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Achebe’s impact as a novelist, critic, and theorist on modern African literature is enormous. He looms large among many oaks as a central figure whose collective vision has provided theoretical engine and compass for the motion and direction of modern African literature. In New Novels in African Literature Today, Ernest Emenyonu’s editorial article entitled “the African Novel in the 21st Century” designates Achebe’s Things Fall Apart as a central influence in African literature:

With the publication of Chinua Achebe’s Things Fall Apart in 1958, the literary world woke up to a new invention – African dynamics in the art of the novel (x,       ).


He further amplifies his point by disclosing that, with much credit to Achebe’s creative invention in Things Fall Apart “the African novel emerged with new motifs, new symbolism and new techniques” which were to force the whiteman to review his definition of the novel as a form of literature. 


Emenyonu soon veers away from Achebe’s novel to explore how Achebe has equally provided with his theories (or concepts) much insight and orientation for African writers. Some of those theories can be found in his numerous essays. 


He debunks in strong terms the art-for-art’s sake theory of literature and stressed its alternative concept that literature must perform some social functions: 



It is clear to me that an African creative writer who tries to avoid the big social and political issues of contemporary Africa will end up being completely irrelevant (The African Writer and The Biafran Cause 78, 1982).

He is convinced that no African writer would be justifying the validity of their talent if they failed to address the issue of the multifaceted problems heaped on Africa by the whiteman through slavery, colonialism, and post colonial imperialism (78). Having thus identified the core of sthe problem and the need for African writers to tackle it head-on, he proceeds to suggest the best way to confront it. 

This is stated in another relevant theory of his. It provides that the novelist must be a teacher – not just a teacher in the western sense of the word, but strictly in the African sense – who strives to re-educate the brainwashed Africans that “their past – with all its imperfections – was not  one long night of savagery from which the first Europeans acting on God’s behalf delivered them” (“The Novelist as Teacher” 44, 1972).


These two theories have influenced many African writers and critics, prominent among whom is Chimamanda Ngozi Adichie. She listens so intently to Achebe’s theories that every single concept of her novelistic cannon resonates with them. she never loses vision of herself as an African writer, which is why her works are rich showcases of African aesthetics. 

 Many critics have discerned this close marking of Achebe’s theories by Adichie, for which they suggest the existence of strong affinity between the two.  Femi Asofisan, a professor of drama at the University of Ibadan, echoes the view of many authorities, when he designates Adichie as the 21st century literary daughter of Achebe for the fact that among other things, she uses tropes like the grand master himself (Purple Blurb).


Brenda Cooper lends her own voice to the issue by remarking that Achebe is one of the figures whose works have influenced Purple Hibiscus.
Chimamanda Ngozi Adichie strives for a holistic vision in her novel Purple Hibiscus, one that integrates Igbo customs and languages with catholic rituals and which incorporates men into her gender politics and embraces the literary tradition of her elders – Chinua Achebe, Ngugi Wa Thiong’o and Alice Walker (1, 2010). 


Chinyere Egbuta also charts this link in her “Half of a yellow Sun: The Carnage in Post Colonial Parlance: 

Achebe himself should be elated at having a successor in the inspired deployment of a combination of the solid dependence on the Igbo oral repertoire on the one hand, and a simplified and almost nativised English language on the other (93-94, 2010). 


Egbuta further makes the significant observation that Adichie has all along “demonstrated her consciousness of the African post-colonial novelist as a teacher and informant and a repository of enlightenment” (5   ).

This statement further alludes to Achebe’s influence on Adichie and discloses that Adichie proceeds in writing within the theoretical framework provided by Achebe. She can therefore be construed as a splendid express train gliding blissfully on Achebe’s theoretical track. 


She is specifically guided by Achebe to explore the many ways in which the whiteman invests Africans with a sense of inferiority in their being, culture, and history. She strives to teach Africans that they should reject such presumptions and parochial impositions by re-erecting the structures of their racial pride and sense of history. 


In doing that, she achieves in her works a synchrony of characterization, setting, and theme absent in the works of less technically skillful writers. Her characterization should take priority here to demonstrate her notion that a novelist can indeed teach with her novel through creating characters who, by being teachers in every sense of the word, act as her alters-ego. Her model heroic characters are teachers depicted as the bastions of African mores and customs in the face of the blustering influences of Western values. 


