on the job. 

The English Language teacher preparation/ Curriculum:

This paper also examined the English language teacher preparation by taking a look at the curriculum. A standard curriculum is necessary for effective English language teacher production. Ogunyemi (2009) sees curriculum as the planned  and unplanned experiences received by learners in  the process of their formal and informal education. The activities help to bring about positive changes in the the students. The school curriculum is broken down into subjects and each subject teaching and learning is guided by the curriculum. The English Language Curriculum in Nigeria during the colonial era was very limited and lacked the strength to foster self reliance (Fafunwa 2004). After independence there was urgent need to review the curriculum to meet with the demands of the society. This led to a draft of the National Policy on Education to guide us in the formulation of the curriculum which should be relevant to the needs of the society.

The importance of the English language cannot be over-emphasized. NERDC (2007 as cited in Onyia (2010)) indicates that English is the ‘’primus inter peres’’ among core  subjects in the curriculum. Below is the English Language curriculum as prepared by NERDC.

In  2007 JSS 1---3 English Language Curriculum   following the declaration of a 9—year  Basic Education programme to cover emergent needs of  merging primary and Junior Secondary School  in order to realize the Millennium Development Goals (MDG) and comply with the National Economic Empowerment and Development Strategies (NEEDS).

The JSS (Upper Basic English Language Curriculum)

The content of the JSS English Language Curriculum focussed on the 4 language  skills of Listening, Speaking,Reading,and Writing, Grammatical Accuracy and Language Appreciation under literary. In addition also is included communicative competence.

The Objectives of the JSS English Language Curriculum is intended to be remedial and developmental.

a) Tackle the language deficiency  brought in from the lower basic

b) Develop language proficiency for both upper basic and post basic;

c) Develop the language proficiency necessary for performing well in other school subjects.

Senior Secondary School  English  Language Curriculum

This is a continuation of JSS curriculum. It strengthens the language skills, to enable effective communication and to ‘ensure that students can listen effectively to any speech/lecture, speak fluently and intelligibly, read materials of varying length and difficulty at all levels and write logically.

Objectives of SSS English  Language  Curriculum (NERDC 2007)

a)Building upon the language skills developed at the upper basic

b) Developing the four language  skills to enable students undertake higher education  without problems.

c) Equiping secondary school levers with a satisfactory  level of proficiency in the language for use in their work places.

d)Stimulating in them the love for reading as a pleasurable activity.

e) Promoting and enhancing the various language skills and competencies for effective national and international communication.

The four skills are broken down into Oral Literacy and Literacy Skills

Oral Literacy—Spoken English:

 Consonant , vowel sounds, stress, syllable and intonation

Oral composition skills which includes narrative, descriptive, expository, and agumentative types  of compositions.

Speaking to persuade /convince

Reading and appreciating poetry

Summarizing a talk or lecture etc

Oral literacy—Listening comprehension

The skills covered include

Listening to grasp main points or ideas

Listening  to  identify details

 Listening  to identify the speakers mood, tone and purpose.

Listening for summary through identifying key words

 Listening to tell the meaning of words in a context

Listening to identify the speaker’s style

Listening  to answer questions

Listening  to recorded speeches for comprehension

Listening  to find implied meaning

Listening  for critical evaluation

Literacy Skills for Reading

Reading comprehension

Reading for main ideas or story line

Reading to comprehend supporting details

Reading to comprehend word meaning through context

Reading for summary 

Reading to make notes

   Reading for main gist

   Reading for implied meaning

    Reading.for critical evaluation etc

Literacy Skills for Writing

Continuous Writing =   Narrative, descriptive, expository and argumentative types.

Letter writing, speech writing, record keeping, writing articles, creative writing, free writing, report writing.

Grammar:

Here grammar is presented under structures

The Parts of Speech—nouns, verbs, pronouns, adjectives, adverbs, preposition, conjunctions.

Vocabulary Development

Words associated with different fields and institutions

Antonyms, synonyms, and related groups

Spellings 

Word meanings.

The use of the dictionary

Word imports etc

While the curriculum is quite elaborate in the language  content, it is completely absent in literature which is very essential for language development. Another important consideration is the availability of capable hands and equipment  to train the teachers. Many schools don’t have language laboratories to prepare the language . In addition, some teacher trainers have not changed to the conventional  Communicative Language  Teaching (CLT) approach.  