Allwell Abalogu and Ezechi Onyerionwu strive for an autobiographical interpretation of her works when they opine that her teacher characters represent her parents and some other lecturers she came across as a young girl growing up at the University of Nigeria Campus, where her father was a professor and her mother, the registrar (35, 2010).


This interpretation wrongly projects Adichie as an inexperienced writer entrapped in the groove of her personal experiences, who cannot create in fiction realities beyond what she has directly experienced. Adichie is certainly not so hamstrung. Her fictional teachers are meant to reveal her commitment to a guiding theoretical framework provided for her by Achebe. This implies that she must use teachers to do her teaching: A faint echo of Dan Brown’s principles in The Da Vinci Code can be perceived here. In that novel, Dan Brown uses two great teachers, Teabing and Langdon, to achieve his tutorial purposes. 


Aunty Ifeoma’s insistence that paganism is not evil is reminiscent of teacher Teabings repeated assurance to Langdon and Sophea that paganism is not demonic (60, 2003).


In the same vein, some affinity has been detected by critics between Purple Hibiscus and Things Fall Apart, especially with regard to roles of the two protagonists, Okonkwo and Eugene. Both have intertextual relation of contrastive roles because, while Okonkwo dies in his failed bid to ward off the whiteman’s influence, Eugene dies in his own failed bid to spread it to his family and community. While Achebe used Things Fall Apart to project how things were during the pre colonial era, Adichie uses Purple Hibiscus to portray the state of things in post-colonial era. 


It can therefore be inferred that Adichie deliberately fosters with her novel Purple Hibiscus a certain continuity with Achebe’s Things Fall Apart.


Ben Obunselu remarks that this continuity by Adichie does not render her totally dependent on Achebe, as though she has no voice of hers (Allwell 20, 2010). Adichie does something beyond mere fostering of continuities between the two novels. While Achebe uses his novel to counter the whiteman’s wrong notion about Africa, Adichie uses hers to counter the wrong notion of Africa by Africans.


Eugene Achike of Purple Hibiscus is an inveterate stooge for the whiteman’s imperialistic intensions and he alone is to be blamed for the spreading of that viral influence to the members of his family. 

In his Preface to Franz Faunon’s The Wretched of the Earth, Jean-Paul Sartre refers to Eugene’s ilk in the following terms:

The European elite decided to fabricate a native elite. They selected adolescents, branded the principles of Western culture on their foreheads with a red-hot iron, and gagged their mouths with sounds, pompous awkward words that twisted their tongues … The walking lies had nothing to say to their brothers (x/iii, 2004).     

Father Benedict, being an influential imperialist puppeteer, manipulates Eugene so effectively that Eugene will kill any member of his family for validating any African mores and tradition. 

Over time, his wife and children are totally estranged to their traditional African roots. Thus mostly his children are repressed and perversed, just the way Father Benedict wishes all Africans to be. 

Achebe’s theory in “The Novelist As Teacher” encompasses the predicaments of those children: “If I were God, I would regard as the very worst ever our acceptance – for whatever reason – of racial inferiority (44, 1982). He therefore proceeds to profer a solution to that predicament. 

Here then is an adequate revolution for me to espouse – to help my society regain belief in itself and put away the complexes of the years of denigration and self abasement (44, 1982). 
Achebe quickly explains the mode of that revolution as “essentially a question of education, in the best sense of the word” (44, 1982). 


In his “Revolutionary Pressure In Niger Delta” Professor G.G. Darah opines that “all classical traditions of world literature are fostered by environments where there are intensive struggles against great evils for the restoration of human dignity” (Nig. Lit. Today, 100, 2010). 


Purple Hibiscus was written to espouse that revolutionary ferment for the restoration of human dignity. That novel is essentially an echo of Achebe’s vision of the novelist as a teacher, so a great teacher of exceptional skills and commitments is positioned to salvage Kambili and Jaja from the shackles of imperialism. 


Adichie all along keeps in focus Achebe’s particular notion of education, rooted in African perspective. Achebe dispenses with the class-room type of formal education which originated in the western world. He rather alludes to the African mode of instruction, essentially informal, defined by bits of instructional transactions between an instructor and a learner within the context of everyday social interactions. 


Parents and elders in African societies adopt this informal mode to inculcate in the young ones the ways of the land, enabling them to be more adjusted and fruitful in society, as worthy social beings contributive to the economic wellbeing of their land. That strategy enables the young ones to identify themselves as members of their society, and to be proud of that association. 


In that kind of education, what is needed for instruction to take place are the presence of an instructor and a learner, and the need for learning to take place, which presupposes the presence in the learner of the wrong notion of things, or the absence of relevant knowledge in a given context. In that context, the entire vast material, cosmic, and spiritual universe of the learners local environment becomes for the apt instructor a massive collection of instructional materials from which can be drawn any kind of instructional device to facilitate both the teaching and the learning process. 


It has to do with Igbo tribal notion of a teacher as Onye nkuzi, the term of which denotes one who reconstructs. The signification of the name presupposes that the function of the teacher is prompted only by the wrong or perverse perception of reality by the prospective learner. The teacher then instructs not to inscribe new ideas on a blank mind, but to erase perverse and wrong ideas from a mistaken mind and replace them with rightful ones. So, in Igbo parlance, the teacher, as Onye nkuzi, is not a constructor but a reconstructor. Even if this is not so clearly stated in Achebe’s postulations, Adichie obviously reads that meaning into it. Achebe is afterall expressing an African issue that requires handling in particularly African ways. 


Aunty Ifeoma’s concern in that novel is not so much to educate Kambili and Jaja in the African tradition and culture as to re-educate them by purging their minds of imperialistic European influences and replacing them with African mores and values. It all plays out on the Christmas occasion when Aunty Ifeoma and her children call at Eugene’s country home, and the Igwe of the community pays a courtesy call to Eugene and his family. 


Adichie presents the Igwe in that contest as the institution of African tradition and culture. Eugene represents the anglocentric sentiments that vilify Africanity, while Aunty Ifeoma plays a potent counterfoiling role. Kambili and Jaja, whose lives are the battle ground between the two forces are also these.


This scene highlights Eugene’s endless sophistry in demonizing all African values. Kambili’s naïve and misguided consciousness is employed in displaying the controversial phenomenon. 


Kambili therefore takes the reader back to an earlier occasion when Eugene’s family has encountered the Igwe. Eugene obviously has not had occasion before then to tutor his family on how they were expected to behave in such a situation. Kambili reported that:



Mama had greeted (the Igwe) the traditional 

way that women were supposed to, bending 

low and offering him her back so that he would 

pat it with his fan made of the soft straw-coloured 

tail of an animal (101, 2006).


What Kambili depicts here is a picturesque scenario showcasing the splendor of African culture and tradition as a woman pays homage to an elevated embodiment of those phenomena. Adichie is showcasing the universal appeal of African aesthetics as defining an aspect of the people’s socio-cultural practice.


Strategically, Kambili’s evaluative eyes capture the beauty of it all and she would have espoused her mother’s modeling role to carry the practice herself to, the next generation. The reader’s attention is drawn to the prospect of this eventuality. Eugene’s brusque and cruel sophistry rises with the ferocity of the harmattan wind to smash up that splendid exhibition and cast some dust into the eyes of the young ones. 



Back home that night, Papa told Mama 

that it was sinful. You did not bow to another 

human being. It was an ungodly tradition, bowing 

to an Igwe (102, 2006).


To demonstrate the blind cruelty of Papa’s logic, Adichie creates another scene where the same family is faced with a similar situation involving the embodiment of European values:

 So, a few days later, when we went to see the bishop at Awka, I did not kneel to kiss his ring. I wanted to make Papa proud. But Papa yanked my ear in the car and said I did not have the spirit of discernment, the bishop was a man of God; the Igwe was merely a traditional ruler (102). 

So, Eugene does not let pass by any opportunity to extend and deepen the pervasion of his children. It is all too possible because of his vicious hold on their intellectual and psychic consciousness. There is in Kambili therefore an unmitigated aspiration to be even creatively more perverse than her father can imagine. 