Re-engineering English language teacher production

 It has been said that by Hanson as cited in Imogie (2010a)  that an important sign of the long run health of a nation is the spirit and quality of its teachers. The future of the nation rests in the hands of its teachers, for the quality they posses today will inevitably be reflected in the citizens of tomorrow.
Teachers are the bedrock of the education system through out the world. The importance of teachers and teaching methods in the education system need no flogging. Jean Jack Rousseau as cited in Imogie (2010) states that man believes that education has the power to set him free, but everywhere he is in chains for want of good teachers. Probably that was why  Imogie (2010b) had this to say:    Education should prepare us for a changing society and should  Itself generate social change. The old problems  no longer respond to the old solutions. It behoves the educational stakeholders therefore to ensure that our children are adequately prepared today so that they may find suitable answers to meet the needs and challenges of tomorrow.

Teacher-preparation for English Language Teaching (ELT) should be thorough and the curriculum should include more linguistic content.  English Language instruction should be left in the hands of those who have been trained for the jobs. Here the intervention of the professional bodies of teachers and the Ministry of Education and the Teachers’ Registration Council is required.(Otagburuagu 2002).

 To reinforce this, the Nigerian education planners and operators  must change the dynamics of teacher preparation. Emphasis should be focused on the challenges and changes we must courageously face and make in order to improve the prospects for the future. For Nigeria to march comfortably into and spend the rest of 21st century, we need a good number of adequately trained, devoted and committed teachers (Ene 2012). Private sector participation in English language teaching is still very low in the country. The government should encourage the establishment of bilingual centres and continuing education centres for English language instruction by the private sector. Such programmes should be handled by well-trained  English Language Instructors (ELI) personnel. Even groups like British  Council should be used to encourage their expertise.

  This is a clarion call for all professional teachers especially the teachers of English Language considering the important roles of English as both a subject and a language of education. It is the stance of this author that  every teacher should be a teacher of English if we are to overcome the challenges posed by poor acquisition of English language by our learners. This is the package called TKT-CLIL introduced below. 

The TKT-CLIL 
 The TKT(Teaching Knowledge Testing Essentials)  - CLIL—Content and Language  Integrated Learning is a new approach introduced by the British Council for English Language teaching as a asecond language in Nigeria. CLIL intends that every subject teacher should also have a language objective so that a little aspect of the target language is focussed on in each lesson.For example, the teacher of Christain Religious Studies may highlight past tenses for a brief moment eg Jesus said, Jesus told, Jesus went, the disciples were… TKT-CLIL has another attribute of making the classroom come alive (Ene 2012) It lays emphasis on learner participation, interactive class, group work and many more. In our multi-lingual classrooms, TKT—CLIL  explores the socio-cultural mileu and uses it to advantage in the teaching and learning process. This latest approach ensures that both teachers and learners grow and live in the language and thereby be able to think, reason and express their thoughts and views well. Above all learner enjoy their lessons since they are active participants.  

There are teachers who shy away from the rather intricate aspects of the language skills such as syntax, grammar and phonology.  These are people who join the teaching profession out of necessity rather than from choice. They should go for retraining by reknown bodies like the British council. The teacher of English ought to be well versed in ELT methodology. Even with the MDG, British Council and NTI organized programmes, the same reservation which was noticed among non- graduate teachers was still very evident.

   CLIL takes culture into consideration. The sociological, cultural and political environment   certainly determine  to some extent the active and passive vocabulary learners acquire which in effect results in the overall competence of the    language user. If this is taken into consideration  in the training of English language  teachers, we shall have better trained teachers. 

English language instruction should be re-enforced by the inclusion of literature. The above curriculum for English language teaching by  NERDC must include literary works of different genres such as prose, poetry and drama. In addition several activities that re-invigorate language use must be included. Some of them include  debates, dramatization, speech making, reading and writing competitions etc.

Expectations of a Modern English Language Teacher

a) Sound knowledge of the Subject Matter

b) Training and retraining for updating pedagogic values

c) Good oral English production

d) Good role model

e) Being current in local and world events

f) Stimulating personality  to inspire the learners and encourage them to practice/use the target language

g) Ability to simplify the lessons for the learners

h)  A likeable personality.

Conclusion

There is no doubt that teacher education needs re-engineering to make it formidable. On teachers lie the success of the whole education system and the nations growth and development is dependent on the quality of the education system. We need capacity building workshops and other innovative programmes to boost the capacity of teachers. Especially, English Language teachers must be  helped to impart the target language to our children who are expected to use the language for life in offices, workplaces, in and out of the country for intelligibility.
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