Bringing the reader to the present Kambili therefore provides a graphic depiction of how she strives to please her father by acting according to his expectation. 

I stood at the door a little longer, to make sure that Papa saw that I did not go close enough to the Igwe to bow to him (102).

The situation is so hopeless that Papa’s irredeemable degree of perversion has become the ideal to which Kambili and her brother inexorably aspire. It is for them the sole reality which obliterates the possibility of any other reality. They are, in short hopelessly estranged to their roots, pursuing an ever-illusive destiny at the propulsion and direction of a nefarious stooge of imperialism. 


Achebe’s concern in “The Novelist as Teacher” is not Eugene because such as he have gone beyond redemptions. He is worried rather about such ones as Kambili and Jaja who are the future of the continent. Eugene is therefore the antagonist; and Aunty Ifeoma is raised as an avatar to confront him and salvage the children from his vicious stranglehold.


So while Eugene’s family stand aloof in greeting the Igwe, Aunty Ifeoma takes the centre stage to demonstrate not only to Eugene’s family but to all Adichie’s readers how best to pay homage to an Igwe:

I watched Aunty Ifeoma sink to one knee and say “Igwe!” in the raised voice of a respectful salute, watched him pat her back. The gold sequines that covered his tunic glittered in the afternoon sunlight (102). 

Ifeoma’s conduct is descriptive of her pro-African stance in the universe of the novel. She is there as a model of cultural rectitude imbued with the spirit of the ancestors of the land who are present in her psyche to wage a war through her against the forces of imperialism. 

Aunty Ifeoma drove into the compound just as we finished breakfast. When she barged into the dining room upstairs, I imagined a proud ancient forebear … fighting wars with machetes sharpened on sun-warmed stone. She filled the room (88).


Afterwards, Kambili describes her in terms disclosive of her capacities for the campaign – “tall, exuberant, flawless, loud, larger than life” (103). 


All the same, she is not poised to fight an ancient battle, with machetes, because she is an avater of the modern world, circumstanced to wage a modern war, a war of wits, against a post-colonial problem. And she is fully armed for it as a teacher of great skills and competencies. That is the kind of campaign Achebe proposes in his “The Novelist as teacher”. Adichie is therefore responding to Achebe’s specific injunction by creating Aunty Ifeoma as a teacher. She is so detailed in her recreation of even the apparent minor details of that injunction that she does not overlook Achebe’s assertion that “The Writer cannot be excused from the task of re-education and regeneration that must be done. In fact he should march right in front” (45).


This offers ample explanation for Aunty Ifeoma’s sang froid in championing the campaign: by matching right in front at the crucial moment:

Sis came into the room, smelling of food and spices, to tell Mama that the Igwe had arrived, that Papa wanted us all to come down and greet him. Mama rose, tightened her wrapper, and then waited for Aunty Ifeoma to lead the way (101).


Aunty Ifeoma is thus revealed as the apical champion of the cause and she very soon begins the operations by venting a battle cry for all concerned, all who need salvation:    

“Are you ready, Jaja and Kambili” she asked. “Nwunye m, will you not come with us?” (68)


In that instance Aunty Ifeoma is inviting them to come with her to Ezi Icheke to watch the performance of the masquerades, but Adichie obviously wishes the alert reader to extend its contextual relevance by seeing it as a clarion call for war. After all, going to Ezi Icheke is the first of a series of activities and lectures aimed at bringing about the children’s enlightenment.


Aunty Ifeoma’s next war strategy is to change Kambili and Jaja’s location from their family apartment, away from the influence of their parents. (Although their father is the single most repressive and pervasive influence on them, their mother is to a less obvious degree also culpable for her failure to teach them, throughout their formative years, how to do household chores). A change of location is therefore necessary. Adichie conceives the university campus as the ideal location. 


It is amazing that while Adichie seeks to achieve the benefit of education in the traditional African sense, she still finds it necessary to set all the instructional transactions in a university campus, the centre of western orthodox education. 


This not only proves her endorsement of western education, but also provides the opportunity to articulate both modes for the most impact of instructional delivery. That is why Adichie considers it appropriate to designate Aunty Ifeoma as a lecturer in the department of African Studies. She also achieves with that strategy the aim of proving that applying some orthodox teaching procedural techniques within the context of African traditional mode of education, is very effective syncretism.


It goes without saying that Adichie is striving to achieve the full meaning of Achebe’s vision of education. Just as Achebe opts for the adoption and acculturation of the English language in the African soil, so does Adichie adopt western theories of education in an African mode. 


Her ultimate point is that what the children need is not the western kind of education, for which she never takes them to the classroom. Their father has taken care of their grand development in that regard by enrolling them in the best schools, and they have both given adequate accounts of themselves by making excellent results. Ironically, however, the western education they are so good at is a major culprit implicated for their stagnation in other spheres. Their father stresses the importance of their academic performance so much that he jeopardizes with it their chances of developing any effective and psychomotor skills, without which their education is of no account. 


That kind of education has in addition produced a monster like Eugene, who shackles and beclouds his children with “the schedule”.  Just a mere paper. The schedule has become in the last resort the most effective instrument of perversion and repression used by Eugene to foster the influence of imperialism on his children. 


So, Adichie’s contrivance to relocate the children from home to Nsukka is strategic for at least one more reason. It possesses an environmental atmosphere replete with instructive and illuminating signposts and symbols.


The first and foremost signpost is the university motto – “To Restore the Dignity of Man”. The words of that motto are so contextually relevant that they offer the discerning reader a bifocal insight. It is an adumbrative information, revealing beforehand what the children’s visit to Nsukka will eventuate. An Igbo adage says that a bird dancing on the road has its drummer in the nearby bush. Adichie is like such a bird, dancing absorbedly to the theoretical tunes of Achebe. “To Restore the Dignity of Man” as a motto is in fact a resonant echo of Achebe’s statement in “The Novelist As Teacher” about helping “my people regain belief in themselves and put away complexes of the years of denigration and self-abasement” (44).


The second vital sign post in the university is the INSTITUTE OF AFRICAN STUDIES where Aunty Ifeoma “taught most of her classes” (137). A remarkable aspect of the institute catches Kambili’s attention.

The building was old; I could tell from the colour and form of the windows, coated with dust of so many harmattans, that they would never shine again (137).


Her apt observation reveals that the university institutes of African Studies have over the years been leavened by imperialism and so have fallen out of relevance. Adichie’s proposition, perceived from the state of the building, is that the teachers of African values should vacate the classrooms if they must achieve any goals at all, and troup into the hearts of African communities for the enlightenment they must give out through precepts and exemplary living. 


This observation is affirmed by its reflection on one of Aunty Ifeoma’s studies – a product of that institute – who pays her a visit while Kambili observes her odd looks. 

Her face was light-skinned, but her complexion was from bleaching creams – her hands were the dark brown colour of Bournvita with no milk added (238).



It is odd for an African student pursuing a course in African studies to lack pride in her dark skin, which is the hallmark of Africanity. Her physical looks merely reflect Eugene’s split personality. It is well that she has decided to abandon the course and instead get married to start having babies.


Ironically, the garden of purple hibiscus, located beside Aunty Ifeoma’s house, far from the class room, serves much more purpose than the institute of African studies. That garden is more of a symbol than a signpost, and one of the factors that validate the university environment an ideal setting for Aunty Ifeoma’s programme with Kambili and Jaja.


The vital role of that garden in the novel reflects in the novel’s title, and many critics have expectedly dwelt on the centrality of its meaning as an object of emancipatory enlightenment for the children, especially for Jaja, who is a more abstract thinker than Kambili. It constitutes an instructional material incapable of being more appropriately located in any other setting than a university campus. 

The children’s relocation to Nsukka University campus at the appropriate time corresponds with what happens when a child leaves home for a boarding school. Jaja’s close absorption with the purple hibiscus is analogous to studying in a classroom experimental environment, especially to botanists and agriculturists. It is also reminiscent of Wordsworth’s discovery of his great poetic voice by communing with nature. Incidentally the first part of Wordsworth’s “The Prelude” is entitled “School Time”. School is nature through which Wordsworth gains the insight for self expression in poetry. In the same vein, Jaja understands through the nature in those purple hibiscuses the need for a change in paradigm for the possibility of self-expression and freedom. In the revolt germane to this insight, Jaja clearly takes the lead, guided and propelled by the propulsive force of Nature, and Kambili follows his footsteps.


Before the revolt, however, they need to learn a lesson in self expression and this happens on a certain dawn, when the students revolt against massive official high handedness, corruption and repression. Those students serve as a symbol of unbridled self-expression and their revolt comes in the early dawn, signifying a new era especially for Kambili and Jaja, an era of new possibilities.  


That era would not be altogether possible if Kambili and Jaja did not first have a clear vision of triumph, to relish its uplifting influence even if in symbolic terms. The presence of Odin hill in the university campus provides the opportunity for that experience. Aunty Ifeoma grabs that opportunity by taking the children on a trip to the peak of Odin hill. 


The easiness and swiftness with which they (especially Kambili) climb this hill signify that the revolt to dethrone forces of imperialism will afterall not be such an uphill task as may be expected. 


Their feeling of greatness and triumph while on the hill is more psychic than intellectual experience, which induces them with the mystical zeal to act. Odin hill experience adumbrates for the children the realization of the purpose for which they travel to Nsukka, expressed in the university motto as “To Restore The Dignity of Man”. 


Thus, with those symbols and signposts, Adichie establishes Nsukka University Campus environment as the ideal setting for the re-education of the children.  She is all the same conscious of the fact that the ideal environment alone cannot impart the required learning experience in the absence of a skilled and competent instructor.

Aunty Ifeoma is not just eager to perform that role, she is also equipped with the requisite training as a lecturer in the Institute of African Studies. Her skills and competencies as a teacher are displayed all along. Despite that she proceeds by clearly unorthodox and informal methods, the faint outlines of an unwritten lesson plan – a vital aspect of Orthodox teaching method -  can be discerned as the underlying and governing principle to all her instructional activities. 

The orthodox lesson plan provides the following segments in one lesson module: lesson objectives, instructional materials, entry behaviour, instructional procedure, student activity, and evaluation. 


The set objectives for all the lesions to be received by the children is “To Restore the Dignity of Man”, which signifies that the end of their visit to Nsukka is to have their dignity restored in them to enable them cope better with the realities of their circumstances. That is the general objective. There are specific objectives that inform the contents of each lesson module and help in surrounding certain specific challenges faced by the children. The gradual and systematic actualization of each specific objective additively lead to the achievement of the general objective at the end of the Nsukka session. 


The first specific objective is to enable them overcome their inability to see reality beyond their father’s anglo-centric sophistry. The next one is to equip the children with the skills to handle household chores, after which they are educated on the art of self-expression. In order to impart each learning experience, Aunty Ifeoma applies the most appropriate instructional procedure. 



To most effectively achieve the objectives of the lesson, Aunty Ifeoma employs a variety of instructional materials. The most central instructional material in the novel is the garden of purple hibiscuses. Others are the knife and the yam with which Kambili learns how to peel yam. Not to be forgotten is the collection of oha leaves with which Kambili learns how to pluck oha leaves. 


The next instructional step taken by Aunty Ifeoma is the entry behaviour. This enables her at each stage to ascertain the level of the children’s oddity and perversion. At different stages and occasions, Aunty Ifeoma discovers the following oddities and lacoons in their lives; that they are perpetually tongue-tied, lack the skills for household chores, believe in prolonged graces before meals, believe that Papa Nnuku is tainted because he is a pagan, and that paganism is evil. to crown it all is the fact that they lack social skills and so cannot commune with their social and natural environment. 


Aunty Ifeoma discovers that their great variety of perversion and oddities has imperialism as its sole origin in such a way that to tackle their problem was to crush imperialism, or at least to de-activate and alienate it from them. 


That, should in fact, constitute her set induction, which is the second step in an orthodox lesson module. It entails the act of preparing the mind of the learner for the lesson ahead by purging it of all influences impervious to new learning experiences. 


Aunty Ifeoma’s set-induction can be perceived when she takes the schedule from Kambili and Jaja (132). With that strategy, she removes from their psyche all smoths of imperialism that may stand in the way of the great lessons they are to receive. A mere paper in material consideration, the schedule constitutes the most powerful device of control and repression applied by Eugene on his children, which enables him to teleguide their activities from a long distance. Aunty Ifeoma would certainly have come up against the strong wall of Eugene’s influence over his children had she not first removed the schedule from them. 


Once the schedule is away, the children are ready to learn and that learning begins by their realising  they can live outside the constraints of a straight jacket. This very realisation is accentuated by the modeling roles of Aunty Ifeoma’s children. 

Amaka and Papa Nnuku spoke sometimes their voices low, twining together. They understood each other … Watching them I felt a longing for something I knew I would never have (172).

Grouping the children by Aunty Ifeoma brings to mind a certain theory of modern education by Bandura (1965) concerning social learning. In that theory Bandura states that humans can be taught by using positive models to be imitated. All through the learning processes Amaka acts as a model to Kambili while Obiora acts as one to Jaja. From Amaka, Kambili learns the crucial lessons of loving African values and social interaction. And Jaja learns from Obiora how to act as the man of the house by facing up to his responsibilities. From Aunty Ifeoma’s children collectively, whom Kambili describe as a football team for their unified outlook on life, both Jaja and Kambili learn the art of laughter and self-expression.

Their influence is mostly felt when the lesson proper has commenced, and Aunty Ifeoma is employing all available tactics to deliver her instruction. At this stage she is often witnessed acting as the facilitator of knowledge while the children brainstorm like those in a classroom environment. Such an occasion arises when Amaka expresses indignation over Kambili’s inability to peal yams. 

“You are wasting yam, Kambili,” Amaka snapped. “Ah! Ah! Is that how you peel yam in your house?” I jumped and dropped the knife. I fell an inch away.  “Sorry,” I said, and I was not sure if it was for dropping the knife or for letting too much creamy white yam go with the brown peel. 


Aunty Ifeoma also acts as the facilitator of knowledge on the occasion Kambili demonstrates total inability to pluck ora leaves. This again provokes brainstorming between Amaka and Kambili. When Amaka criticises Kambili, Kambili is tongtied in her usual way. Aunty Ifeoma, being there as the facilitator of the unfolding learning experience, urges Kambili to respond to Amaka, to do just that which she has ever thought herself incapable of, and release herself from her perpetual mental bondage. Kambili therefore accepts her inadequacy and expresses to Amaka her willingness to learn if Amaka would teach her. Remarkable is the basic difference between this scene and the one pertaining to yam peeling. 


In the yam-peeling case, Aunty Ifeoma is the one who asks Amaka to teach Kambili, while in the later, ora leaf plucking scene, it is Kambili herself who urges Amaka to teach her. Kambili has therefore matured from being a passive receptor of knowledge to an active seeker of it, from repression to self-expression. 


This brings to mind another educational theory which proposes that cognitive development comes in stages of maturity. It also testifies to the fact that learning intensifies when the prospective learner is mostly ready and desirous  for it. Kambili enters Aunty Ifeoma’s house as impervious as ever to any notion contrary to what she has always been taught at home. Her intransigence in those early scenes sypthomascises her unreadiness and unwillingness to learn, because of the harmattan dust of perversion coating her cognitive domain. But gradually, Aunty Ifeoma employs technique after technique to dispel that stubborn dust.


Central to them all is Kambili’s notion that Papa Nnuku is evil because of his adherent to traditional religion. It is the central subject matter that drives the plot along the theme of religion. Aunty Ifeoma tries at first to disabuse their minds of this notion by simply explaining the truth of the matter to them. When that fails to work, she adopts a more demonstrative technique by prompting Kambili to watch Papa Nnuku’s itu nzu (173).


Kambili thus matures gradually in cognitive to love Papa Nnuku at last so strongly that she can even stake her life in her bid to preserve all that he stands for. Her change in perception broadens the scope of her being by breaking the chains of imperialism fostering her all along. And that is what Achebe really means and hopes for when he urges African novelists to consider themselves as teachers. 
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